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Preface and Acknowledgments 
 
Itasca Community College’s Liaison Committee for the Foundations of Excellence 
process presents this final report, “Best Place to Start: Our Commitment to Student 
Success,” to the Policy Center on the First Year of College and to the college community 
and public we serve. This report is the culmination of a year’s work by an unprecedented 
percentage of staff, faculty, and administrators at the college, as well as a number of 
students who volunteered their time and perspectives to improve the first-year experience 
of future students. We thank all involved for their time and dedication to Itasca 
Community College and the success of its students. We also want to extend a special 
thank you to Annette Delich and the Cafeteria staff for serving the Steering Committee 
such fabulous food during our lengthy meetings. 
 
We are grateful to the Policy Center on the First Year of College for accepting us into its 
2007-2008 cohort, for providing valuable consultation, and for creating the web platform 
and resource base that facilitated the productive and wide-ranging discussions that are 
encapsulated in this report. 
 
“Best Place to Start: Our Commitment to Student Success” is both a study of the college 
and a blueprint for strategic improvement. As a study, it critically and exhaustively 
examines what Itasca currently does to enhance the first-year experience and success of 
our students. As a blueprint for improvement, it explores challenges and opportunities, 
makes specific recommendations, and traces the process used to narrow the 
recommendations of the nine working committees to a smaller number of priority action 
items that represent the collective priorities of the college community. These priorities 
will form the basis of Itasca’s new Strategic Plan, which will be drafted and implemented 
Fall 2008. 
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Chapter 1 
 
Introduction and Overview 
 
Itasca Community College accepted an invitation from the Policy Center on the First 
Year of College to participate in the Foundations of Excellence process early in its 
planning for reaccreditation through the Higher Learning Commission. Although the 
Foundations of Excellence process is not a special emphasis project of Itasca’s 
reaccreditation self-study report, Foundations of Excellence is informing our 
reaccreditation process in three ways. First, Foundations of Excellence created a structure 
of involvement and ownership by the college as a whole in evaluation and improvement. 
Second, the Steering Committee Co-Chairs and the Steering Committee membership are 
also the Higher Learning Commission Co-Chairs and Steering Committee, so the 
leadership is in place and is accustomed to collaboration and to addressing campus-wide 
evaluation and improvement. Third, the Liaison Committee created a “crosswalk,” 
approved by the Higher Learning Commission, between the Foundational Dimensions 
and the Higher Learning Commission criteria for accreditation. The committees 
addressed both the Foundations of Excellence Performance Indicators within the 
Dimensions and the HLC criteria as part of their process during their Foundations of 
Excellence work. This process ensured an unprecedented level of involvement in 
producing the reaccreditation self-study. 
 
Foundations of Excellence is a comprehensive, externally guided self-study and 
improvement process for the first year that enhances an institution's ability to realize its 
goals for student learning, success, and persistence. The centerpiece of Foundations of 
Excellence is a model for first-year excellence comprised of a set of principles that are 
termed Foundational Dimensions®. These Dimensions, developed by the Policy Center 
on the First Year of College and vetted by over 300 four- and two-year institutions, guide 
measurement of institutional efforts and provide an aspirational model for the entirety of 
the beginning college experience (including initial contact with students through 
admissions, orientation, and all first-year curricular and co-curricular experiences).  
 
Itasca Community College is a small rural two-year comprehensive community college 
accredited through the Higher Learning Commission. The Associate in Arts program is 
the heart of the college, educating more than half of our student body with a broad 
Liberal Arts and Sciences curriculum. In addition to the Associate in Arts program, Itasca 
has a number of vibrant and growing transfer, degree, and diploma programs, including 
Engineering, Natural Resources, Wildland Firefighting, Geographic Information Systems 
(GIS), Nursing, Applied Psychology, Business, Pulp and Paper, Early Childhood, 
American Indian Studies, and Class Act (pre-education). As a two-year college, Itasca’s 
emphasis is on guiding students to make a successful transition to postsecondary 
education, whether they are completing a certificate, diploma, or terminal degree at Itasca 
or transferring to another institution of higher education. By the definition of a first-year 
student as any student who has earned fewer than 30 semester credits, about two-thirds of 
Itasca’s students are first-year students. The college’s tagline, oft-repeated by alumni and 
by students in surveys, is that Itasca is “the best place to start.”  



 6 

 
From the start, the Foundations of Excellence process at Itasca was designed to 1) 
capitalize on the expertise and talents of faculty and staff, 2) involve as many faculty and 
staff as possible and ensure student representation, and 3) foster and promote honest and 
comprehensive evaluation and focus on constructive change. Following a two-year 
timeline to build toward our Higher Learning Commission reaccreditation visit in April 
2009, the committees were formed in Fall 2007 and completed their Foundations of 
Excellence work by the end of Spring 2008. See Appendix A for the complete two-year 
timeline. 
 
The work began with a campus audit of the first year and continued with a year-long 
process of evaluation using the Foundational Dimensions and related performance 
indicators. Dimension Committees drafted reports and made recommendations. This final 
report includes their revised reports and an explanation of the process of prioritizing 
action items. The process will culminate in Fall 2008 with the development of a strategic 
action plan for campus improvement. 
 
Institutional Research 
Foundations of Excellence Co-Chair Steve Bean and Institutional Research Assistant 
Tracey Roy had the primary responsibility of creating the Evidence Library and the 
Current Practices Inventory, an audit of practices, policies, and procedures relating to the 
first year (both accessible via the Foundations of Excellence web platform). They also 
provided research support to the Dimension Committees. Tracey oversaw the process of 
conducting the Foundations of Excellence Surveys. The faculty/staff survey received an 
unprecedented 98 responses out of 143. To reach a large percentage of first-year students, 
faculty teaching Expository Writing, Fundamentals of Written English, and Engineering 
Professional Development, and Introduction to Engineering agreed to bring their classes 
to a computer lab at assigned times. This process yielded 302 responses out of 772 
students meeting the definition of first-year student. See Appendix B for complete survey 
results and Foundations of Excellence cohort comparison data. In addition to these 
surveys, Dimension Committees drew on Itasca’s large body of extent institutional 
research. 
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Leadership Structure and Formation of Committees 
 

 
 
The engine of the Foundations of Excellence process is a central group—the Steering 
Committee—with broad representation from across the campus. The Dean of Academic 
Affairs Barbara McDonald and Steering Committee Co-Chairs, Librarian Steve Bean and 
English Instructor Teresa Alto, were the liaisons with the Policy Center. They served on 
the Liaison Committee, which was rounded out with Enrollment Services Director 
Candace Perry and Institutional Research Assistant Tracey Roy.  
 
In August of 2007, Annie Erickson (who later had to minimize participation and was 
replaced by Teresa Alto), Barbara McDonald, and Tracey Roy attended the Foundations 
of Excellence Launch Meeting in North Carolina. Throughout 2007-2008 most of the 
Liaison Committee members attended the Webinars offered by the Policy Center. Co-
chair Teresa Alto and Steering Committee members Doug Olney of the Office of 
Institutional Research and Freshman Year Experience instructor Brenda Fairchild 
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attended the International Conference on the First-Year Experience and the Foundations 
of Excellence Workshop.  
 
All members of the Liaison Committee served on the Steering Committee, which took on 
the dual role of the Philosophy Dimension Committee. Also on the seventeen-person 
Steering Committee were a broad cross-section of Student Services staff, administration, 
and faculty. In addition, the director of the Grand Rapids Area Community Foundation, 
herself a former student, served as a community representative on the committee. (See 
Chapter 2, Philosophy, for a complete listing of Steering Committee members and their 
job titles.) The Director of Institutional Research was a member of the Steering 
Committee and was available as a resource to all of the Dimension Committees. With the 
exception of the co-chairs, the rest of the members of the Steering Committee were chairs 
of the remaining eight Dimension Committees. (See committee roster in Appendix C.) 
This structure ensured that the Steering Committee received regular updates on the 
progress of the Dimension Committees, that important questions and concerns were 
addressed centrally, and that the Dimension Committees got the support they needed to 
complete their work.  
 
Additionally, since all of the Dimension Committee chairs sat on the Steering Committee, 
this committee served as a Dimension Committee training ground. In its work as the 
Philosophy Dimension Committee, the Steering Committee undertook the work of a 
dimension a step ahead of the Dimension Committees. This enabled the Dimension 
Committee chairs to be familiar with the process and lead their committees through the 
work more expeditiously.  
 
Each Dimension Committee was formed with an eye toward maximizing expertise and 
guaranteeing a broad perspective. For example, the Enrollment Services Director, one of 
the faculty counselors, and the instructor of Transition to College all served on the 
Transition Dimension, and their expertise about what the college does to welcome new 
students and guide them through the transition to college was complemented by the 
perspectives of administrative support staff and of faculty in Natural Resources, Physical 
Education, Nursing, and Math/Computer Science. (See individual chapters for complete 
listings of Dimension Committee members’ job titles.) In addition, several committees 
included students as members, and all were encouraged to seek out feedback from 
students as well as draw from the wealth of student survey information available through 
the Foundations of Excellence Student Survey as well as Itasca’s own student surveys. 
 
This structure achieved broad involvement across the college community: 

• Every committee included a range of staff and faculty 
• 78 faculty and staff involved, a total of 54 percent of Itasca’s employees (and 

almost all of Itasca’s full-time faculty and staff) 
• 6 students served as representatives on three committees 
• 12 part-time or adjunct faculty served on committees 
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Information and Publicity 
Dimension chairs, through their role on the Steering Committee, were the two-way 
conduit of information about the work of the Dimension Committees and the project as a 
whole. To keep students and other campus staff and faculty informed about the 
Foundations of Excellence process, the Liaison Committee produced two newsletters (in 
Appendix D) that were widely distributed in Fall 2007 and reported on the process during 
professional development days. In addition, the college published an article in the local 
newspaper about our Foundations of Excellence work, and administrative leaders spoke 
about the Foundations of Excellence process and reaccreditation at alumni and 
community forums.  
 
Prioritizing Recommended Action Items 
All of the Dimension Committees completed reports by the end of Spring 2008. 
Recommended action items and most of the reports were submitted in the first half of 
April to allow for campus-wide input on prioritizing action items. During two 
professional development days in mid-April, committees presented to faculty and staff on 
their top priorities, and all faculty and staff were given the 72 recommended action items 
(RAIs) on a ballot for voting for their top 10 priority items (see ballot and items in 
Appendix E).  
 
Institutional Researcher and Liaison Committee member Tracey Roy tallied the votes 
(see Appendix F for vote tally) for all of the action items and presented them to the 
Liaison Committee. The Liaison Committee then identified six broad theme areas that 
emerged out of the RAIs and organized the RAIs, with tallies recorded, by theme. Action 
items that did not “fit” in the theme areas were included separately with their tallies. (See 
Appendix G for the reorganized list by theme.) The six theme areas were: 
1) Assessment  
2) Associate in Arts Program 
3) Communication with Students 
4) Engagement 
5) Intervention for Student Success  
6) New Faculty Orientation/Faculty Development 
 
The Liaison Committee presented this document to the Steering Committee. The six 
areas were then assigned to Steering Committee subgroups with the charge to evaluate 
action items with the template provided by Foundations of Excellence and formulate two 
to five recommendations from these to present to the Steering Committee as a whole. 
These presentations were to include a discussion of impact, institutional priorities, 
timeframe, and resources. 
 
These presentations resulted in fourteen priority action items (PAIs), most of which are 
“umbrella” items encompassing a number of related proposals and priorities. These 
items, and their rationale according to the template, may be found in Appendix H. These 
PAIs were accepted by the Steering Committee. The Liaison Committee reformulated 
these fourteen items into ten shorter statements in preparation for inclusion in the new 
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Strategic Plan, which will be drafted Fall 2008. In addition, the Liaison Committee 
developed a matrix (see Appendix I) to track how each original action item was being 
addressed through the PAIs. This process revealed some gaps and some overlaps, which 
were addressed through redrafting several of the PAIs. The Steering Committee met in 
late June 2008 to approve the final PAIs.  
 
The ten priority action items are:  

1. Develop a method for assigning personnel who will coordinate, promote, and 
assess the Liberal Arts curriculum; who will ensure that these foundational 
courses remain integral to the education of all students at Itasca; and who will 
explore and evaluate possible learning community models within the A.A. 
program. 

2. Develop and communicate an explanation of the Associate in Arts program and 
General Education/Liberal Arts, including a rationale for requirements. 

3. Re-establish an institution-wide, integrated assessment framework for both 
academic (curricular and co-curricular student learning) and student services 
divisions. 

4. Develop technology and strategies for communicating with and providing 
information for new and first-year students (including website development, an 
alert system, and student contact information). 

5. Establish full-year academic scheduling. 
6. Formalize new faculty/staff orientation and training. 
7. Develop sharing of best practices on professional development days. 
8. Increase opportunities for faculty/staff interaction with students (including a 

voluntary mentoring program). 
9. Evaluate and enhance advising system to improve student intervention and 

success (including Early Warning System, working with undecided students, and 
support for at-risk students).  

10. Expand Freshman-Year Experience offerings. 
 

To ensure that no critical action items are left out and that all action items emerging from 
the Dimension Committees’ work are retained, all are included in this final report in the 
individual Dimension chapters. All of the RAIs and PAIs will be subject, of course, to 
ongoing review and discussion as experts and stakeholders examine them and determine 
how to implement changes. 
 
Taking Stock and Looking Ahead 
The Foundations of Excellence process has been invaluable for the college as a tool that 
fosters education about the institution, evaluation and planning, and collaboration. 
Faculty and staff commented repeatedly on how much they learned about each others’ 
work and the college as a whole. They dove into their work with enthusiasm and emerged 
with greater pride in the institution, commitment to improving the institution, and 
understanding, respect, and appreciation for each other. The resulting documents and 
action items will shape all of our work for the coming years. 
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Two specific ways that this report and action items will guide us are through our 
reaccreditation process and our new Strategic Plan. The ten top priorities will form the 
foundation of the strategic planning process, due to be completed in Fall 2008. 
Reaccreditation will offer a formal opportunity to take stock of what we have 
accomplished in the first six months after completing the Foundations of Excellence 
process. 
 
The final report, matrix of action items, and the ten priority action items were presented 
to the Steering Committee at a meeting in late June 2008. The Liaison and Steering 
Committees are planning a social to celebrate achievements to date in early Fall 2008. 
Some of these accomplishments to date or planned for the start of Fall 2008 include: 
 

• Development, approval, and dissemination of a first-year philosophy statement 
• New orientation process that includes faculty  
• Creation of a voluntary faculty/staff mentoring program for new students 
• Hiring of an Associate in Arts Coordinator 
• Development of a process to create an institution-wide, program-based framework 

for assessment 
• Emergency Alert System (NotifyU Emergency Notification) 
• Development of a process to collect local student contact information  
• Publication of a calendar of semester events 
• New Student Picnic 

 
We look forward to continuing to make Itasca the “best place to start.” 
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Chapter 2 
 
Philosophy  
 
Foundations Institutions intentionally cultivate learning environments for new students 
that emerge from a philosophy of two-year colleges as gateways to higher education. The 
philosophy is explicit and easily understood. It is consistent with the institutional mission, 
reflects a consensus of internal and external constituencies, and is widely disseminated. 
The philosophy is also the basis for organizational policies, practices, structures, 
leadership, and resource allocation to support the new student experience. 
 
Committee Leaders 
Teresa Alto, English Instructor/ Liaison/HLC Coordinator 
Steven Bean, Librarian/Liaison/ HLC Coordinator 
 Barbara McDonald, Dean of Academic Affairs/ Liaison 
Candace Perry, Director of Enrollment Services/Liaison 
Tracey Roy, Institutional Research Assistant/Liaison 
 
Committee Members 
Annie Erickson, English Instructor  
Brenda Fairchild, Freshman Year Experience Instructor 
Chad Haatvedt, Director of IT Services 
Mike Johnson, Provost 
Pat Leistikow, Chief Financial Officer 
Gwen Litchke, Registrar 
Becky Niemi, Counselor 
Doug Olney, WESS Administrator/Institutional Research Director 
John Rothstein, Business and Economics Instructor 
Wendy Roy, Former student/community member 
Ron Ulseth, Engineering Instructor 
Ann Vidovic, Director of Student Support Services, Academic Resource Center, and 
Disability Services 
 
Current Situation:  
At the beginning of this process, Itasca Community College had no existing campus-wide 
philosophy statement for the first-year experience. All of our disciplines and most of our 
programs have mission statements, and a General Education Philosophy guides our 
Associate of Arts Program, but these are not philosophy statements for the first-year 
experience.  
 
While there was no campus-wide philosophy for the new student, faculty and staff 
responses to the Foundations of Excellence Faculty/Staff Survey showed that the college 
had an implicit first-year philosophy even if we couldn’t or didn’t articulate it. Faculty 
and staff agreed (96 percent high/very high) that we have a special commitment to the 
new student. Over half of the respondents on the Foundations of Excellence Faculty/Staff 
Survey agreed (high/very high) that there is clear communication of how to work with 
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new students at Itasca, and that rate jumps to over 60 percent on the program and 
discipline level. Because we are a very small and collegial college (and even smaller at 
the program and discipline level), we know we have shared values in addressing the 
needs of first-year students and likely have lower need for formal statements than a larger 
or more diverse institution might. Evidence of a philosophy of supporting new students 
abounds in our practices in orientation and advising, in our enthusiastic teaching, and in 
our welcoming staff.  
 
Students take note of all of this. Almost 83 percent of students taking the Foundations of 
Excellence Student Survey believed that Itasca is “committed to the success of new 
students” at a high/very high degree. In the same survey, two out of three students gave 
Itasca high or very high ratings for helping students understand the academic 
expectations of college and supporting them in making the transition to meet them. Even 
higher percentages (70-80 percent) believe their academic needs are being met and that 
Itasca is a good place for students like them (Foundations of Excellence Student Survey). 
In addition, qualitative evidence in the form of student comments on the Foundations of 
Excellence Survey, as well as student responses to assignments about the first-year 
experience in three English courses attest to students’ belief that Itasca is a friendly 
campus dedicated to teaching them and to providing them with the support they need to 
succeed. 
 
Opportunity to Create a First-Year Student Philosophy Statement 
Despite the sentiment that we already operate with a commitment to the first-year 
student, the fact that close to half of faculty and staff did not feel that a philosophy of 
working with new students had been communicated to them is a concern, and there was 
wide agreement among faculty and staff (81 percent high/very high) that it would be 
valuable to have an explicit philosophy for working with new students (Foundations of 
Excellence Faculty/Staff Survey).  
 
The Steering Committee/Philosophy Dimension Committee unanimously supported the 
development of a first-year philosophy. If we consider a “first-year student” one who has 
earned between zero and thirty credits, about two thirds of our students are first-year 
students, so formulating an explicit philosophy for their experience would shape much of 
how we operate as an institution. In our discussions, we also identified areas of concern 
that a first-year philosophy would help address: 
 

• Lack of a sense of belonging among Associate in Arts students and undecided 
students 

• Lack of an understanding among entering freshmen of the expectations of college 
• Lingering sense in the community that community colleges are “discount” 

colleges offering only bare-bones education 
 
An explicit first-year philosophy would help us to communicate to both the campus and 
larger communities: 
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• the value of our General Education and program offerings, perhaps especially the 
Associate in Arts Program,  

• the range of enrichment opportunities available to students, 
• our expectations of what it means to be a college student and commitment to 

helping students successfully make that transition, 
• and what we expect students to experience and achieve in the first year. 

 
We believe that explicit written statements powerfully communicate values and 
expectations and foster adherence to them. Such statements create a campus culture that 
shapes teaching and curriculum development; policy decisions; support for programs, 
initiatives, activities, and events that serve new students; and allocation of budget and 
resources.  
 
Challenges in Creating and Disseminating a Philosophy Statement 
The Steering Committee/Philosophy Dimension Committee wanted to ensure that a first-
year student philosophy would be read, understood, and used by students, faculty/staff, 
and external stakeholders. This concern was addressed in the recommended action item 
for dissemination. 
 
Drafting a Philosophy Statement for the First Year 
Several main sources emerged in our discussion of what our first-year student philosophy 
should articulate: The college’s tagline “Best Place to Start,” our General Education 
Philosophy, our Mission, Vision, and Values, and parts of our Strategic Plan.  
 
Again and again, faculty, staff, and students all return to our tagline, “Best Place to 
Start,” as a description of our institution. The tagline describes our culture and our 
behavior toward all of our students, but especially our first-year students. However, some 
Dimension Committee members had trouble with the superlative, both because it claims 
we’ve already achieved what we say we’re aiming for and because it doesn’t explore our 
particular commitments to first-year students. For these reasons, we started our 
discussion of the philosophy statement by asking why Itasca is the “Best Place to Start” 
for first-year students. The ideas emerging in that discussion were then refined and 
combined with language from our General Education Philosophy, Mission Statement, and 
other documents. The Steering Committee decided on the following process for drafting 
and approval: 
 
1. Steering Committee gathers material for a philosophy statement.  
2. Liaison Committee drafts a statement. 
3. Steering Committee revises and approves a statement. 
4. Steering Committee proposes statement to faculty and staff at April 2008 professional 
development day. 
5. Philosophy statement goes through approval process in the Faculty Association, 
Student Government, and Student Services Leadership Team. 
 
The Steering Committee approved a first-year philosophy statement for the draft 
Philosophy Dimension report. After receiving feedback from the Policy Center that our 
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drafted philosophy statement read more like a mission statement than a philosophy 
statement, the Liaison Committee decided to revisit the statement. The new, and now 
formally approved, version of the first-year philosophy statement was modeled on one 
from Pellissippi State Technical Community College that had been provided to us by the 
Policy Center. This revised philosophy statement was approved by the Steering 
Committee, was presented to faculty and staff at a professional development day for 
feedback, and has been formally approved by the Faculty Association. The statement 
follows:   
 

Itasca Community College First-Year Student Philosophy 
 
The Itasca Community College faculty and staff believe the first year is critical to the 
academic success and personal growth of our students. To best serve the unique needs of 
first-year students, we will:  
 

• give students individual attention in a safe, supportive, and friendly environment 
• provide high-quality instruction 
• communicate and uphold high academic expectations 
• establish positive advising relationships 
• support an environment in which students experience and express diverse 

worldviews 
• offer a comprehensive range of activities to enhance learning and personal growth 
• encourage students to make connections with others on the campus and in the 

community 
• evaluate the results of our efforts and use them for continuous improvement. 

 
Our commitment is to provide every first-year student with the best place to start.   
 
 
Recommended Actions: 
1. Draft a philosophy statement for the first year. (High Priority). Accomplished 
2. Seek formal approval of drafted philosophy statement (High Priority) Approved by the 
Faculty Association and Administration; will be submitted to Student Services 
Leadership Team and Student Government in Fall 2008. 
2. Disseminate said philosophy widely. (High Priority) 
 
Dissemination of Philosophy Statement 
Once a first-year philosophy statement is approved, it should be disseminated widely to 
foster a student-centered inclusive campus culture with high expectations for first-year 
students.  The following are ideas: 
 
1. Display statement prominently on website and in the catalog, student handbook, 
faculty and staff handbook. 
2. Frame the statement and display on the wall in Backes Student Center cafeteria and 
Center for Continued Learning. 
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3. Communicate statement orally during new faculty and staff orientation and student 
orientation. 
4. Use as part of boilerplate description of the college in news releases and other public 
communication. 
5. Excerpt the final statement on college stationery with “best place to start” highlighted 
in a different color. 
 
Sources of Evidence:  
To develop language for our first-year philosophy, we examined: 
ICC Mission, Vision, and Values 
General Education Philosophy 
Discipline Mission Statements  
Program Mission Statements  
Strategic Plan  
Minnesota Transfer Curriculum Goals 
ICC Foundational Goals 
Tagline “Best Place to Start” 
Student Handbook, College Catalog, website (all include General Education Philosophy 
Statement and Mission/Vision/Values)  
 
To examine our current situation and the extent to which an implicit philosophy guides 
our practices, we examined: 
Student and Faculty/Staff Foundations of Excellence Surveys 
13th in nation ranking by Washington Monthly on basis of Community College Survey of 
Student Engagement (CCSSE) report and graduation data 
CCSSE report 
First-year experience student email assignment (Teresa Alto’s class) 
First-year experience student reports (Annie Erickson’s and Susan Hawkinson’s classes) 
Sample mailings to prospective students and families  
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Chapter 3 
 
Organization  
 
Foundations Institutions provide a comprehensive, coordinated, and flexible approach to 
the new student experience through effective organizational structures and policies.  
These structures and policies guide and align all aspects of the new student experience. 
Through effective partnerships, critical stakeholders such as instructional, 
administrative, and student services units provide a coherent experience for new students 
that is enhanced by ongoing faculty and staff development activities and appropriate 
budgetary arrangements. 
 
Committee Leaders: 
Chad Haatvedt, Director of IT Services/Steering Committee 
Mike Johnson, Provost/Steering Committee  
Pat Leistikow, CFO/ Steering Committee 
 
Committee Members: 
Jane Chamberlain, Business Office 
Bart Johnson, Engineering Instructor 
Mike Kee, Maintenance Foreman 
Darla Millard, Information Center 
Mary Richie, Executive Director of the ICC Foundation 
Nathan Wright, Director of Financial Aid 
 
 
Current Situation for First-Term Students: 
Itasca Community College’s small size and collegial atmosphere foster partnerships and 
communication among units and communication with and about students. In addition, the 
college has some formalized processes and programs in place to ensure that we know our 
students and are giving them the information and support they need to succeed both in 
their first term and in preparation for their second year. However, the college could do a 
better job of formally identifying and tracking individual first-year students, and the 
college needs a better system of communicating with students. 
 
Identification of First-Term Students  
When students apply to the college, they are entered into the Integrated Statewide 
Records System (ISRS) system. Their next step is to attend a required registration session 
with counselors and advisors, in which they register for classes in small groups of about 
five students. All first-year students are registered to attend orientation, which has been 
scheduled the day before classes start. At orientation they receive information about the 
college and meet in small groups with advisors and counselors. ISRS tracks the first term 
in which a student registers, and this information identifying first-term students is 
available to all Student Services personnel. 
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Electronic class rosters accessible to faculty include students’ year in school (Freshman, 
Sophomore) or status (Special), and their degree program. “Freshman” status, however, is 
not limited to first-time students, but includes students with fewer than 32 earned credits. 
In addition, Post-Secondary Enrollment Option (PSEO) students and students who are 
enrolling in some classes but have not applied to be in a degree program are identified as 
“Special,” so faculty do not know whether these are first-time students or not. 
 
Engineering, Nursing, Class Act (pre-education), and several other programs meet with 
first-time students in their learning community settings. A couple examples of outings 
and courses organized by programs to create community for first-time students include: 

• Class Act Laurentian Center Experiential Learning retreat 
• Professional Development course in Engineering 

 
Targeted Communication with First-Time Students 
The College targets all students with a range of information to provide guidance in and 
remind them about important deadlines for financial aid, registration, counseling, 
residence halls, and specific program information. Enrollment Services, the first point of 
contact for new students, sends a postcard to new students with their counselor 
assignment and encouragement to contact the counselor. While no other communications 
are specifically targeted at first-year students, first-year students will likely find them 
more informative and useful than second-year students because they are designed to 
provide basic information about services, policies, and deadlines. Communications 
include: 

• Residential Life Newsletter periodically (web and hard copy) 
• Parent Newsletter twice a year (August/February) 
• Financial Aid Office email reminders, newsletters, and other communication  
• Student Support Services Newsletter 
• Email to students’ official college email account 
• Posters and flyers around campus 
• TV monitors 
• D2L (online learning platform and communication tool) 
• ICC Newsletter (sent to email accounts and posted around campus weekly) 
• Bulletin boards 
• Organization Fair (held the second week of fall semester annually) 

 
The college also has a nascent Facebook site. Since only a small majority of new students 
(53.2 percent high/very high) report that they know how to get involved with student 
organizations or campus events and a significant minority (18.1 percent slightly/not at 
all) report that they don’t know how (Foundations of Excellence Student Survey), it 
seems clear that exploring other forms of communication is warranted. 
 
Early Warning Initiatives  
The college has had an Early Warning System in place for many years. The Counseling 
Office sends Early Warning forms to all faculty the sixth week of classes. Faculty 
complete the forms for students they have concerns about and return them to the 
Counseling Offices. The counselors then attempt to contact each student assigned to them 
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for an appointment and continue to monitor each student’s progress through the semester 
and prior to registration for the next semester. The Early Warning process is not 
necessarily focused on first-year students, but counselors meet individually with 
identified students and assess their needs. 
 
Advising 
Advising at ICC includes special attention to first-time students. To educate students and 
parents in our region about financial aid prior to important spring deadlines, Financial 
Aid staff conducts information nights for parents and students at area high schools. After 
being accepted for admission, students meet in small groups with a counselor during 
orientation to discuss policies, the Student Handbook, financial aid, campus activities and 
have small group conversations about majors and careers. They meet in small groups or 
individually with a counselor or advisor to register for their first-semester classes. These 
sessions ensure that students enroll in their first semester in: 

• developmental classes if they need them,  
• appropriate writing and math classes,  
• computer classes (if they need them),  
• appropriate first-semester courses to stay on track or with cohort in specific 

programs 
• appropriate classes to meet high-school requirements for PSEO students.  

 
In addition, students are encouraged to enroll in the college-level three-credit Freshman 
Year Experience class or, if they are nontraditional students, in Transition to College. 
Transition to College is one of several free classes and services available to first-
generation, low-income, or disabled students through Student Support Services. 
 
Counselors send postcards to students in the middle of first semester to remind students 
to meet with them to discuss second-semester classes. Students are also strongly 
encouraged to meet with their counselor before registering for second-semester classes.  
 
Opportunities and Challenges for First-Term Students: 
The orientation and registration sessions prior to fall semester are so packed with all the 
information that students need that most students experience information overload. 
Because of this, students often don’t absorb important information about financial aid 
deadlines and policies, add/drop and withdraw policies, and the availability of programs 
and services. To address this, the college has an opportunity to leverage ISRS to identify 
first-time students and improve the technology and use of technology to communicate 
with students.  
 
1. If ISRS identified first-time students on class rosters, faculty with many first-time 
students could be strongly encouraged to have conversations about campus information 
and services, including class add/drop policies, student organizations and activities, 
tutoring, counselors, and Student Support Services. Since faculty report in the 
Foundations of Excellence Faculty/Staff Survey, that they know where to refer students 
for academic questions and support, administrative questions, and nonacademic support, 
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as well as how to get involved in organizations, faculty could be excellent conduits of 
information for students. 
 
2. Enrollment Services sends out a postcard series to first-year students regarding 
relevant topics and specific information. Technology creates a new opportunity to 
continue and expand the usefulness and efficiency of this targeted communication with 
text messages, email, and/or Facebook. 
 
3. Faculty participation in the Early Warning System is not universal; counselors estimate 
that about 60 percent of faculty submit the forms. In addition, the system is hampered by 
how quickly many students’ contact information becomes out of date. If faculty collected 
students’ local addresses and cell phone numbers the first week of classes and shared 
them with Records, Early Warning would be a more successful intervention. 
 
4. Facebook and the potential to develop student-directed television programming 
provide possible avenues to increase communication with students about campus events 
and student organizations. 
 
Current Situation for Continuing Students: 
Primarily through counseling and advising services, the college supports the progress of 
students toward their degree goals and intervenes to improve the chances of success for 
students who need assistance or who may be having trouble making degree progress. 
However, there are only three counselors serving over 1500 students (Fact Book 2008). 
Counselors are unable to offer all students the kind of individual attention they often need 
to make satisfactory progress towards their degrees. 
 
Monitoring Progress toward Degree/Certificate Completion  
Information about degree and certificate requirements is readily available, but assistance 
in tracking individual progress is spottier. Program guide sheets specifying a sequence of 
courses are available in the counseling offices for all programs and pre-program 
offerings. In addition, the Minnesota Transfer Curriculum (a seamless transfer of 40 
credits of General Education courses to any MnSCU institution) and the Associate in Arts 
and Associate in Science degree requirements are available on the college website, in the 
catalog, and in the counseling offices.  
 
Counselors and advisors explain requirements to students, track their degree progress, 
and assist them in selecting courses. Students are always encouraged to meet with a 
counselor prior to registering. However, with the exception of PSEO students, who are 
required to register with a counselor, it is possible for continuing students to register on-
line, avoiding interaction with staff who could review degree progress with them. 
 
We have no reporting tools that allow us to globally monitor progress towards degree 
attainment. Students can utilize the Degree Audit Review System (DARS), but DARS is 
not easy to maintain or update and is not a user-friendly system.  
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Connecting with Campus-Based Assistance 
The college has a number of resources to improve student success. These include: 

• Counseling and advising 
• Academic Resource Center (peer tutoring and, on a more limited basis, 

professional tutoring) 
• Testing Center 
• Student Support Services 
• Office for Students with Disabilities 
• Multicultural Student Affairs Director and Assistant Director 
• Talent Search 
• Faculty posted office hours 
• Financial Aid Office 
• Professional Library staff 

 
Students are informed and reminded about these services through multiple venues: 

• Orientation 
• Counselor and advisor meetings 
• ICC newsletter 
• SSS newsletter 
• Student Handbook 
• ICC Catalog 
• ICC website 
• Class syllabi in many courses 
• In-class announcements and reminders 

 
Student services offices are very approachable, and it is easy to connect with staff if the 
student takes the initiative. According to the Foundations of Excellence Student Survey, 
most students find that faculty and staff send them to the right office when they have 
questions (almost 80 percent high/very high). In addition, large majorities of students 
report that they know where to go for academic questions and support and administrative 
questions. Nevertheless, a significant minority (between 8 and 12 percent) of students in 
the same survey report being confused about where to go for such assistance. The 
numbers are worse when the support needed is nonacademic, with only 54.9 percent of 
students reporting that they know where to go at a high/very high rate (Foundations of 
Excellence Student Survey). Because those students who don’t know where to go may be 
the students who most need extra assistance, these results raise concerns. 
 
Special Attention for Students Who May Need Further Assistance   
Students Repeating Courses: Because of the Early Warning System, academic probation 
process, and prerequisites for some classes, students who did not pass or who withdrew 
from a class will likely be contacted by and meet with an advisor or counselor before 
repeating a class. Counselors work closely with students in this situation to monitor and 
support their success and make sure that the new grade is manually entered for the course 
when it is completed. Successful completion affects students’ academic standing and 
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financial aid eligibility. However, students who passed a class are not currently identified 
or contacted when they repeat courses if they register online. This proves to be a problem 
for financial aid regulations in some cases, because it is inappropriate for financial aid to 
cover costs of classes that a student has taken and passed before. Currently, the Records 
Office and Financial Aid Office have a stopgap measure of printing lists of possible 
repeats for the Financial Aid Director to approve. A more foolproof system would also 
likely yield better counselor intervention with students who need extra help. 
 
Students with GPAs below 2.0: Students whose grades dip below a 2.0 are automatically 
placed on academic probation and are contacted to drop courses for which they have not 
successfully completed prerequisites. Students on probation are asked to meet regularly 
with their counselor and make a plan for success. After a second semester of below 2.0 
GPA, students are suspended for one year. They may appeal their suspension to the dean. 
If their appeal is granted, they are issued a contract for success by the dean. Contracts 
include biweekly meetings with their counselor and progress forms filled out by their 
instructors.  
 
Returning Students: If a student was suspended and sat out the required period, he or she 
must meet with a counselor prior to enrolling to develop a plan of success. The system 
will not allow a student under suspension to register until a counselor indicates that the 
time has been completed and a plan of success has been developed. However, if a student 
left in good academic standing, a break in enrollment requires no special interaction with 
staff to register and return to college. While many returning students will make an 
appointment to meet with a counselor of their own accord, they may currently register 
online. This can be a problem because a degree change can affect a student’s financial aid 
and, of course, degree progress, but the system will continue operating with the student’s 
outdated information. The Records Office is instituting a Readmittance form to help 
identify these students.  
 
Opportunities and Challenges for Continuing Students: 
Degree/Certificate Progress: There is an opportunity to improve web registration to 
block inappropriate course selection, guide appropriate course selection, or block students 
who need to meet with a counselor prior to enrolling. It is a challenge to keep DARS up 
to date. There may be a possibility for a district approach to this that would help all five 
district colleges create a more user-friendly system.  
 
Connecting with Campus-Based Services: As discussed above, communicating in a 
medium students use may be the best way to address the problem some students have 
with connecting with campus services. To address the communication problem, in 
addition to leveraging technology, faculty could also be encouraged to announce and 
remind students of such services more frequently. The college could also consider 
requiring a one- or non-credit expanded orientation class or more limited Freshman Year 
Experience class.  
 
Students Needing Special Attention: Faculty should be made aware of students in their 
classes who may be in need of additional help. Student Support Services and the 
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Academic Resource Center (ARC) should be utilized to the fullest extent as they have 
resources and expertise to help identified students. Changes to the admissions procedures 
could ensure identifying and targeting support for returning students. 
 
Current Situation of Partnerships in ICC’s Organizational Structure: 
The “values” statements from ICC’s current Strategic Plan call for partnerships between 
units/departments that result in an integrated approach to the new-student experience, and 
the college’s organizational structure attempts to facilitate such partnerships. In student 
services, for example, the college has developed a Student Services Leadership 
Committee with representation from all departments/units involved in providing direct 
services to students. These include administrators and staff from admissions, records, 
financial aid, counseling, housing, information technology, and Student Support Services. 
ICC has only three administrators who work closely together and share responsibilities 
for student services. 
 
Inclusive policies and representation of various divisions can be seen in institution-wide 
committees. Such committees make hiring recommendations, advise regarding the 
governance of the college (Faculty Shared Governance), make curricular decisions 
(Academic Affairs and Standards Council), advise about Information Technology needs 
(Computer Advisory Council), and have conducted the Foundations of Excellence 
process. The composition of Faculty Shared Governance includes administration and 
faculty leadership. Each of these other committees involve representatives from different 
service units, faculty, and administration. These committees foster communication, 
collegiality, and “ownership” of the college’s policies and procedures among all units.  
 
Some academic program coordinators and instructors make arrangements for service 
units to provide customized orientations for new students. For example, Information 
Technology staff provide in-class orientations for new students, and classes of students 
are brought to the Library for an introduction to Library services. The Freshman Year 
Experience class brings in many of the campus’ services to the class to better acquaint 
students to the available services offered.  
 
Faculty and counselors (who are faculty at Itasca) work closely to address concerns about 
individual students. Faculty teaching developmental coursework meet with the Director 
of the Academic Resource Center to monitor placement issues and student success. 
 
Opportunities and Challenges for Department/Unit Partnerships: 
ICC has a very integrated administrative structure in that the three administrators share 
responsibilities in various areas of student services. Despite the challenges, the 
administrative structure creates unique opportunities for collaboration and an 
environment for the testing of new models of student services. 
 
Faculty and staff responding to the Foundations of Excellence Survey do not give the 
college consistently high ratings for communication and collaboration between academic 
and student services or among divisions in terms of developing an integrated first-year 
experience. While 45.7 percent give a high/very high rating for communication among 
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units, an alarming 24.3 percent give a slight/not at all rating. Collaborations yield almost 
59 percent high/very high ratings and 9.6 percent slight/not at all. These were among the 
college’s lowest ratings. Still, they were significantly higher than those of comparison 
institutions in this year’s Foundations of Excellence cohort (Foundations of Excellence 
Comparison). 
 
Current Financial Resources Situation: 
The current Minnesota State Colleges and University system allocation formula is 
challenging to rural institutions like ICC. The appropriation formulas are based 
substantially on enrollment and the assumption of enrollment growth. It is difficult to 
grow enrollment in rural institutions, first because of sparse population, and, second, 
because the facilities do not accommodate significant growth. Because the college is part 
of the Northeast Higher Education District (NHED), dips and rises in enrollment are 
somewhat stabilized across the five institutions. Still, in a rural college, it is often 
impossible to fill every class, yet the college must offer classes necessary to fulfill degree 
requirements whether or not enrollment makes this cost effective. Thus, a funding 
shortage occurs. Faculty salaries are contractual, and Itasca’s high numbers of senior and 
highly educated faculty mean that the college’s salary commitments are among the 
highest in the MnSCU system. Tuition in our system is also high compared to national 
averages, but the state leaves MnSCU few choices but to utilize this option of raising 
revenues because the state does not appropriately fund higher-education institutions. In 
addition, Minnesota’s Balanced Budget Amendment to the State Constitution limits the 
ability of legislators to provide adequate funding during economic downturns. 
 
NHED structure allows for some cost sharing. Human Resources, Institutional Research, 
and Arrowhead University Consortium staff, for example, are shared district wide. 
NHED’s size also improves the district’s competitiveness when seeking grants.  
 
The always-tight budget means that the college cannot consistently add staffing to meet 
needs and turns to grant funding to support crucial positions. Student Support Services, 
the Assistant Director of Multicultural Affairs, the STEM Director, an endowed chair of 
American Indian Studies, Talent Search, and Upward Bound are all grant funded. While 
the college has been successful at securing and maintaining grant funding, in the past, the 
duties of some positions—such as the Director for Institutional Effectiveness—have had 
to be absorbed by permanent positions once grant funding was no longer available. In 
addition, budget cuts have led to the loss of the Theater Program and a Dean of Students 
position, and they make it difficult to continue to provide release time to faculty program 
coordinators. One specific need for new students—more support in career exploration for 
undecided students—is difficult to provide with just three counselors. 
 
Despite the financial difficulties, most faculty and staff feel that there are adequate fiscal 
resources for academic support and entry-level courses for first-year students 
(Foundations of Excellence Faculty/Staff Survey). 
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Opportunities and Challenges: 
ICC has been very successful in obtaining grants for the TRIO programs as well as 
through private foundations and other federal government grants for a variety of 
initiatives on the campus. Without the external funding we have, it would be impossible 
to have the campus environment and the wide range of opportunities we currently have. 
This is challenging as it is difficult to maintain programs on grants for the long term. 
However, it is also a strength of the college and an area in which further opportunities are 
available. 
 
We currently supplement the counselors with a few other key staff—Enrollment Services 
Director and Student Support Services staff—who can provide academic advising. 
However, we have intentionally hired faculty counselors who can offer academic and 
personal counseling instead of advisors who can only advise students on academic issues, 
so we still have a challenge in the number of counseling staff. 
 
Recommended Action Items: 

• Identify first-time students (High priority) 
Implement a class-roster system that clearly identifies first-term students so that 
instructors have the opportunity to convey key information to them their first semester. 
 

• Target communication to first-time students (High priority) 
Create timely communications on critical topics (registration, financial aid, housing, 
events and activities) using technology (i.e. Facebook, texting) and other means to inform 
first-time students about deadlines and services.  
 

• Early Warning initiatives (Medium) 
Explore an early warning system that will update ISRS after the semester starts. The 
current system relies on a series of personal, written and email communications between 
faculty and counselors that don’t always produce the desired results. A revised system is 
needed. 
  

• Advising attention for first-time students (Medium) 
 Continue current focus of improving advising for first-time students. 
  

• Monitoring progress toward degree/certificate completion (Medium) 
Students should be trained on DARS and the Course Applicability System (CAS), which 
is found at MNtransfer.org. In addition to monitoring degree progress at Itasca, we are in 
the process of using DARS to review transfer articulation, and CAS will ultimately allow 
students to plan a course of study that includes classes at different institutions that meet 
degree requirements.  
 

• Make it easy for students to connect to appropriate sources of campus-based 
assistance through one or more of the following: (Medium) 
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--For students who don’t take Freshman Year Experience or Transition to College, design 
a freshman course that requires hands-on assignments to visit certain offices or report on 
certain school policies, visit the tutoring center and Financial Aid office, successfully 
check out a book at the library, go over student handbook in depth, etc.  
--Get more offices to put forms specific to their area on the web site. This creates more 
awareness for students of options available for them. 
--Use e-mail more to remind students about deadlines, tutoring options (place & time). 
--Do reorientation event every year and set it up like a student support fair day in the 
cafeteria to be visible to students and let them know what each office can do for them.  
--Put flyers on cars with announcements about tutoring help, special events, deadlines, 
etc. Also use existing TV monitors more effectively and add additional monitors around 
campus. 
 

• Special attention for students repeating courses (High) 
 

• Special attention for students with grade point averages below 2.0 through 
increased use of tutoring services (High) 

 
--Mandatory tutoring should be required as part of being placed on academic probation. 
This will help retention. We can also fill more peer-tutoring work-study jobs on campus 
to ensure tutor availability. This could be paid for via a request for additional Blandin 
Foundation work study money.  
--Create additional ”visible” tutoring centers in each of the academic buildings. 
--Give staff and faculty training on how and when to refer students to Student Support 
Services and other tutoring services. 
 
• Special attention for returning students after a break in their enrollment (High) 

Implement a new readmission application for students who have been gone from ICC 
for more than one year. A new full-time hire in Records Office would be put in place 
to monitor and track high school and college transcripts, immunizations, application 
fee, etc. prior to a student being accepted for admission. New employee would end-
date admission records after one year of non-attendance to force student readmit 
application. Students completing readmit application could be tracked and special 
attention given to this targeted group of students. End-dating the application would be 
set up to stop web registration. This would force a visit to a counselor for special 
attention. A special reorientation could take place for these targeted students. 

  
• Leverage technology to communicate with students (High) 

Leverage the technology used by students to determine their needs and communicate with 
them. Students are accustomed to using handheld devices (phones and smart phones) for 
getting information. They also use social-networking sites such as Facebook as a primary 
means of communicating with each other. The College has a bare-bones Facebook 
presence as a means of communicating with students, and students are using it. 
 

• Actively promote partnering opportunities between business units and academic 
disciplines (High) 
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Various campus business units such as IT Services, Counseling, Financial Aid, etc. 
should formally offer their willingness to make presentations to classes. These business 
units could define and outline a listing of topics for presentation, and faculty could 
request ones of interest. 
 
Sources of Evidence: 
Policies, procedures, and practices 
Foundations of Excellence Faculty/Staff Survey and Student Survey 
Foundations of Excellence Comparison data 
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Chapter 4 
 
Transitions  
 
Foundations Institutions facilitate appropriate student transitions beginning with 
outreach and recruitment and continuing throughout the period of enrollment. They 
communicate clear curricular/co-curricular expectations and possibilities, and they 
provide appropriate preparation and support for educational success. They are forthright 
about their responsibilities to students as well as students’ responsibilities to themselves 
and the institution. These institutions create and maintain communication with secondary 
and other postsecondary institutions, families, employers, community agencies, and other 
sources of support for students. 
 
Committee Leaders: 
Candace Perry, Director of Enrollment Services 
Rick Mikesh, Counselor 
 
Committee Members: 
Deb Kee, Math and Computer Science Instructor 
Heidi Shinabargar, Nursing Instructor 
Kim Olson,  Student Support Services Academic Support and Testing Center 
Leslie Reed, Physical Education Instructor and Women’s Athletic Director 
Marty Christensen, Natural Resources Instructor 
Brad Jones, Natural Resources Instructor 
Cricket Guyer, Administrative Assistant 
Tom Grossell, Current Student 
 
Current Situation  
Communications to Students 
Prospective students at Itasca Community College can find timely and relevant 
information about academic expectations, majors, transferring, tuition, living expenses 
and financial aid in the college catalog, application packet, website and other printed 
materials. ICC representatives visit high schools to talk with prospective students about 
the college, including the cost, financial aid opportunities, majors, and expectations. 
When students arrive on campus, orientation sessions include discussions about studying, 
time management, financial aid and budgeting, academic requirements for majors and 
programs, and opportunities for involvement on campus. 
 
In addition to Financial Aid Information Nights at area high schools, students have an 
opportunity to make an appointment to meet individually with the Financial Aid staff if 
they have questions about the award they receive or want someone to explain the 
requirements and eligibility restrictions. Counselors also work individually with students 
to make sure they are aware of the financial aid penalties for not making satisfactory 
academic progress. To address budgeting issues for students newly on their own, in 
spring 2008, the Residential Life Director put together a series of workshops on financial 
issues for students, bringing in outside experts to address budgeting and debt.  
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ICC is an open-door institution, so there are entry requirements for only one program, 
Class Act, and for Post-Secondary Enrollment Option (PSEO) students.  For the Class 
Act program, students need to test college level in reading and writing before they are 
admitted into the program, and PSEO students must test college ready for any classes 
they take. Entry requirements for Class Act are included in the literature about the 
program and discussed with students before they apply to the college. 
 
ICC is committed to placement for success, and therefore our new student registration 
staff communicates the importance of starting college in the classes most appropriately 
matched to one’s abilities. All new students are required to take a placement test to assess 
their reading, writing, and math skills. We have mandatory placement, so students who 
test developmental in reading, writing, and/or math are registered for classes in those 
areas their first semester.   
 
To address the high numbers of students from our region who test developmental in 
math, Academic Resource Center staff administer math placement testing at area high 
schools. This gives high school students feedback on their math skills and encourages 
them to continue with math so they are prepared to do college-level math when they enter 
college. High school administrators and counselors frequently express their thanks to 
Itasca for their communication to students in this area. Instructors inform students about 
academic expectations in their syllabi, which generally include required assignments, 
grading policies, and information about how to access support services.  While syllabi 
and class time are matters of academic freedom and are thus not uniform, faculty tend to 
spend much of their first class period making sure students understand expectations for 
their course. 
 
Itasca provides a number of out-of-class engagement opportunities, including service 
learning, cooperative education, internships, speakers, special events, study-abroad 
opportunities, and student organizations. Information about these opportunities is 
communicated to new students through: 

• Orientation to the college 
• ICC Newsletter (sent by email and posted weekly) 
• TV monitors around campus 
• Organization Fair (held the second week of classes every fall) 
• Flyers around campus 
• Individual invitations through academic programs 
• Class visits to promote study-abroad programs 

 
Areas of Concern 

• Current faculty and staff need to be more informed on college costs and financial 
aid. Many have a general idea about what tuition costs and the types of aid 
available but often do not feel confident when answering students’ questions.  
One reason is that these costs, programs, and aid opportunities change quite 
frequently. 

• Many high school students quit taking math classes in their sophomore or junior 
years. Thus, they’re not familiar with math concepts and test into developmental 
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courses. It would be helpful to do more informational sessions with high school 
students to encourage them to continue to take math through their senior year. 

• Some program activities for students are grant-funded, especially in Engineering, 
and are open only to program students, creating the impression of privilege. The 
college needs to ensure that there are opportunities for all students to participate 
in activities. Activities should not be limited to a certain major or program. If 
grant money may not be used for students who aren’t enrolled in a program area, 
Student Life monies could be used to supplement the cost of students from other 
majors. All students should also have some type of significant learning experience 
outside the classroom (service learning, internship, practicum, or cooperative 
education).  

• There needs to be better communication about yearly events. Then faculty can 
plan their teaching schedule around these events so that they, as well as their 
students, can participate. 

• We need to do a better job communicating that scholarships are available for 
students regardless of GPA or financial aid need.  

• Students are informed about financial aid requirements and penalties when they 
receive their award. However, many students seem not to understand the 
requirements and become ineligible due to poor decisions.  

 
Communication of Student Experience 
In printed materials, ICC does a great job communicating the realities of the student 
experience (for example, finances, academic expectations, etc.). New students are sent 
information about registration. At orientation students are given an information folder 
that includes the Student Handbook, along with information about campus clubs, parking, 
tutoring services and who to contact in time of crisis. A printed catalog is available, as are 
program guide sheets. 
 
More attention needs to be given to the website and to educating students on how to 
access computer services like their on-campus email (Netmail), eServices and D2L. The 
website is a primary communication tool that needs continuous support and is not 
adequately maintained. Currently, a web committee oversees the website, and programs 
and organizations are expected to post material. There is no one responsible for technical 
upkeep or for proofreading/editing content. Students all have Netmail accounts but do not 
use them regularly, making them unreliable as a means of official communication with 
students. In addition, with the increasing reliance on eServices for registration and 
academic reporting, and on D2L for class gradebooks and often other classwork, students 
who lack computer skills are left behind.  
 
Current students, trained through the Enrollment Services Office, are the main tour 
guides for students visiting campus. Prospective students and their parents have told the 
Director of Enrollment Services how much they value the perspectives and information 
shared by our students guides.  
 
Areas of Concern 

• The website needs additional attention. Prospective students utilize this a great 
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deal—more so than printed brochures and letters, and it is not adequately 
maintained.  

• We assume all students have very good computer skills. That’s not true. We have 
students who cannot type and do not have access at home to the Internet. 

 
Communication with Others about Supporting Student Success 
Secondary Schools 
Itasca works closely with area secondary schools to collaborate on initiatives, discuss 
academic preparation for college, address issues of mutual concern, and sometimes share 
resources. In 2004 leaders from Itasca and seven area school districts established the 
Itasca Area Schools Collaborative (IASC) to improve and formalize this kind of 
communication and collaboration. One result of this collaboration is the Applied 
Learning Institute (ALI), which was inaugurated in 2006 to enhance vocational and 
technical education in northeast Minnesota high schools and colleges with experiential 
learning that combines hands-on training and technology. All of the colleges in the 
Northeast Higher Education District (NHED) and their partner high schools are now 
involved.  
 
Each spring ICC invites area high school counselors and principals to a breakfast with 
Itasca administrators, counselors, and faculty representatives. Academic expectations as 
well as how to improve students’ transition from high school to college are often 
discussed.  Additional communication at this event includes new and special programs 
and exciting college initiatives. In addition to this annual meeting with K-12 leaders, 
Itasca faculty, SSS staff, and the Dean of Academic Affairs have held meetings with 
English and Math teachers from area high schools to discuss and address student 
preparedness for college-level work. 
 
Representatives from Itasca visit over 100 high schools throughout the school year. 
Besides talking with students who are considering Itasca, they also speak in career 
classes, highlighting the importance of attending college and why community colleges 
should be considered.  Every spring semester, Itasca sponsors Career Day for high school 
juniors from twelve area high schools. The day starts with a keynote speaker on the 
importance of setting and reaching goals. Students then have a chance to attend two 
career information sessions. ICC also sponsors Engineering camps for middle and high 
school students each summer. 
 
ICC counselors have also provided crisis support when needed at Grand Rapids High 
School, Northern Lights Community School, Deer River High School, and Greenway 
High School. Our counselors will spend a half a day or longer at these schools to help 
their counseling staff in the time of a crisis. Supporting our K-12 partners is another way 
ICC shares the expertise and professional experience of their faculty and staff with others 
in our service region. 
 
Families 
Itasca makes considerable efforts to connect with students’ families and involve them in 
their children’s success. A letter welcoming parents to the college community is sent 
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about a week after the acceptance letter is sent to their son or daughter. Included in this 
letter are the “You Can’t Always Get What You Want” brochure and a release form 
students may sign so that we can release information about students’ grades, financial aid 
disbursement, and financial aid awards to parents.  
 
During the summer new student registration sessions, ICC conducts four parent 
information sessions. There is also a Parents’ Day each fall, scheduled around a home 
football game. Parents enjoy lunch on campus and are presented with information about 
programs and special opportunities on campus. In addition, a newsletter is sent out to 
parents each semester. 
 
During the 2007-08 academic year, ICC started to do more postcard mailings to 
prospective and current students so that parents also have the opportunity to read the 
information. In fact, the student on the committee mentioned that his mother reminded 
him to complete the ICC scholarship application online because of the postcard he 
received. 
 
To celebrate students’ academic achievement with their families, a Dean’s Dinner for 
students and their families is held each year. This is a great celebration. A couple hundred 
students and families in the gymnasium are served a semi-formal dinner by faculty, 
administrators, and staff. A motivational speaker—often a faculty member or student—
congratulates students on their success and urges them to continue to work towards 
academic excellence. Communicating student successes and recognizing the hard work of 
ICC students produces a sense of pride and accomplishment at the Dean’s Dinner. 
 
Other Support Networks 
A number of programs—Engineering, Applied Psychology, Natural Resources, Business, 
Class Act (pre-education)—encourage or require internships, cooperative education, or 
student-teaching opportunities. Faculty coordinators in these programs work closely with 
area businesses, agencies, and schools to place students. In addition to these formal 
relationships, many ICC faculty and staff members are involved in organizations in the 
community like the Humane Society, the United Way, the Grand Rapids Area Library, 
KAXE public radio, and the hospital board. The ICC Provost is active with the Chamber 
of Commerce and the Itasca Economic Development Corporation. This kind of 
engagement makes it possible for administrators, faculty, and staff to draw on the 
expertise and resources of these organizations to provide programming and collaborations 
that enrich students’ education. 
 
Of particular note is the financial support of the Blandin Foundation for student 
scholarships, U.S. Bank’s support of Global Education, and collaborations between the 
Applied Psychology program and Itasca Alliance Against Sexual Assault, which has 
resulted in staffing of a “Support within Reach” office on campus to educate students 
about and provide advocacy in cases of sexual assault. This office also provides 
internship opportunities for students in Applied Psychology. 
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Areas of Concern 

• Few faculty/staff attend Parents’ Day. 
• There is always a need for more faculty and staff to become involved in the 

community. This helps the college become more visible. 
 
Establishing Connections 
Connections with instructors 
Itasca’s small size, low student-to-faculty ratio, and program-based learning communities 
foster connections between instructors and students. The learning communities in 
programs like Engineering, Class Act, Applied Psychology, and Natural Resources work 
to connect new and returning students with faculty members outside the classroom. 
Engineering piloted a grant-funded academic coaching model in 2005-06, in which each 
faculty member organized social events with a group of students and had regular 
meetings or email contact with each to foster academic success and engagement in the 
program. The Engineering program has continued academic coaching for its students the 
past two years. 
 
As the Foundations of Excellence Faculty/Staff and Student Surveys, show, most faculty 
work hard to make themselves available to students and to connect with students. At the 
beginning of each class all instructors provide students with a syllabus with their office 
hours and contact information. Office hours are contractual, and most faculty have an 
“open-door” policy in which students are encouraged to stop in whenever instructors are 
in their offices. Other initiatives, programs, and classes that foster out-of-class 
connections with faculty include Spring Thaw, Itasca’s annual student-edited literary and 
arts publication, which holds a public reading most years; several experiential education 
classes (Boundary Waters Canoe Area Experience class in Natural Resources and 
Camping and other outdoor physical education classes; the study-abroad opportunities; a 
common-text project; the Ethics Conference; and annual interdisciplinary projects.  
 
Many faculty members are advisors for campus organizations; others attend athletic 
events and other events serving or honoring students. However, ICC could do a better job 
in encouraging more faculty members to participate in activities that would give them an 
opportunity to interact with students outside the classroom. The problem is not the lack 
activities; it is motivating people to attend. On the Foundations of Excellence Student 
Survey, students rated making connections with faculty outside the classroom the lowest 
mean (3.19) when compared to making connections with other new (3.65) and continuing 
(3.38) students and with academic support (3.38). Despite the relatively low mean for 
connecting with faculty, Itasca’s ratings for making connections far outpace the 
comparison institutions in the Foundations of Excellence cohort this year (Foundations of 
Excellence Cohort Comparison data). 
 
In Fall 2008, a new orientation model is being piloted in which faculty will meet with 
small groups of students who have enrolled in their program area, including the Associate 
in Arts program, our largest program, as well as the more specialized program areas. This 
model will facilitate connections between faculty and students, and faculty will give each 
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student at the session an invitation to stop by in the first couple weeks of school, starting 
an informal and voluntary mentoring program. 
 
Connections with new and continuing students 
The small campus and small class sizes make it easy for students to meet each other, and 
the college takes a number of steps to facilitate connections. During new student 
registration, students are divided into groups of four or five students with one advisor. 
Besides registering for classes, this is also a time for new students to meet each other. 
 
Between 70 and 75 percent of new students attend new student orientation the day before 
classes start. The Fall 2008 orientation will include a small-group discussion with faculty 
members and students enrolled in the program, allowing new students with similar 
interests to meet each other as well as faculty. Returning students give tours during 
orientation, and there is a free pizza lunch, at which new students, faculty and staff can 
interact and get to know each other.  
 
Learning communities in Engineering, Class Act, Applied Psychology, Natural 
Resources, American Indian Studies, Business, Geographic Information Systems (GIS) 
and Nursing foster connections among new and continuing students. Lounge space has 
been set aside on campus for each of these communities, giving them a place to gather 
outside the classroom. Besides class instruction, these students are provided with a 
variety of out-of-class experiences. Before school starts each fall, for example, Class Act 
students spend two days in an outdoor experience program at the Laurentian Learning 
Center to better get to know each other, their counselor, program coordinator, and 
instructors. In athletics, new and continuing students have an opportunity to connect. In 
fact, the returning athletes often act as mentors for the new recruits. 
 
ICC sponsors a variety of Welcome Week activities for new and returning students. In 
Fall 2007, a big picnic was held at the beginning of the year. There was free food along 
with a variety of games. It was a great time for interaction. During the year students have 
the opportunity to participate in activities such as intramural sports, Blizzard Week, 
dances, and varsity sporting events. 
 
The Organization Fair at the start of fall semester exposes new students to the clubs on 
campus. It gives them a chance to get information from each of the organizations and 
decide if they would like to join. Itasca has set aside space where all the student 
organizations can have offices and a place to meet. 
 
Academic Support Services 
Faculty are encouraged to include information about academic support services in their 
syllabi. These services are also discussed at new student registration and outlined in the 
student registration booklet. The Academic Resource Center (ARC), which includes most 
academic support services, is centrally located in the Library. Signage directs students to 
the area, and the tutor schedule is posted under the sign. Besides tutoring, students can 
also get help with study habits, reading, and word processing. Disability Services and the 
Testing Center are also in the ARC area of the Library. Student Support Services (SSS) 



 35 

offers professional tutoring and free classes for first-generation, low-income, or disabled 
students. To increase use of tutoring, ARC staff come to Math classes at instructor 
request to distribute tutor schedules. Peer tutoring is now also available in the residence 
halls. 
 
At-risk students (as well as Associate in Arts and undecided students) are advised to 
enroll in the college-level three-credit Freshmen Year Experience or Student Support 
Services’ grant-funded free Transition to College classes. In these classes, students learn 
more about being successful in college, including time management, study skills, 
notetaking, test-taking strategies, and Library navigation. 
 
If a student is struggling or not attending class, the instructor contacts a counselor, and 
the counselor tries to reach the students by phone or email. This Early Warning System is 
a preventive measure so that the student can be successful personally, socially, and 
academically. In addition to Early Warning, specific subgroups of students are tracked 
more intrusively. Student athletes, PSEO students, and students on suspension appeals are 
required to have faculty report their grades at midsemester or prior to registering for the 
next semester. Many of the athletic teams have required study tables in the Library during 
the evening.  
 
Opportunities and Challenges for Establishing Connections 

• Continue to create a friendly, welcoming environment. 
• Motivate faculty and staff to attend activities so there is more out-of-class 

engagement between faculty and students. Also encourage faculty to develop 
more out-of-class learning experiences for students. 

• We need more faculty members involved in new student orientation. Faculty 
could be in charge of organizing an activity or information session. 

• Increase communication with students to inform them about out-of-class 
opportunities.  

• Encourage students to make use of the tutors. 
• Make students more comfortable visiting faculty offices. Instead of being in their 

office for all of their office hours, faculty could spend an hour in the Library or 
the cafeteria to meet with students. Faculty could also reword their office hours in 
the syllabus to invite students to stop by any time. 

• Encourage interaction among all groups of students and all groups of faculty. 
Learning communities can exclude student groups. This is especially true in 
Engineering. ICC needs to change the perception that Engineering students get 
special privileges. Engineering students and faculty need to interact more with the 
rest of the campus. Other faculty members also tend to stay in their own buildings 
and should interact more. 

 
Academic Advising 
Once a student is accepted, he or she is required to make an appointment to attend a new 
student registration session. The sessions are limited to 25 students. All of the students 
attending listen to a 15-to-20-minute interactive PowerPoint introduction that covers the 
value of a college education (employment and self-enrichment), tips for success, global 
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opportunities and placement test results. Then the students are divided by major into 
smaller groups of 3 to 5 students. In the small group, the students will go through the 
information in the registration booklet with an advisor or counselor and then register on 
paper for classes before going to a computer lab, where advisors help them enter their 
class schedule into eServices. Besides the three faculty counselors, registration assistance 
is provided by the SSS staff, Registrar, Director of Enrollment Services, and academic 
advisors. 
 
All new students are assigned an academic advisor/counselor based on their major, 
program, or status (all PSEO students meet with one counselor; all SSS students meet 
with one counselor). New students are told they must meet individually with their 
counselor before they register for spring semester. Counselors also spend significant time 
connecting with students outside of their offices. During appointments, the counselor will 
discuss the rationale and importance of courses as well as the value of the Associate in 
Arts degree. Counselors will also give Campbell Interest and Skill Survey (CISS) tests to 
individuals who are undecided about a major. This assessment is a proven and valuable 
tool for assisting undecided students in better understanding themselves and finding 
appropriate/suitable careers.  
 
Although they are not required to do so after the first year, students are encouraged to 
meet with their counselors in preparation for their second year and beyond. Counselors 
will help students use the Degree Audit Review System (DARS) to check their progress 
toward their degrees and, using program guide sheets and course offerings, help students 
map out their academic plan. Counselors meet with students at the beginning of spring 
semester their second year to do a graduation check. 
 
There are classes that also help advise first-year students in career choices as well as class 
planning. They are, for Associate in Arts and undecided students, Freshman Year 
Experience (FYE), and for SSS-eligible students Transition to College and Job 
Readiness. Technical Writing classes frequently include a component of career research 
and preparation of a resume and job application letter. Program area classes include the 
Natural Resources careers class and Engineering Professional Development classes. In 
the Professional Development class, Engineering students lay out their classes for all four 
years, then meet with a counselor and have the plan signed. FYE gives class assignments 
to see counselors.  
 
Internships, cooperative education, and student-teaching opportunities get students active 
in their prospective careers in their first or second year of college, allowing them to get a 
firsthand sense of opportunities and of how well a given career path meets their interests. 
 
Another avenue for exploring life and career goals for both first- and second-year 
students are guest speakers and one-on-one discussions. Each year the Psychology Club 
sponsors a career panel including community people who work in psychology-related 
fields like social work, probation and mental health. Any ICC student is welcome to 
attend. Student groups/learning communities also bring professionals and guest speakers 
to campus to discuss careers. Coaches and admissions staff talk about future plans with 
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prospective students when they visit campus. 
 
Opportunities and Challenges in Academic Advising 

• Have all students take FYE. 
• ICC could do a better job of explaining the need for developmental education and 

how it can help with student success. Some students are embarrassed when they 
test into a developmental class, and some are mad because they feel they should 
be in a higher-level class. 

• More time also needs to be spent explaining the Associate in Arts degree and its 
importance—not solely at the new student registration session. 

• Although new students are told to meet with their counselor or advisor prior to 
spring registration, registration online is not blocked, so some students register 
online without seeing a counselor. 

• Students tend to wait until the last minute to see counselors instead of seeing them 
at different points in the semester. There are not enough appointments open to see 
counselors right before the start of the semester when many students want help 
planning their class schedule. 

• A.A./Undecided students need more help with career goals and future planning. 
 

Sources of Evidence: 
Communication with students 
Placement test results for math, reading, and writing 
Class Act/Education flyer  
Application Packet including the application form 
Class Act Laurentian Experience (included in Best Practices section of Current Practices 
Inventory) 
Engineering Professional Development Class syllabus 
Math placement testing at high schools (included in Best Practices section of Current 
Practices Inventory) 
ICC viewbook, program brochure and program flyers  
ICC Catalog 
ICC website 
Admissions and Records personnel 
New Student Orientation agenda 
Foundations of Excellence Student Survey questions 1, 2, and 3 (all over 60 percent). 
The majority of the students who completed the survey gave ICC a 4 or 5 in 
communicating academic expectations, majors, programs, and tuition and living 
expenses. 
FYE syllabus 
Communication of student experience 
The main source of evidence for a webmaster is the frustration that faculty and staff have 
felt in keeping the website up to date. 
In the New Student Survey the students gave the following good or excellent ratings:  
67%- brochures, 64% - catalog, 67% - website, 79% - Enrollment /Admissions Staff, 
70% - class schedule 
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Communication with others 
Applied Learning Institute flyers 
Counselor/principal breakfast agenda 
2007 high school visit schedule 
Parent Newsletter 
Career Fair 
Virtual Itasca Area Academy of Learning (VITAL) projects 
Placement test results for math, reading, and writing 
Danish Exchange program brochure 
Scholarship postcard 
Class Act/Education flyer 
Global Education Week agenda 
Establishing Connections 
Tutor schedule 
Registration booklet 
Registration presentation 
Welcome Week activities 
Only 40.6% of the students completing the survey said the interaction with faculty 
outside the classroom was high or very high. 
 
Academic Advising 
The registration booklet 
The registration presentation 
New Student Registration Evaluations 
The following are results for the New Student Registration Evaluations: 66% said they 
met new people during the session, 95% said they knew more about ICC after the 
session, 96% said they were pleased with their schedule, 76% said it was beneficial to 
work in small groups 
On the Foundations of Excellence Student Survey, 62% rated the college high or very 
high on communicating academic expectations, 69.9% high or very high on 
communicating available programs and majors, 62.1% high or very high on requirements 
for specific programs and majors, 66.2% high or very high on course selection , 65.3% 
high or very high on academic success, and 49.5% high or very high on future enrollment 
plans (e.g. stay, drop-out, transfer).  
 
Recommended Action Items  

• Involve faculty in new student orientation. (High priority) 
To help new students make connections with faculty members outside the 
classroom, redesign orientation so ICC faculty have an opportunity to participate 
in the day. 

• New Student Picnic (High priority) 
At the beginning of the year, have a picnic for new and returning students as well 
as faculty and staff members. This will give the whole campus a chance to 
interact and connect with each other. 

• Campus Activities Calendar (High priority)  



 39 

Publish a calendar that is distributed at the beginning of each semester that lists 
activities so that students as well as faculty and staff can plan ahead to attend. 

• More faculty/staff interaction with students (High priority) 
 Organize at least one event each semester that brings faculty, staff and students 
together in a social setting where they are encouraged to interact. Also, start a 
contest to give points to faculty and staff members who attend sporting events, 
Parents’ Day, Welcome Week activities, etc. and award a prize at the end of the 
year. Find additional ways to get staff members more involved with the campus 
outside the classrooms and the offices. 

• Hire a webmaster (High priority) 
We need to continue to make our website appealing and keep it up to date for 
prospective and current students. Currently we have a website committee, but we 
need to have one person in charge of the site. We can either contract this service or 
look for someone currently on staff and assign this duty. 

• Current student emails (High priority) 
ICC needs to start to communicate with our current and prospective students via 
email. Right now our new students are given an email address once they register for 
classes. Yet, as a campus we do not email our students enough to get them into the 
habit of checking their ICC email accounts for communications from the college. 
This is a communication tool that is underutilized. 

• Develop a coaching strategy to promote first-year success (High priority) 
Evaluate the coaching strategy used by the Engineering program and develop 
something similar for the Associate in Arts degree students. 

• Non-returning students (High priority) 
Between semesters contact students who were successful and did not return to learn 
more about what we can do to retain students. 

• Professional Development / FYE class for new students (High priority) 
Work with learning communities that do not have a professional development class 
for their new students to incorporate one in their curriculum. Encourage undecided 
and general A.A. students to enroll in FYE. 

• Review FYE and Engineering Professional Development syllabi (High priority) 
What is valuable to students? What is working? What do we need to add? How do 
we expand to reach more students? Come up with a class structure that could be 
used to develop similar classes for other programs. 

• Traveling Counselor / Faculty members (High priority) 
Have counselors and faculty members hold office hours outside their offices. This 
could be in the Library or cafeteria, somewhere students will feel comfortable to 
come up to them with questions. This would also increase interaction and the sense 
of community. 
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• Increase communication with students to encourage them to meet with a counselor 
(High priority) 
Students tend to make appointments with counselors right before they are 
scheduled to register for classes. By using different communication techniques 
(emails, posters in bathroom stalls, announcements in classes), we can encourage 
students to see their counselor for career and class planning at other times during 
the school year. 

• Have a yearly class schedule / Have the semester class schedule by midsemester 
(High priority) 
This would be a great help with advising. If we knew the classes that would be 
offered throughout the year, counselors could help students plan for the year rather 
than a semester at a time. If the students could have the schedule earlier, there 
would be more time for appointments before registration opens on the web. 

• A.A. Learning Community (High priority) 
Create an A.A. learning community that would work to improve communication, 
help students with future plans, and provide opportunities for them to meet other 
students, faculty and staff members. 

• Informed faculty and staff (Medium priority) 
Provide more information about college costs and financial aid to faculty and staff 
members. 

• Communication with high school students about academic expectations (Medium 
priority) 
Continue to talk to students in career classes and high school math and science 
classes about academic expectations in college and the importance of continuing to 
take math classes in high school. 

• Include all ICC students in college sponsored activities. (Medium priority) 
Make sure when the college sponsors activities that all students can attend. 
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Chapter 5 

Campus Culture  

Foundations Institutions make new students a high priority for faculty and staff.  A 
culture of responsibility for the experiences of new students characterizes these 
institutions. This culture is realized through high-quality instruction, services, and 
support as well as substantial interaction with students both inside and outside the 
classroom. Campus leaders nurture this culture and support it by appropriate 
institutional recognition and rewards. 

Committee Leaders: 
Becky Niemi, Counselor 
Gwen Litchke, Records Office 
 
Committee Members: 
Chris Chandler, Class Act Director 
Edward Damiani, Physics Instructor 
Annette Delich, Dining Services/Cook Coordinator 
Shane Holm, Physical Education/Health Instructor 
Patrick Mathias, English Instructor 
Mary Jo Westlake, Math Instructor 
Jason Yoder, Nursing/Biology Instructor 

Overall the campus culture at Itasca Community College is a positive one for staff, 
faculty, and administration. We work well together and are willing to try new things for 
student success. The motto or tagline that ICC lives by is “The Best Place to Start.”  
Faculty and staff feel an obligation to colleagues to perform at their best, go the extra 
mile, and work as a team to make ICC the best place to start. 

Survey results show that across the board the majority of individuals believe that 
involvement with new students is considered important. In response to the question, “To 
what degree is faculty involvement with new students considered important?” 91.8 
percent believe institutional leaders thought this of high or very high importance, 85.5 
percent believe the department or unit leaders thought this of high or very high 
importance, and 78.9 percent believe their colleagues considered this of high or very high 
importance.    

Institutional Learners: 

Not at all Slightly Moderate High Very High 

0 (0%) 1 (1.4%) 5 (6.8%) 20 (27.4%) 47 (64.4%) 
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Department/Unit Leaders: 

Not at all Slightly Moderate High Very High 

1 (1.6%) 4 (6.5%) 4 (6.5%) 14 (22.6%) 39 (62.9%) 

  

Your Colleagues: 

Not at all Slightly Moderate High Very High 

0 (0%) 3 (4.2%) 12 (16.9%) 28 (39.4%) 28 (39.4%) 

  

Institutional-Level Encouragement 
Teaching new students begins with establishing learning goals for them. The college does 
not have learning goals specific to new students, but it does have institution-wide 
learning goals established in the ICC Foundational Goals and Minnesota Transfer 
Curriculum (MTC). Because some of these goals—for example, communication—are 
ideally met in first-year classes, they are to some degree “new student” learning goals. In 
addition, students are expected to learn how to be college students through previous 
preparedness or taking classes like Freshman Year Experience, Transition to College, or 
the career/professional development courses within specific academic programs like 
Engineering and Forestry. All courses, including first-year courses, are linked to 
institution-wide ICC Foundational learning goals and, if appropriate, to MTC learning 
goals.  

To reach students, faculty must understand them and understand the trends in new student 
education. Administration has overall been supportive of faculty and initiatives to learn 
about our students. All faculty, including part-time faculty, have professional 
development funds to spend on professional development activities and are encouraged to 
attend local, regional, statewide, and national events focusing on teaching and learning. 
Some examples of fostering understanding of students and educational trends are the 
following: 

• Annual development of and reporting on the Fact Book (Office of Institutional 
Research) and Student Profile (Enrollment Services) 

• Professional Development Day presentations on student issues by Director of 
Disability Services, Office of Institutional Research, and Minnesota State 
Colleges and Universities (MnSCU) officials 

• Center for Innovation (CFI) and Center for Teaching and Learning (CTL) campus 
activities focus on education trends and student issues, including Freshman Year 
Experience course trends, plagiarism and cheating, and civility issues. 

• Encouragement of attendance at First-Year Experience conferences and Center 



 43 

for Teaching and Learning statewide workshops and conferences  
• Hosting national speakers like Mark Taylor to present on student trends 
• Course outlines define learning goals for all courses, including entry-level 

courses. 
• Faculty meet in discipline groups with colleagues from other institutions on the 

Northeast Higher Education District (NHED) shared professional development 
days twice a year.  

• NHED supported English faculty in holding a NHED-wide discipline workshop 
focusing on trends in composition courses.  

Administration is equally interested in engaging students, especially new students. 
Some examples of administrative support for initiatives to engage students include: 
• Center for Innovation and Center for Teaching and Learning campus activities 

focusing on active, service, and collaborative learning. Currently a group is 
reading What The Best College Teachers Do. CFI and CTL activities have 
included book groups, brown bag discussions and presentations, and regional 
workshops. 

• Campus-wide cross-curricular activities focus on engagement: The Color Red, 
Ethics Conference, shared textbook projects, Inconvenient Truth project, linked 
classes (e.g. Ethics/Expository Writing, Mythology/Expository Writing)  

• Encouragement for faculty to attend conferences on teaching and learning and to 
try new techniques in the classroom.  Availability of administrators to discuss 
techniques and observe teaching  

• Providing co-curricular activities for students that promote engaged learning: 
internships, cooperative education, service learning projects/volunteer 
expectations  

• New model for student orientation on the first day of classes to engage students in 
small groups with faculty 

• Creative scheduling of classes (block and others) 
• Learning communities (Engineering, Class Act, Athletic Learning Community, 

etc.) 
• Providing funding for curriculum development (including online courses) 

  

Unit-level Encouragement 
ICC does not have traditional departments; all faculty are supervised by the Dean of 
Academic Affairs. Although some programs have faculty coordinators and hold regular 
meetings, there are no regular formal departmental/division meetings. Nevertheless, the 
culture at ICC lends itself to informal sharing and collaboration. In addition, the Master 
Academic Planning (MAP) process includes biannual (or more frequent) meetings by 
program area. Examples of unit-level encouragement of faculty to use pedagogies of 
engagement, understand learning goals for entry-level courses, and understand discipline-
specific trends and issues related to entry-level courses are listed below.   

• Engineering program faculty have weekly formal meetings. As a department they 
are also attending What the Best College Teachers Do author Ken Bain’s training. 

• Nursing program faculty have had more frequent meetings 2007-08 with Board of 
Nursing and degree changes. Nursing faculty usually attend rural health care 
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conference in the spring of every year.   
• Forestry program faculty met more frequently when completing a process in 

which they evaluated their entire program and curriculum and accreditation with 
Society of American Foresters, but meetings now are less frequent. Faculty are 
leading the programming for a national conference this year 

• Development Education faculty meet at least twice a year and have worked on 
assessment, cut scores/placement, scheduling, summer preparation, teaching 
strategies and techniques, and trends in developmental education.  

• Development of Discipline Mission Statements that describe broad learning 
outcomes 

Outside the classroom, there also have been commitments to engaging students.  Faculty 
and staff are encouraged to serve as advisors to student clubs/organizations on campus, 
and there has been a commitment to critical new student life positions on campus 
(Director of Residential Living and Student Life Director). Some other examples of 
activities outside the classroom are the following: 

• Director of Residential Living: brings in speakers for workshops, monthly 
newsletter 

• Student Life Director: intramurals and campus activities (bowling, dances, etc.) 
• Engineering Walk/Run 
• Organizational Fair  
• Global Education: Danish Exchange program, spring trip, Global Education Week 
• Speakers brought to campus 
• Civil Liberties Conferences put on by student government 
• Community events: Knowledge Bowl, Quiz Bowl, O Gitch I Dah Powwow 
• Offices for Agencies/Collaborations (Itasca Alliance Against Sexual Assault and 

Veterans Center) 

Expectations for Involvement with New Students 
Expectations about working with and engaging students begin during the hiring process 
for new faculty and staff. Posting and position descriptions give applicants a taste of the 
campus culture and expectations and list desired attributes like being student centered and 
committed to active learning. Hiring committee members work to find not only the right 
candidate to perform the job duties, but the candidate who is the right fit for the campus 
and who truly believes in the mission, vision, and values of the college. Some sample 
interview questions are the following:  

• Share with us your concept of a learning community. Describe how you would 
see your role within that community.   

• Please describe the strategies you would use in building effective relationships 
with students.  

• What is your concept of a community college and its role in higher education? 
  

Once new faculty or staff are hired, they receive the employee handbook, and new faculty 
are generally mentored by faculty within their discipline. New and returning staff, full-
time faculty, and some part-time faculty attend professional development days that 
happen at the start of each semester. These days are a time for updates, information 
sharing, and training of new and returning faculty and staff.  Continuing faculty and staff 



 45 

have performance reviews in which issues regarding student centeredness and 
expectations with working with new students can be addressed.  This performance review 
for faculty includes student evaluations, a teaching observation, and a professional 
development plan. The emphasis is on effective teaching and reaching students.   

Retention 
The topic of retention is important to everyone on campus. Faculty and staff attend 
workshops/conferences, there was a previous campus committee on retention, and new 
initiatives and strategies generally have retention and student success as at least partial 
goals. In the past decade, there has been particular emphasis on creating learning 
communities within programs and developing campus life activities to increase students’ 
sense of belonging. 
Faculty commitment to retention: 

• Completing Early Warning forms, progress reports for suspension appeals and 
Post-Secondary Enrollment Option (PSEO) student verification. Every effort is 
made to make sure those students who are not attending classes, doing poorly, and 
are need of additional services are connected with counselors/tutors, etc.   

• Creating learning communities within majors/programs that facilitate connections 
with the college. 

• Providing students with service-learning, internship, and other opportunities 
outside the classroom to apply classroom knowledge. 

• Creating a Freshman Year Experience course or similar courses within programs  
• Engineering program has created a model for advising their students. 

Student Services commitment to retention: 
• Follow-up on faculty referrals from Early Warnings, no-show lists, suspension 

appeal, referral and interventions with residence life 
• Crisis and career counseling 
• Advising students on degrees, majors, and transfer schools 
• Meetings with students, faculty, and administration to resolve issues and provide 

support and interventions 
• Residence Life has provided on campus students with newsletter, activities, 

interventions, and oversight in dorms. 
• Student Life has provided intramurals and other campus activities. 
• At new student registration sessions all students meet with advisors/counselors to 

discuss scheduling.  
• Encouraging students to enter learning communities and register for Freshman 

Year Experience, Transition to College, or similar course within a program 
• All students are assigned a counselor to meet with each semester regarding 

scheduling and any other issue. 
• Mandatory placement for student success 
• Large TRIO-supported Student Support Services program with long track record 

of student persistence and success as measured by graduation rates, transfer rates, 
and GPA 

• Academic Resource Center with free peer tutoring and professional tutoring by 
appointment 
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Administration commitment to retention: 
• Providing creative scheduling and resources, such as lounge space, for learning 

communities  
• Commitment to new hires in Student Services: Residence Life Director and 

Student Life director are examples. 
• Being open to working with faculty and staff on new initiatives and providing 

financial resources and assistance in making these initiatives work 
 

Other staff commitments to retention: 
• Cafeteria/Food Services: new updates to cafeteria, looking for ideas to include 

more students and staff and make better use of services 
• Library has been made a welcoming space with lounge area and TV, computer 

lab, other computers, and free coffee. It has become a central gathering place for 
students. 

 
Areas of Concern: 
Although the campus has a very positive climate, there are some gaps that the Campus 
Culture committee has found that needed to be looked into or addressed.   

1. Our learning goals, mission, vision, and values focus on all of our students. Because 
we are a two-year community college, about two-thirds of our students meet the 
definition of first-year student, and all students in many respects are treated as “new 
students” at ICC.  There is a culture in place that focuses on keeping students and student 
success at the center of what we do, but there are no explicit guides/expectations of what 
we do for “new” students on campus. In the Foundations of Excellence Faculty/Staff 
Survey, only 46.5 percent of new faculty/staff agreed to a high or very high degree that 
during the hiring process, the position descriptions address responsibilities related to new 
students. Only 58.1 percent agreed to a high or very high degree that during the hiring 
process, the candidate interviews addresses responsibilities related to new students. 
Finally, 50 percent agreed to a high or very high degree but 40 percent disagreed or 
strongly disagreed that during the orientation process at ICC responsibilities related to 
new students were addressed.  

Position Descriptions: 

Not at all Slightly Moderate High Very High 

2 (4.7%) 6 (14%) 15 (34.9%) 13 (30.20%) 7 (16.3%) 

  

Candidate Interviews: 

Not at all Slightly Moderate High Very High 

1 (2.3%) 5 (11.56%) 12 (27.9%) 15 (34.9%) 10 (23.3%) 
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 New Faculty/Staff Orientation: 

Not at all Slightly Moderate High Very High 

2 (20%) 2 (20%) 1 (10%) 3 (30%) 2 (20%) 

 

We would like to see information and training relating to new students directly put into 
position descriptions, interviews, and orientations. Currently, orientation of new 
faculty/staff is done by supervisors and the mentor program for new faculty is haphazard 
and informal. Formalizing this process would provide an opportunity to include explicit 
philosophy and expectations about working with first-year students. 

2. There are many opportunities to discuss best practices and excellence in teaching on 
campus. We have brown bags and other opportunities to discuss these, but times of these 
brown bags do not always work for everyone. In addition, many faculty and staff end up 
in their “silos” and are not aware of what others are doing on campus. In the faculty/staff 
survey, only 57.1 percent thought to a high or very high degree that excellence in 
teaching new students was acknowledged, recognized, and/or rewarded by faculty 
colleagues. While a slightly higher 63.9 percent thought that to a high or very high degree 
excellence in teaching new students was acknowledged, recognized, and/or rewarded by 
the department, just 59.5 percent thought that to a high or very high degree excellence in 
teaching new students was acknowledged, recognized, and/or rewarded by 
administration.  

Faculty Colleagues: 

Not at all Slightly Moderate High Very High 

2 (4.8%) 6 (14.3%) 10 (23.8%) 17 (40.5%) 7 (16.7%) 

  

Department: 

Not at all Slightly Moderate High Very High 

5 (13.9%) 2(5.6%) 6 (16.7%) 14 (38.9%) 9 (25%) 

  

Institutional Leaders: 

Not at all Slightly Moderate High Very High 

1 (2.4%) 7 (16.7%) 9 (21.4%) 16 (38.1%) 9 (21.4%) 
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We would like to have more opportunity to share these best practices for excellence in 
teaching and look at replicating these around the campus. One way to improve 
opportunities for sharing would be to encourage faculty members in disciplines and 
programs to have regular meetings to discuss learning goals, student issues, education 
trends, and best practices. 

3. There are some students who could use additional services to improve their 
engagement and retention. There are a large percentage of students within the A.A. 
degree who are undecided. These students are the least connected to the campus. We 
would like to see more sections of Freshman Year Experience or a similar course to 
address career exploration with these students. Another option would be to free up 
counselors to work with this population of students.  

4. For a couple of reasons, some students are not contacted when interventions are 
needed. One problem is that not all faculty participate in the Early Warning System. 
Counselors estimate that about 60 percent of faculty do participate, which means 
counselors are likely hearing about students in trouble since these students tend to have 
trouble in multiple classes. Still, improving participation is Early Warning should be a 
goal. The second problem is that we have trouble collecting updated contact information 
when students move here. Although all students have Netmail accounts, they tend not to 
check them. We would like to see a procedure of communicating with students with 
updated/local addresses, phone numbers, and email. This way we can track down 
students who have been referred to counseling.   

5. Finally, we are losing many students to other campuses due to availability of course 
offerings on our campus. We would like to see an expansion of online courses, starting 
with courses for the first semester of the LPN program. This would enable our online 
LPN students to take all of their courses from us instead of having to piece together a 
schedule from us and other colleges to finish the first semester of the program.   

6. While Itasca has had a retention committee in the past, that committee became defunct. 
Because retention is an issue best addressed through collaboration among faculty, student 
services, and administration, Itasca should explore the interest in and need for a standing 
or ad hoc campus-wide retention committee. 

Recommended Action Items:   

• Undecided Students (High priority) 
1. Explore opportunities to expand Freshman Year Experience or a different class 
to work with undecided students on career exploration.  
2. Explore various options/models for advising to free up counselors to work 
more intensively with undecided students. 

• Current Directory (High priority) 
Develop a procedure to identify updated/local addresses, phone numbers, and 
email for current students. 
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• New Faculty/Staff Orientation/Training/Mentoring (High priority) 
1. Evaluate current process and information given to new hires regarding new 
students. One part of orientation should be directly related to new ICC students 
and expectations.  
2. A formal mentor program for new faculty and staff should be insitituted. 
3. The employee handbook/guidebook needs to be updated so that new hires can 
find the information they need on policies and procedures.  
4. Focus on working with probationary faculty and staff with more visits to 
classrooms, consultations, more time with evaluations, mentors, etc.  

• Duty Days/Sharing of Successes (Medium priority) 
1. Time needs to be devoted on campus to sharing best practices. Best practices 
can be shared informally and in CTL and CFI brown bag sessions. This gives 
faculty and staff the opportunity to share and celebrate our success and hopefully 
replicate best practices in other areas across campus.  
2. We need to set aside time to more proactively study and address educational 
trends and issues. We are reactive with many issues/concerns and provide 
information/research after things come up on campus. Part of duty days could 
focus on issues on the horizon in education to start faculty and staff thinking 
proactively about emerging trends.  
3. Expansion of Awards for Excellence to allow for projects designed to improve 
teaching and learning that focus on new students. 

• Course Scheduling (Medium priority) 
1. Develop a process/procedure for adding classes that students need to the 
schedule (after it is out) and explore option of waiting list. 
2. Put a plan in place to expand on various delivery options of courses, especially 
online courses (such as the first semester of online LPN program and the General 
Education classes Expository Writing, General Psychology, and Human Growth 
and Development).  

• Faculty investment on campus (Medium priority) 
If contract permits and where feasible, offer extra credits (overload) to full/part 
time faculty that are here on campus instead of hiring adjunct. Current faculty is 
already on campus to answer questions and meet students’ needs. Those who are 
adjunct are not on campus a great deal, don't usually participate in duty days, have 
limited office hours for student contact, etc.  

• Retention Committee (Medium priority) 
Examine the need for a standing or ad hoc retention committee that would enable 
faculty, student services staff, and administration to share information and plan 
initiatives collaboratively. 
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Sources of Evidence 
Master list of sample interview questions 
College mission, vision, and values statement 
Employee Handbook 
Faculty Survey 
CFI/CTL  
Graduation survey 
CCSSE 
Course outlines  
Faculty assessment 
Examination of assessment outcomes from Accuplacer  
Dean’s Dinner, Graduation, Engineering Walk/Run, New Student Orientation, Faculty 
Orientation 
Learning Communities 
Minigrants and Awards for Excellence 
Brown Bags 
Professional Development Days (administrative and regional) and Really Important 
People 
Faculty Evaluation questions and Staff performance reviews 
Emails for administration on happenings, information, resources.  Provost’s column in 
newsletter 
Early Warning System, campus life calendar, newsletters, positions on campus 
(specifically new hires), FYE and other courses in learning communities, mandatory 
placement, registration sessions, advising lists 
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Chapter 6 
 
All Students  
 
Foundations Institutions serve all new students according to their varied needs. These 
institutions anticipate, identify, and address the needs of traditional and nontraditional 
students in response to their individual abilities, backgrounds, interests, and experiences. 
These efforts are subject to assessment and adjustment as needed. Institutions also ensure 
campus environments that are inclusive and safe for all students. 
 
Committee Leaders: 
Ann Vidovic, Program Supervisor 
Kay Zimmerman, Special Projects Coordinator 
 
Committee Members: 
Patricia Fideldy, Education and Reading Instructor 
Dan Mell, Football Coach/Student Life Director/Advisor 
Pam Rajala, Student Support Services Counselor 
Catherine Schroeder, English Instructor 
Tim Setala, Wrestling Coach/Recruiter 
Loralie Young, Director of Residential Living 
Amanda Maki, Student, Applied Psychology 
Mark Peavey, Student, Business 
Jason Bartel, Student, Engineering 
Laurie Eide, Student, Associate in Arts  
 
 
The Foundations of Excellence All Students Dimension Committee reviewed policies, 
procedures, and practices of the college; analyzed survey results; and had discussions 
pertaining to the first-year experience of all new students. What we found largely 
confirmed our view that Itasca is a friendly, welcoming, and safe campus that strives to 
identify and meet the needs of its students and provide them opportunities to flourish 
academically and socially. 
 
In order to examine how well the college identifies and addresses the needs of all 
students, the committee felt it was important to identify the various groups of students on 
campus: 
 
Developmental students 
First-generation, low-income students (as identified by the TRIO Program) 
Student athletes 
Students who are parents 
Non-traditional students 
Honors students 
The various career, technical, and transfer program students  
Minority students 
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Students with disabilities 
Post-Secondary Enrollment Option (PSEO) students 
Veterans 
 
Identifying the Academic and Social/Personal Needs of New Students 
Assessment of Academic Needs 
Itasca Community College has consistently supported the efforts of an academic skills 
assessment and placement program. Our current program, Placement for Success, 
identifies the academic needs of new students through the Minnesota State Colleges and 
Universities- (MnSCU-) approved assessment instrument, Accuplacer. Accuplacer is an 
assessment of basic skills in the areas of reading, writing, and math.  
 
The ICC New Student Survey and survey questions asked of Accuplacer test-takers yield 
important information about students’ self-assessment of their study skills and writing, 
reading, math, science, and computer skills; their success in high school and in previous 
math and English classes; how much they intend to study in college; and their educational 
goals.  
 
Many instructors use student questionnaires, pretests, or early assignments to assess 
students’ academic needs and refer them to assistance as needed. The Early Warning 
System is used to identify students who may be at risk for failure due to attendance, 
assignments, or testing indicators early in the semester. Faculty members identify the 
students at risk in their courses and refer these students to the Counseling Offices. Itasca 
also implements a Satisfactory Academic Progress policy, whereby students are 
identified whose GPA has fallen below a 2.0 or who have not completed at least 67 
percent of the credits that they attempted. These students are placed on academic 
probation and are required to work closely with their counselor to monitor progress.  
 
Developmental students: The Accuplacer assessment allows our campus to identify 
students who would benefit from developmental education course offerings. MnSCU 
requires mandatory placement of students into necessary developmental education 
coursework (policy 3.3.1); Itasca follows this policy but also allows for waivers in 
specific situations. To help ensure accurate placement, faculty members in developmental 
courses re-validate course placement during the college drop/add period. This 
revalidation process allows students to make necessary course changes within the first 
five days of their courses. Students whose Accuplacer scores suggest they do not have the 
ability to benefit from developmental classes are directed toward Adult Basic Education 
services. 
 
Students with disabilities: Students with disabilities have the right to accommodations 
and services if they disclose and document their disability. The Director of Disability 
Services meets with self-identified students and examines their current documentation of 
disability as well as reviewing their Individualized Educational Program (IEP) from high 
school and other documentation to plan accommodations and services. 
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Student athletes: Coaches and Athletic Directors track the grades, retention, and 
graduation rates of student athletes. Winter and spring sports coaches request 
midsemester grade reports on students to determine eligibility. 
 
Post-Secondary Enrollment Option (PSEO) students: PSEO students must test college 
ready in reading and writing and meet specific academic entry requirements (3.2 GPA 
and class rank of 70 percent or higher for juniors, 3.0 GPA and class rank of 50 percent 
of higher for seniors). Itasca’s entry requirements for PSEO are higher than the state 
minimums. One faculty counselor is assigned to all PSEO students; she confers with high 
school counselors about graduation requirements. All PSEO students must meet with this 
faculty counselor to register to ensure that their classes meet high school as well as 
college requirements. PSEO students’ grades are reported prior to registration each 
semester as they must maintain a 2.0 GPA to remain in the program. We have tried to 
facilitate focus groups with this population to determine their academic as well as 
social/personal needs, but there has been very limited attendance. 
 
Honors/advanced students: Counselors and advisors utilize the results from the 
Accuplacer, high school transcripts, AP and IB curriculum, and other standardized testing 
results such as the ACT or SAT to develop course sequences for each individual student. 
Honors students are identified by GPA for Dean’s List recognition and invitation to join 
Phi Theta Kappa. 
 
Assessment of Social/Personal Needs 
Itasca Community College has worked towards identifying the social and personal needs 
of our students through many different avenues. Itasca collects background information 
and demographic statistics through the Accuplacer. Students respond to questions 
regarding their race and ethnic background, income levels, financial aid need, 
employment, family size, potential displaced homemaker status, and the educational level 
of their parents. On the basis of these responses, students eligible for Student Support 
Services (first generation, low income, and/or disabled) are invited to apply for support 
through the TRIO-Student Support Services grant. Itasca’s orientation program also 
collects data on incoming students through a New Student Survey, including a self-
assessment of social and interpersonal skills. These results allow us to identify many of 
the social and personal as well as academic needs of our entering freshman population.  
 
To identify the social and personal needs of their specific populations, many student 
services divisions and academic programs have constructed their own surveys. These 
divisions and programs include Residential Living, Student Life, Athletic program, and 
Student Support Services, and programs such as Applied Psychology, Class Act, Nursing, 
Forestry, and Engineering. 
 
The Safety Committee, the Crisis Team, and the counselors and advisors on campus work 
closely to identify students with mental health and drug and alcohol abuse issues. The 
shared committee members are able to bring areas of concern to the table so that we can 
move towards a model of prevention instead of reaction. 
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Addressing the Academic and Social/Personal Needs of First-Year Students 
Addressing Academic Needs 
The Foundations of Excellence Faculty/Staff Survey indicated that over 86 percent of our 
faculty and staff feel that Itasca strongly supports students with academic deficiencies. 
Over 79 percent of our students surveyed felt their academic needs were being met to a 
high/very high degree at Itasca (Foundations of Excellence Student Survey). 
 
Students who are at risk or who are undecided about their educational goals are 
encouraged by counselors and advisors to take Freshman Year Experience, a three-credit 
college-level class that teaches study skills, information literacy, and career exploration. 
National and local research indicates that students who take this type of course stay in 
college at higher rates and have higher GPA’s than the general student population. To 
make sure that students are developing the skills they need to succeed in college, 
counselors also recommend that all students take writing classes their first semester and 
Introduction to Computers if they are not confident about their computer skills. 
 
To intervene with struggling students, Itasca utilizes several unique programming 
techniques coordinated through our Counseling Offices. Students identified through Early 
Warnings are contacted by their assigned counselor/advisor, and a plan for success is 
developed. We also support a Bail-out process in which a student who has registered for a 
course that he or she is not academically prepared for is able to drop the course and add a 
Learning Skills Lab course. The Learning Skills Lab class is individually planned and 
developmental in nature. The credits retained do not count toward a degree program. 
Through this process, the student may either gain the skills necessary to re-enter the 
course in a subsequent semester or may work on other basic skills such as keyboarding, 
entry-level computer skills, or study skills. 
 
The college takes an intrusive and supportive approach to students whose academic 
standing is in peril. Students on academic probation have increased contact with their 
counselor and other key support services on campus. If in a semester’s time they are not 
able to improve their academic situation, they will be placed on suspension status. All 
students are allowed the opportunity to appeal their suspension. Those granted appeals 
develop a contract with the Dean of Academic Affairs in which they are required to meet 
biweekly with their counselor and report to their counselor their grades and attendance 
regularly throughout the semester. They may also be on a restricted courseload and be 
required to register for Freshman Year Experience or Transition to College if the Dean or 
Suspension Appeals Committee believes this will support their academic success. 
 
First-generation, low-income students: The Student Support Services (SSS) TRIO Project 
provides academic support for eligible students. Services provided include academic 
success workshops and free credit-bearing courses such as Transition to College and Job 
Readiness. SSS also provides transfer assistance by coordinating school visits and 
guiding students through transfer school admission and scholarship applications. SSS 
offers career exploration and job skills workshops as well as supporting peer and 
professional tutoring for all project participants. During 2006-2007, the Student Support 
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Services project served 219 students, 115 of whom were first-year participants. The 
academic success rate of this group was 90 percent. Itasca’s program has also 
consistently reported a persistence rate of above 80 percent. (The persistence rate is 
calculated by the number of students who either graduate, transfer to a four year college, 
or continue their education at Itasca.) The program tracks direct contact hours with 
participants. Throughout the 2006-2007 grant year over 1287 hours of counseling and 
over 5000 contact hours of academic support were tracked. 
 
Students with disabilities: Students with disabilities are also eligible for SSS services. In 
addition, they may request accommodations and services, which are planned in 
conjunction with and overseen by the Director of Disability Services. Instructors are 
notified about accommodations, such as longer test times, use of a note-taker, and other 
services. The Testing Center provides test proctoring and a quiet testing area. 
 
Developmental students: Accuplacer assessment results assist us in identifying how many 
sections of first-year course offerings will be necessary in English, Reading, and Math. 
Itasca Community College typically provides over 20 sections of developmental 
education courses for our students to improve their reading, writing, and mathematics 
skills. These classes have smaller maximum sizes than college-level classes to increase 
individual attention. Developmental faculty members also meet annually with the 
Director of the Academic Resource Center to discuss cut scores and placement, trends in 
curriculum, and the needs of their students. For students identified as not having the skills 
to benefit from college, Adult Basic Education services are offered on campus through a 
collaboration with an area agency. 
 
Nontraditional students: The college makes efforts to meet the academic needs of older 
students who may be juggling jobs and childcare or who may have been out of the 
classroom for a number of years. Although nontraditional students are not a specific 
target population of SSS, SSS’s free Transition to College class is designed to help 
nontraditional students make the transition to being a college student. The college also 
plans night-class and online class offerings to allow students working full time to earn a 
“degree in three”—an A.A. degree in three years. Fast-track programs have also been 
developed in Nursing to expedite the educational progress of laid-off workers.  
 
Student athletes: Most sports require participating athletes to attend study tables at least 
one night a week. NCAA eligibility requirements put pressure on winter and spring 
athletes and on second-year fall athletes to succeed. Two pilot learning communities for 
student athletes were developed in Fall 2007 to improve the retention and success of 
student athletes. One course in particular, a Student Athlete Seminar, was proposed to 
meet the unique needs of our student athletes. All student athletes are encouraged to 
register for this class, which is topic driven and facilitated by the Physical Education 
faculty. The Athletic program has also developed an Athletic Advisory Council to 
promote the success of student athletes. 
 
Career, technical, and transfer program students: Most of the college’s academic 
programs offer learning communities to support the academic success of their students. 
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Students in the Class Act program for Education majors take the majority of their courses 
together. The faculty who teach within this learning community meet regularly to discuss 
curriculum and programming needs of the group. Our Engineering students also have the 
opportunity to participate in learning community-style teaching with their unique block 
scheduling. Students in Nursing, American Indian Studies, Natural Resources-Forestry, 
Geography-GIS, Business and Accounting, Applied Psychology and Early Childhood 
have the opportunity to connect regularly with their program advisor and counselor.  
 
Post-Secondary Enrollment Option (PSEO) students: Their assigned counselor at Itasca 
regulates their registration each semester to make sure they meet their college and high 
school academic requirements.  
 
Honors/advanced students: Itasca does not have a specific honors program or honors 
sections of classes. The college has a fairly newly chartered Beta Xi Lambda chapter of 
Phi Theta Kappa. This international honors society for two-year colleges carries many 
benefits for students, including scholarships, and opportunities for leadership, academic 
challenge, service, and fellowship. The chapter has been defunct for a year due to the lack 
of a faculty advisor, but a faculty member has stepped forward to restart the organization 
in the fall. Itasca also recognizes honors students through the Dean’s List and Dean’s 
Dinner, an annual dinner for students and their families with a motivational speaker to 
honor their academic achievement. 
 
Addressing Social/Personal Needs 
For its size and budget, the college has a vibrant campus life. There are student 
organizations, intramural and organized sports, and a range of special campus life 
activities (more on these below). There are clubs for most any student interest, and SSS, 
the academic programs’ learning communities, and the residence halls offer many 
activities to give students a chance to get to know each other, relax and have fun, and feel 
connected to the college. SSS, for example, reported 364 contact hours in the area of 
cultural and enrichment activities. According to the Foundations of Excellence Student 
Survey, 66 percent of new students responded that they feel their social needs have been 
met to a high or very high degree. 
 
Most activities—dances, Blizzard Week festivities, athletic events—are likely to be of 
more interest to traditional-age students, but the college has made students with children 
feel welcome by having a “secret Santa” gift-giving event for their children each year. 
Itasca has also recently increased efforts to serve veterans attending or considering Itasca 
in the future. We now have a staff member from the Veterans’ Office located on our 
campus one day a week. This individual plans to meet the social and personal needs of 
veterans as well as connecting them with other support services on campus or in the 
community. 
 
Of particular importance on a campus with a low minority population is making sure that 
the social and personal needs of minority students are met. Just four percent of our new 
students in Fall 2007 were Native American, two percent black, one percent Asian or 
Hispanic (Fact Book 2008). The O Gitch I Dah Club and American Indian Studies 
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program activities help Native American students connect with each other and the 
college. Virtually all of the rest of Itasca’s minority students are in the Athletic program. 
They therefore spend a lot of time with teammates and usually live on campus or in 
shared housing off campus, making it easy to make connections.   
 
Areas of Concern 
We identify student concerns, needs, and interests at the beginning of their experience at 
Itasca, but we fail to continue identifying their needs after the first semester. We need to 
develop a more continuous way to gather information about student needs at midsemester 
and into the second semester. 
 
We tend to have a difficult time updating student contact information after the point of 
first-semester registration sessions. A new system needs to be identified and implemented 
to regularly update local address and phone numbers. It was suggested that this 
information be collected by faculty at the instructional level and forwarded to the 
Records Office every semester. Current contact information is essential if our Early 
Warning interventions are to be effective. 
 
Academically, our first-year students struggle to balance the demands of their college 
studies, off-campus work schedules, and family commitments. According to Accuplacer 
Placement Report data for 2006-2007, 56 percent of our students report they will be 
working more than 10 hours per week, and 27 percent are working over 20 hours a week. 
Many students tend to underestimate the time commitment required to be a successful 
student. Students are entering college underprepared academically and naïve about the 
demands of college work.  
 
Counselors and advisors have identified our lack of sufficient online courses as difficult 
for students who may be interested in our “degree in three” (earning an A.A. degree 
through night and online classes in three years), as well as potential students entering the 
Nursing program. Currently, three courses have been identified as needing online course 
development: Expository Writing, General Psychology, and Human Growth and 
Development. Not only are our nursing or “degree in three” students requesting these 
courses, so are many other students who currently utilize online course offerings from 
Lake Superior and Hibbing Community College. Online offerings would also help 
students with transportation concerns. Itasca remains a commuter campus with a small 
fraction of our students (about 100 students) living on campus in Itasca Hall or Wenger 
Hall. Up to 100 students can also rent an apartment in a privately owned building next to 
campus. Reports of transportation issues seem to intensify in the winter months, and 
students traveling a distance to campus consistently request additional online course 
offerings. 
 
With the exception of Class Act for future teachers and the American Indian Studies 
program, there are no learning communities for A.A. students and there are none for 
undecided students or for students intending to transfer without a degree. 
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Counselors and academic advisors sense there is an information overload for our new 
students. Too much information is covered in registration sessions and at the half-day 
Freshman Orientation. We believe it is essential to explore utilizing the Freshman Year 
Experience class with a larger percentage of our new students. Students should receive 
consistent reinforcement of information literacy, policies and procedures, and use of 
campus resources such as Netmail, D2L, and e-services. The first year of college can be a 
major transition for many students. The Freshman Year Experience course is designed to 
make the transition a successful one.  
 
There are many opportunities for increased academic support through the use of required 
study tables, academic coaching from faculty and staff, and mentorship programs. With 
staff cutbacks in the Academic Resource Center, several areas will continue to be 
deficient. Peer tutors need increased and ongoing training, as well as increased coverage 
into the evening and possibly weekends. Opportunities could be explored to encourage 
faculty and staff to provide mentoring and even tutoring through the Academic Resource 
Center. Faculty could be encouraged to schedule one of their office hours in the library, 
and encourage their students to meet them for individualized instruction and support. 
 
The Foundations of Excellence Faculty/Staff Survey indicated that we may not be 
meeting the unique needs of our Honors students. Only 39.7 percent of our faculty and 
staff members believe we are meeting this subpopulation’s needs. Finding ways to serve 
honors students would make Itasca a more attractive choice for gifted students from our 
region. 
 
Student Experiences 
Individual Attention from Faculty and Staff 
Small class sizes (average is 24), low student-to-faculty (16 to 1) and student-to-
faculty/staff (8 to 1) ratios (Factbook 2008), and posted office hours mean that all 
students can receive individual academic attention at Itasca. Many faculty members 
across the curriculum schedule student conferences beyond their office hours to allow for 
more individualized support and instruction, and many classes arrange study groups or 
hold review sessions. College lab assistants provide teaching assistance in Nursing, 
Natural Resources, and Engineering. Faculty and staff members in our Engineering 
program have piloted Academic Coaching and mentoring with their student population. 
This allows for increased student contact and individual attention with students. 
 
Learning community activities in Class Act and Applied Psychology involve close 
working relationships with faculty supervising teaching, seminar work, and research 
projects. Other programs, such as Business and Engineering, have internships and 
cooperative education projects that involve individual supervision.  
 
Counselors are the main point of individual contact to ensure that students are on track 
academically to graduate and/or successfully transfer. All students register individually 
with a counselor or advisor their first semester, are assigned a counselor based on their 
educational goals after entry, and are mailed postcards to prompt them to meet with their 
counselor when the class schedules are printed. The counselor assists with course 
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selection as well as degree and transfer guidance. Students may also access the Degree 
Audit Review System (DARS) to check their own degree progress through their e-
Services account. 
 
The comment most often shared by our students regarding why they chose to attend 
Itasca is that “Itasca Community College is the best place to start”; this is due mostly to 
the individualized attention students receive in and outside the classroom. 
 
Academic Support Outside the Classroom 
The Academic Resource Center (ARC) provides free tutoring for all students in most if 
not all courses, with the majority of requests in the area of mathematics. Tutor 
availability is posted early in the semester, and students may make appointments or drop 
in. Free professional tutoring is available by appointment. The ARC also provides 
supplemental instruction in the form of facilitated study groups led by professional and 
peer tutors, as well as study skills workshops. The study skills workshops and tutoring are 
offered in our residence halls as well as in the ARC in the Library. SSS and Talent 
Search, both TRIO-funded programs, provide additional academic support for 
underrepresented populations through professional tutoring and study groups as well as 
opportunities for mentoring. Academic support is also provided through the Anishinaabe 
Resource Center and the Office for Students with Disabilities. Our student athletes, as 
well as all students on campus, are encouraged to participate in evening study tables in 
the ARC. These evening study tables are staffed by trained peer tutors, coaching staff, 
and ARC staff.  
 
The Engineering Building (Wenger Hall) provides Engineering students access to 
computers and study space 24 hours a day. The Library offers quiet study rooms, and the 
Testing Center provides quiet testing space and make-up test proctoring for all students. 
The Library and Librarian and other Library staff provide considerable academic support 
to students in the area of research and investigative study for their courses. 
 
Opportunities for Campus Involvement 
We encourage all students to explore the various activities, clubs and organizations on 
campus, and new students are particularly welcomed through the Organization Fair held 
the second week of classes each fall. Student organizations include academic/professional 
clubs like the Psychology Club, Philosophy Club, and Phi Theta Kappa; Student 
Government; service organizations like Circle K; leadership groups like the Jen Guyer 
Leadership Club; minority groups like Gay Straight Alliance and O Gitch I Dah; and 
Christian groups like Panorama. A complete list of active student organizations is 
available on the website. Many of the clubs share space to encourage collaboration; clubs 
associated with academic programs have lounge spaces near their faculty offices and 
classroom areas. Each club provides opportunities for involvement and leadership. Most 
also sponsor activities of general interest to students, such as speaking events and movie 
nights. 
 
There is a flurry of Welcome Week activities to help students get to know each other in 
the fall, including a dance, bowling, bonfire, free picnic lunch, and other outdoor 
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activities. Blizzard Week activities in January give students a fresh start on making 
connections in the early days of spring semester. Other activities and events are spread 
throughout the year. Intercollegiate athletics and intramural sports also provide 
opportunities for campus involvement.  
 
Inclusive College Environment 
The mission, values and goal statements at Itasca Community College include reaching 
out to people from diverse backgrounds and providing them with learning opportunities 
and services that respect and draw upon the strengths of their cultural backgrounds and 
empower them to achieve their educational goals. Itasca also continually strives to 
provide a learner-centered environment that is inviting, civil, safe, accessible, and 
supportive. We have an active Gay Straight Alliance student organization and two 
minority student organizations (see below). The college has long supported bringing in 
speakers and hosting events to expand awareness of diversity and global awareness. 
These include the annual Global Education Week speakers, the campuswide Ethics 
Conference in spring 2006, Student Government-organized Civil Liberties Conferences 
in spring 2007 and 2008, Native American History Month activities, the annual powwow, 
and other speakers. 
 
Itasca supports our minority populations through the Office for Multi-Cultural Student 
Affairs and has extended outreach with a newly hired Assistant Director for Multi-
Cultural Student Affairs. Native Americans currently represent the largest minority on 
campus, and in recent years we have noted increased attendance and activity in the O 
Gitch I Dah Club and in the Anishinaabe Resource Center, a lounge and computer room 
dedicated to Native American students. There is also a nascent Minority Club. The 
Minority Club provides students of color a forum for discussion, peer support, and 
cultural sharing. The TRIO Grants provide additional support for underrepresented 
students by encouraging them to participate in campus and cultural activities on and off 
campus.  
 
Student survey results and the 2003 Campus Diversity Climate Survey suggest that the 
college is successful in creating a safe and inclusive environment. Over 94 percent of the 
students who participated in our Foundations of Excellence Student Survey responded 
that their instructor treats all students fairly regardless of gender, race, or ethnicity. More 
than 70 percent of our students in the same survey felt they could express their beliefs 
without concern about how others would react, and just fewer than 70 percent felt they 
belonged. And finally, over 82 percent of the students surveyed felt they were respected 
by others. 
 
Physical and Psychological Safety 
The Safety Committee identifies areas of need most often related to the physical 
plant/building safety although they are careful to work closely with the Crisis Team on 
campus to identify and respond to issues of mental health and drug and alcohol abuse. 
The Crisis Team has participated in training specific to college students and their unique 
challenges. This team is interested in focusing on prevention rather than reaction. 
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Annual training is provided to faculty and staff regarding discrimination and harassment. 
Student registration sessions and orientation include information on the policies and 
procedures prohibiting discrimination and harassment. The Civility Policy, which is now 
posted in every classroom, states expectations about respectful and civil behavior. 
 
Itasca now utilizes a security system, which includes security cameras placed in strategic 
locations across campus, regular drive-throughs by a security company, and a team of 
student workers who provide a presence on campus in the evening and on weekends. 
These students are not considered “security staff,” but they are trained and encouraged to 
report potential situations on campus. 
 
The Applied Psychology program and Psychology Club have formed a relationship with 
Itasca Alliance Against Sexual Assault to provide victim-advocacy and education 
services on campus because national research indicates that victims are more likely to 
access services if they are close by. A space has been dedicated for the Alliance office on 
campus, which is aptly called Support within Reach. 
 
Itasca has historically been a very safe campus. According to statistics from 2001 to 2005 
in the 2006 Itasca Community College Campus Security Report, there was not a single 
violent crime reported on campus in that period. The only crimes of any type in the report 
were a handful of burglaries and two motor vehicle thefts. Students feel safe at Itasca. In 
the Foundations of Excellence Student Survey, 91 percent reported feeling physically 
safe on campus to a high/very high degree, and not a single student reported not feeling 
safe at all. Nevertheless, to be proactive about issues, the All Students Dimension 
Committee suggested that some attention be placed on identifying the safety and security 
needs that are broadly shared across the student body. If issues are found, they should be 
resolved, at which point data can be collected and analyzed to address needs of unique 
groups on campus. 
 
Areas of Concern 
Concerns were identified in the 2003 Campus Diversity Climate Survey about the 
treatment of Itasca’s minority students in the surrounding communities. In the past there 
were issues of racial profiling, and the campus successfully intervened with local police 
departments and community leaders. Even though more than 90 percent of our students 
feel physically safe on campus and 82.4 percent of our students responded that they feel 
respected on campus, we do not believe these statistics are similarly reflected in minority 
students’ experiences in the community.  
 
Sources of Evidence 
The All Students Dimension Committee had representation from both new and 
experienced faculty and staff. We had valuable input from our faculty counselor and 
developmental and college-level faculty members. Key staff members from residential 
life and student activities as well as members of our athletic coaching staff were 
instrumental in our committee work. Each of these committee members provided 
extensive and varied experiences from their work with students at Itasca Community 
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College. We also included comments and suggestions from first-year students through 
informal interviews. 
 
The Foundations of Excellence Student and Faculty/Staff Surveys were an essential 
springboard to many of our conversations regarding services and support for new 
students. The Evidence Library includes many forms of documentation we considered 
through our biweekly meetings. Survey results, document analysis, and the experience of 
committee members were all utilized as we considered each of the four areas of the All 
Students Dimension. Specific sources are listed below: 
 
2006 Itasca Community College Campus Security Report 
2003 Campus Diversity Climate Survey 
Accuplacer Placement Results 1999-2007 
ICC Fact Book 2008 
Student Support Services Annual Performance Report  
PSEO Registration materials 
ICC Website 
ICC Catalog 
ICC New Student Survey 
MnSCU Policy 3.3 and Procedure 3.3.1 Assessment for Course Placement 
 
 
Recommended Action Items: 

• Faculty and Staff Mentor List for students (High priority) 
A voluntary mentor program will create more informal and formal opportunities for 
faculty and staff to work with Student Life/Student Activities in transitioning and guiding 
new students. Students may be more willing to meet with or seek out assistance from 
faculty and staff if they know more about us, and doing so will help them identify 
additional resources and support on campus. We suggest developing a Mentor List with 
information about faculty and staff who are willing to participate. This list could be 
included in orientation packages, on our website, and in program brochures.  
 

• Undecided students (High priority) 
Many of our Associate in Arts Degree-seeking students are undecided about a major or 
career. They also tend to be the population least connected on campus. We should define 
a specific plan for advising and degree exploration for undeclared students. Resources 
and efforts need to be placed on this priority. We need to identify a model that will 
provide additional support to these students either through identified section/s of 
Freshman Year Experience or some other similar course. 
 

• Offer additional online courses (High priority) 
Itasca should set a timeline for offering a specific number of courses online each year, 
with a goal of offering online sections in each MTC area. 
 

• Local address information (High priority) 
It is essential that we obtain local contact information (address and phone numbers) for 
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all students by the end of the first week of school. Currently this information is collected 
in a number of different ways, but the updated information is not always forwarded to the 
Records Office, so the internal student directory used by counselors and advisors lacks 
updated addresses and phone numbers necessary for Early Warnings or other essential 
functions. 
 

• Student Contact System-Instant Alert System (High priority) 
Itasca Community College should investigate the cost of an Instant Alert System. This 
system could be used for a number of different situations, including emergency 
announcements or weather cancellations. 
 

• Freshman Year Experience (Medium priority) 
Explore, through the Counseling/Advising staff and the Office for Institutional Research 
and/or a taskforce, the need for requiring specific populations (for example, undecided 
students) to enroll in Freshman Year Experience. 
 

• Collecting student comments, suggestions, concerns (Medium priority) 
Itasca Community College continually collects information through the use of surveys 
and questionnaires at the beginning and end of student experiences on campus. We 
believe that additional forms of communication should be explored. Posting questions on 
a timely basis (for example, “Do you need assistance with FAFSA?” in February) 
through D2L or our website could be an option.  
 

• Increase Academic Resource Center support (Medium priority) 
There is a need to increase the academic support to students through our Academic 
Resource Center (ARC). At least a 50 percent position should be dedicated to the ARC. 
This individual could facilitate Supplemental Instruction, Tutor Training, and 
Professional Tutoring. 
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Chapter 7 
 
Learning  
 
Foundations Institutions deliver curricular and co-curricular learning experiences that 
engage new students in order to develop knowledge, skills, attitudes, and behaviors 
consistent with the institutional mission, students’ academic and career goals, and 
workplace expectations. Both in and out of the classroom, these learning experiences 
promote critical thinking, ethical decision making, and the lifelong pursuit of knowledge. 
 
Committee Leaders: 
Brenda Fairchild, Freshman Year Experience and Reading Instructor 
Barbara McDonald, Dean of Academic Affairs 
 
Committee Members: 
Timothy Fox, Geography Instructor 
Susan Hutchins, Biology Instructor 
Mary Moberg, Natural Resources/Biology Instructor 
Darla Nelson, Administrative Assistant 
Jerry Pipp, Maintenance 
John Sarich, Speech Instructor 
Gordy Savela, Chemistry Instructor 
Craig Stertz, Math Instructor 
 
In keeping with its mission to provide high-quality access to both liberal arts and career-
related education, Itasca Community College has developed specific and comprehensive 
learning goals for its students in its transfer curriculum and degree, diploma, and 
certificate programs. The college has systems in place and has developed a culture to 
ensure that graduates and transfer students are able to meet these learning goals. First, all 
courses have learning goals aligned with the institution’s learning goals. Second, students 
are placed appropriately for success based on their skills and level of preparation. Third, 
faculty use pedagogies of engagement to facilitate student learning and encourage out-of-
class learning opportunities. The foundation for teaching and learning is strong at Itasca; 
however, the college’s assessment program to measure student learning outcomes in 
General Education courses and the Associate in Arts degree is not yet fully developed. 
 
Learning Goals 
ICC does not have specific learning goals for “new students”; rather the college has 
learning goals linked to the Minnesota Transfer Curriculum (MTC), a 40-credit 
articulation agreement within the Minnesota State Colleges and Universities (MnSCU) 
system, and the college’s General Education Philosophy, which expresses a “commitment 
to a broad and coherent foundation of general education fundamental to educational 
opportunity, individual enrichment and citizenship.” To achieve this foundation, 
graduates acquire skills and knowledge in six Foundational Goal areas:   

1. Communication  
2. Critical Thinking  
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3. Information Technology  
4. Mathematical/Scientific Reasoning 
5. Citizenship and Ethics 
6. Diversity  

Students earning A.A., A.S. or A.A.S. degrees, diplomas, or certificates will acquire 
additional skills, abilities and knowledge appropriate to their program or degree. 
 
Every ICC course meets one or more of ICC’s six Foundational Goal areas. These goal 
areas are specific to all programs at ICC, including one-year certificates and diplomas.  
ICC’s MTC courses also identify common learning expectations through ten student 
competency areas:  
1. Communication 
2. Critical Thinking 
3. Natural Sciences 
4. Mathematical/Logical Reasoning 
5. History and the Social and Behavioral Sciences 
6. The Humanities and Fine Arts 
7. Human Diversity 
8. Global Perspective 
9. Ethical and Civic Responsibility 
10. People and the Environment 
 
Every course that meets the MTC must document its learning outcomes and link them to 
the MTC as well as to the ICC Foundational Goal areas. Critical thinking is embedded in 
all courses. The MTC and ICC Goals and Outcomes documents are in the Evidence 
Library.  
 
According to the Foundations of Excellence Faculty/Staff surveys, faculty and staff 
report that they understand the institution’s educational goals for new students (73 
percent high/very high), develop learning goals for new students (86 percent high/very 
high), and communicate their expectations to new students (over 95 percent high/very 
high).   
 
ICC Mission and Learning Goals 
Itasca’s learning goals are consistent with the college’s mission. ICC’s mission statement 
and Strategic Plan undergird the college’s learning expectations. The mission of the 
college reads: 
 
Itasca Community College provides accessible academic and career-related education 
which contributes to the social and economic health of the region, empowers learners to 
meet or exceed their expectations, and fosters critical thinking and civic and global 
engagement. 
 
This mission speaks both to the practical benefits of education to the individual student 
and society and to the broader goals of critical thinking, civic and global awareness and 
engagement, and personal intellectual growth. 
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In alignment with the college’s educational mission, ICC’s Strategic Plan has established 
directions for the college, one of which has the goals of fostering engaged learners and 
promoting innovative teaching: 
 
Strategic Direction: Learning Opportunities 
 
Goal 1. Engaged Learners 
Itasca Community College will inspire learners to imagine and think critically about 
themselves, their communities, and the larger world, thereby enhancing awareness of 
multicultural perspectives and providing opportunities for civic and global engagement. 
 
Goal 2. Innovative Teaching 
Itasca Community College will build on its successful programs and develop learning 
opportunities that are innovative and responsive to the evolving needs of learners and 
their communities. 
 
Career and Workplace Expectations and Learning Goals 
Program advisory boards in the specific academic programs provide regular feedback 
from working professionals that program offerings and instruction are aligned with 
current workplace practices and expectations. The broader learning goals stated in the 
ICC Foundational Goals and the MTC Goals are informed by workplace needs for 
employees with skills in critical thinking, communication, and mathematical reasoning, 
and awareness of global and civic issues and diversity.  
 
Expectations of Transfer Institutions and Learning Goals 
MnSCU Board Procedure 3.36.1 defines certificate, diploma, and A.A., A.S., and A.A.S. 
degrees within the system as well as stipulating procedure for articulation agreements. As 
discussed above, the 40-credit MTC is a MnSCU-wide curriculum facilitating seamless 
transfer for students. All MTC courses meet stated learning goals and the MTC serves as 
a General Education articulation agreement within the system. In addition, Itasca has 
dozens of articulation agreements with private and public senior institutions in 
Minnesota, North Dakota, Wisconsin, and Michigan. Program guides for these 
agreements are reviewed and updated annually and are made available to students on our 
website and through the Counseling Offices. The articulation agreements are available 
online through Mntransfer.org and iSeek.org. 
 
Opportunities and Challenges for Learning Goals: 
In the Foundations of Excellence Student Survey, slightly less than 55 percent of new 
students stated they understood the college’s intended learning goals for the first year of 
college to a high or very degree. A significant 17.2 percent said they understood them 
only slightly or not at all. We have the opportunity to better inform students of the ICC 
Foundational Goals and the MTC Goals, perhaps by attaching course outlines to course 
syllabi or by keying the learning goals in syllabi to ICC Foundational Goals and MTC 
Goals.  
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Related to the above concern about student understanding of learning goals is students’ 
lack of understanding of the value of a broad Liberal Arts education. We have the 
opportunity to better educate students about the A.A. degree in particular and other 
programs in general at the front of the first year. 
 
Although faculty use learning goals to shape their teaching to new students and state that 
they communicate their expectations, fewer (almost 62 percent) report documenting 
student achievement of learning goals to a high or very high degree (Foundations of 
Excellence Faculty/Staff Survey). We have an opportunity to improve the documentation 
and assessment of student learning in the first year. 
 
Open-ended survey results in the Foundations of Excellence Student and Faculty/Staff 
Surveys suggest that students and staff have different opinions around the topics of 
readiness, success, motivation, future goals and the balance of work and school. ICC 
works with a broad spectrum of students, and how well this disconnect can be repaired is 
dependent on the population we serve.  However, a new model is needed to demonstrate 
expectations, and there is a need to reiterate instructions and expectations on an ongoing 
basis, with a special emphasis on critical thinking/creative thought. 
 
Sources of Evidence: 
ICC Mission 
ICC Strategic Plan 
Foundations of Excellence Survey data 
MTC and ICC Foundational Goals  
MnSCU website 
Advising practices for incoming and first-year students 
Critical thinking assessment study  
Communication assessment study 
Mathematical skills assessment study  
Course outlines for high-enrollment courses 
 
Documentation of Instructional Methods and Engaging Students in Learning 
Itasca documents instructional methods and their effectiveness at engaging students in 
learning through: 

• Course outlines 
• Syllabi 
• Master Academic Planning process 
• Faculty Evaluation process 
• Center for Teaching and Learning and Center for Innovation activities 

 
Course outlines 
ICC has an inventory of course outlines for all courses; the outlines are consistent across 
every section of a given course and are permanent public documents. Course outlines 
document student learning outcomes and assessment methods, which include by proxy 
teaching methods such as groupwork, class discussion, and the like. The institution has 
not formally documented instructional methods used in individual classes; however, each 
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course outline includes:  
• College mission 
• Discipline mission 
• ICC Foundational Goals and Outcomes specific to the course 
• MTC Goals and Outcomes (if relevant) 
• Course-specific learning outcomes linked to ICC and MTC learning outcomes 
• Possible assessment strategies 

 
Syllabi 
Faculty are requested to submit course syllabi each semester, and these documents add 
detail to the course outlines. Syllabi may include information regarding instructional 
methods such as testing, active learning, collaborative learning, as well as the instructor’s 
preferred teaching methods. As instructional documents, syllabi are owned by individual 
instructors, and their content is a matter of academic freedom. 
 
Master Academic Plan 
Each year faculty by program area create Master Academic Plans, which are available in 
the Evidence Library and uploaded annually onto the MnSCU website for reporting 
purposes (i.e. not available to the public). In some cases these document instructional 
methods and projects to increase engagement of students. For example, Engineering 
faculty have a reading group and discussed Ken Bain’s What the Best College Teachers 
Do, Applied Psychology faculty developed undergraduate research projects, and 
Associate in Arts faculty have participated in shared text projects and developed paired 
classes, such as Expository Writing/Ethics and Expository Writing/Mythology. It should 
be noted that this process works better to foster collaborative teaching projects in specific 
academic programs than it does in the broader Associate in Arts program.   
 
Faculty Evaluations 
Faculty appraisals are conducted on a rotational basis and document faculty instructional 
methods employed in classrooms. Evaluation includes a teaching observation by the 
Dean of Academic Affairs, student evaluations, and a professional development plan. The 
Dean meets individually with faculty with this collected documentation to discuss and 
reflect on results. Both the teaching observation and the student evaluations include 
discussion and evaluation of teaching methods and their effectiveness in engaging 
students in learning. As part of the evaluation process, administration encourages 
participation in activities that focus on improving student engagement through teaching 
and learning workshops, discussions, and courses of study.  
 
Sabbatical Plans 
Faculty are encouraged to develop sabbatical plans that meet specified instructional 
priorities, several of which address instructional methods or engaging students in 
learning, including the following: 

• Learning Communities 
• Serving Diverse Learners 
• Technology 
• Global Education 
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• Innovative Teaching/Engaged Learning 
• Student Academic Achievement (Assessment) 
• Student Retention 

 
Faculty-Driven Innovation 
Faculty are largely responsible for excellence in teaching and engaging students in 
learning, and they take the responsibility seriously. Most faculty foster engagement in 
learning by assigning a significant portion of a student’s grade to homework, 
participation, attendance, and/or group projects. In addition, to improve their teaching 
practices and ability to engage students, faculty participate in professional development 
through the Center for Teaching and Learning and the Center for Innovation as well as 
regional, state, and national workshops and conferences and membership in professional 
organizations. On our campus, faculty leaders conduct brown bags on innovative 
teaching and learning topics through the Center for Teaching and Learning and the 
Center for Innovation and bring professional speakers to campus to speak on these topics. 
 
Several faculty and programs have been awarded grants and or have conducted 
assessment projects focused on improving teaching and learning. For example, an 
Engineering grant to improve teaching within STEM areas has made it possible to 
develop lab-centered instruction to engage students and encourage them to think critically 
about concepts and apply them to the real world. 
 
In the hiring process, the college makes every effort to attract and hire faculty who are 
committed to engaging students in learning through innovative teaching. Each posting 
includes the desired faculty attributes and preferred methods of instruction (such as active 
learning, engagement, student-centered teaching methods, attention to community college 
students, use of technology in instruction), and search committees make these qualities a 
high priority in their recommendations. 
 
Because the Minnesota State College Faculty (MSCF) contract clearly allows for 
academic freedom in terms of employing instructional methods, there is little official 
institutional documentation or evaluation of instructional methods per course. Instead, the 
college embraces a culture of innovation and encourages active learning, engagement, 
lab-centered instruction, and other methods. 
 
Itasca has developed learning communities to engage students in learning in a number of 
our academic programs and emphasis areas, including Engineering, Class Act (pre-
education), Applied Psychology, Natural Resources/Forestry, Nursing, American Indian 
Studies, and Business and Accounting. Some programs have identified program-level 
learning expectations. With the exceptions of Class Act and American Indian Studies, the 
Associate in Arts program has not been as successful in developing learning 
communities. The Athletic Learning Community, which was started in Fall 2007 for both 
underprepared and college-ready student athletes, is one new initiative within the A.A. 
program to establish learning communities to foster student engagement and success. 
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Examples of Instructional Methods and Student Engagement in High-Enrollment Courses  
Expository Writing: portfolio/written assignments, pair-and-share activities, groupwork, 
group evaluation, class discussion, group assignments, conferences; several sections have 
a content focus on teaching and learning. 
Fundamentals of Written English: Groupwork, conferences, pair-and-share activities, 
portfolio/written assignments, class discussion 
General Psychology: Application/Reaction cards, hands-on psychophysiology research 
activities, community-based research projects 
Elementary Algebra: A MnSCU-wide assessment study, Collaborative Assessment of 
Mathematics Project (CAMP), evaluated effectiveness of teaching methodology through 
implementing specific instructional constructs as interventions, such as “just-in-time” 
teaching of concepts.  
Introduction to Computers: Student presentations, group research projects, lab-centered 
instruction, project-based learning with test-out exam based on modules 
 
Itasca’s success in engaging students in learning is reflected in CCSSE results. Based on 
CCSSE results and graduation rates, Washington Monthly ranked ICC the thirteenth best 
community college in the country. 
    
Opportunities and Challenges in Documenting Instructional Methods and Student 
Engagement 
Although the CCSSE indicates ICC has a high level of student engagement, and although 
our Foundations of Excellence Student and Faculty/Staff Surveys rank ICC high in the 
area of learning, success at engaging students in learning is not captured or formalized in 
terms of campus assessment processes and documentation. 
 
Opportunities: 

• Continue to share what is working/not working, through the Center for Innovation 
and Center of Teaching and Learning activities. 

• Increase opportunity for professional development around best practices 
• Use Professional Development Days to work intentionally on a documentation 

and evaluation process to capture more of what we do. For example, we can share 
impressive CCSSE data showing that our students reported far more active and 
collaborative learning at Itasca than did students at CCSSE cohort institutions 
(59.2 percent and 50 percent respectively) to reinforce our strengths.  

• Consider intentional gathering of anecdotal evidence—qualitative input from 
faculty regarding their systems of engaging students in learning. 

 
Challenges: 

• Faculty schedules and locations do not support collaborative time to discuss best 
practices 

• There is a high level of opportunity for students to be engaged, which is supported 
by faculty; how to document this engagement is a challenge.  

• Time and finances to support a broad-based assessment program are limited. 
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Sources of Evidence: 
Course outlines 
Faculty appraisals 
Sabbatical Leave Application packet 
MSCF Contract 
Syllabi 
Grant Research outcomes reports 
CTL and CFI Annual Reports 
Foundations of Excellence Student Survey - Questions 53, 54, 59, 57and 60 show 70-90 
percent  feel effective teaching methods are used, and that they are encouraged to ask 
questions and seek faculty assistance. 
Foundations of Excellence Faculty/Staff Survey – Questions 61, 62, 64, 67, 68 indicate 
90-100 percent high/very high ratings around engagement of students in learning. 
Graduation survey 
New Student Survey 
CCSSE Survey 
Exit survey 
 
Documentation of Student Learning Outcomes 
ICC documents its student learning outcomes across all course sections through these 
common tools: 

• Course outlines 
• Syllabi 
• MTC 
• ICC Foundational Goals 

 
As discussed above, every course at Itasca has a master course outline, which states the 
learning outcomes of the course as well as suggested assessments. These learning 
outcomes are aligned with the MTC and ICC Foundational Goals to ensure that all 
students meet designated learning outcomes when they complete the MTC or a degree, 
diploma, or certificate program. Course syllabi detail individual faculty members’ more 
specific learning outcomes and assessments.  
 
These learning outcomes have been determined through a documentation process that is 
overseen by the Academic Affairs and Standards Council (AASC). The Dean of 
Academic Affairs, the Registrar, a faculty counselor, and several faculty serve on AASC, 
which is charged with documenting and evaluating learning outcomes for courses and 
ensuring their alignment with MTC and ICC Foundational Goals. Any new course or 
curriculum proposal goes through a standard process with AASC that includes 
documentation of learning outcomes and assessment practices. 
 
Assessment of learning outcomes is not consistent across all sections because of 
academic freedom. However, Itasca’s small size and collegial relationships foster 
cooperation and communication among faculty about assessment of learning outcomes. 
Faculty teaching different sections of the same class tend to use similar assessments. In 
addition, faculty have engaged in a number of assessment and classroom research 
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projects to measure student achievement of the MTC and ICC Foundational Goals of 
Communication (writing, specifically), Ethical Reasoning, Critical Thinking, and 
Mathematical Reasoning, and Information Technology. The following are examples of 
consistency across sections of high-enrollment classes: 
 
General Psychology: Tests, assignments, hands-on active learning activities 
Elementary Algebra: Many of the sections use a common math portfolio assessment; all 
do pre/post testing, tests of skills; year-long NHED-wide CAMP project included 
common weekly quizzes to identify student competencies. 
Expository Writing and Fundamentals of Written English: 

• In the English discipline, a “C” or better is needed to matriculate to the next level 
of writing. 

• All sections revalidate placement and use revalidation essay as a pre-test. All 
sections of Fundamentals of Written English use an essay test as an exit exam.  

• All sections of Expository Writing use essays as the primary assessment measure. 
• All sections of Fundamentals of Written English use paragraphs and then essays 

as the primary assessment measure. 
Introduction to Computers: Shared curriculum, test-out exam based on modules 
 
Learning community programs implement a variety of strategies to evaluate student 
learning outcomes at the program level. This is an area of emphasis and growth at ICC. 
Examples include: 

• The Applied Psychology program has a pre/post test and a portfolio-based 
assessment based on the American Psychological Association recommended 
student learning outcomes. 

• The Engineering program has a comprehensive exam modeled on the national 
four-year engineering exam and a portfolio project based on ABET national 
engineering standards that all students participate in. 

• The Wildland Firefighting program uses a set of skill check-offs that are part of 
the national certification to become a wildland firefighter. 

• The Nursing program has a state licensure exam. 
• The pre-education cohort program, Class Act, has all students produce a portfolio 

keyed to the five National Board of Professional Teaching Standards. 
 
In addition to these program-level assessments, Itasca has documented and evaluated 
student learning outcomes through pilot assessment projects, self-reporting in the General 
Education and Graduate Surveys, and approximately biennial College Assessment of 
Academic Proficiency (CAAP) testing  
 
Opportunities and Challenges for Documenting Learning Outcomes 
Although course outlines document student learning outcomes, the college does not have 
an assessment program in place to standardize assessment across sections of courses or to 
measure student learning of MTC and ICC Foundational Goals consistently across the 
institution. On the program level, however, Itasca has strong assessment programs in 
place that are aligned with state and national professional standards. 
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Opportunities: 
• Academic freedom allows for creative solutions. Faculty can react to deficiencies 

quickly and adjust to specific scenarios.  
•  Itasca could develop a mechanism for more information sharing about the 

assessment strategies in place within high-enrollment courses and other courses. 
• There is/has been ample opportunity to be exposed to assessment ideas by 

consultants like Walvoord on assessment; we have continued efforts towards 
assessment  through CTL and book group reading, but the approach seems 
scattered and piecemeal sometimes and is challenging to document. 

• Starting Fall 2008, a faculty member has been assigned release time to coordinate 
the Associate in Arts program to facilitate the process of developing program-
level assessment and General Education (MTC) assessment. 

 
Challenges: 

• Academic freedom prevents mandating assessment measures or standards across 
the curriculum, making it difficult to develop a consistent broad-based assessment 
of student learning. 

• Because faculty teach in different ways, assignments, assessments, and grading 
have inherent inconsistencies. 

• It is difficult for faculty to find the time to collaborate on assessment issues. 
 
Sources of Evidence: 
Course outlines 
Syllabi 
Pre/post testing projects 
Portfolios 
Program-level tests and licensure tests 
National standards 
Faculty evaluations and appraisals 
MTC review  
AASC minutes 
Course-level assessments 
Classroom research projects (Expository Writing, Introduction to Computers, Class Act) 
CAAP Tests  
Pilot assessment projects in Writing, Ethical Reasoning, Critical Thinking, Mathematical 
Reasoning, Information Technology  
Graduate Survey 
General Education Survey 
 
Addressing the Causes of High DFWI Rates  
Based on suspension appeals documentation, anecdotal evidence, and observation, the 
committee identified the main causes of DFWI at Itasca: 

• lack of academic preparation 
• unstable families 
• long time lapse from last educational experiences 
• working full time or close to full time  
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• childcare issues 
• motivation 
• first time away from home (difficulty setting priorities) 
• medical problems 
• unrealistic expectations 
• failure to adjust to academic environment   

 
In addition, ICC’s Office of Institutional Research (IR) has conducted studies on how 
college readiness (or lack thereof) contributes to retention and success. A student who is 
required to take two or more remedial classes is much more likely to fail or not persist 
than students who test college-ready or who test developmental in only one subject. The 
more developmental courses students test into, the lower the rates of success, suggesting 
that underpreparation is a major cause. Developmental students’ GPAs also consistently 
lag a point behind those of their non-developmental classmates. IR has further found that 
students who earn a C-range grade in developmental courses are much less likely to 
persist and succeed than developmental students who earn a B or higher in developmental 
courses.  
 
This research and observational data points to some of the causes of high DFWI rates in 
Fundamentals of Written English (30 percent) and Elementary Algebra (50 percent). At-
risk students also are often advised to take Introduction to Computers (37 percent DFWI). 
It is surprising that Expository Writing has a higher DFWI rate (37 percent) than 
Fundamentals of Written English, and it is not clear why General Psychology has a 35 
percent DFWI rate. This data is documented in the Current Practices Inventory 
 
Having said that, the college has addressed the “symptoms” with a number of policies, 
resources, and planning to both decrease the number of students who receive DFWI and 
to intervene and provide support for those who do or who are at the highest risk for 
getting DFWI. The sections below first discuss how Itasca addresses DFWI rates in all 
courses and then specific interventions for the identified high-enrollment courses. 
 
Prevention and Support College-wide 

• Students are assigned counselors upon entering the college. These counselors 
track student progress. 

• The TRIO-supported Student Support Services (SSS) program works with at-risk, 
first-generation, low-income students. Classes such as Transition to College are 
offered free of charge to students enrolled in SSS. 

• Freshman Year Experience course (3 credits, college level) is encouraged for all 
 at-risk and undecided students. This course involves learning how to be a 
 successful student. 

• There are college lab assistants available to help students in Natural Resources, 
Nursing, and Engineering classes. 

• Placement testing places students in appropriate developmental or college-level 
courses; students whose scores suggest that they do not have the ability to benefit 
are counseled to take Adult Basic Education (ABE) classes or tutoring instead of 
enrolling. ABE services are offered on campus.  
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• Peer tutoring in most classes is available in the Academic Resource Center as well 
 as professional tutoring for students with disabilities or those requesting services. 

• The Testing Center provides a quiet place to take tests and also provides a space 
 and proctoring for make-up tests.  

• Coaches track student progress in classes and have required study tables. 
• To improve retention of student-athletes, the pilot Athletic Learning Community 

created a cohort of student-athletes taking developmental classes together as well 
as a seminar class on athletic issues. 

• The Engineering program piloted intervention strategies through an academic 
coaching model. 

• The college has instigated the learning community model in some programs to 
provide cohesion and accountability. 

• D2L—online learning platform used by most faculty—helps students gauge 
success with online grade book. 

• A screening tool for students registering for online classes identifies students who 
may not be prepared for online learning. 

• A parent newsletter was established in 2000 to keep parents more informed and 
involved. 

• Parents are encouraged to ask their students to sign a waiver to give parents 
access to information on how students are doing. 

• Classes are scheduled at night, in block format, and at other times convenient for 
students. 

• All instructors are available to students during posted office hours. 
 

Additional Prevention and Support in High-Enrollment Courses 
•  ICC faculty in Math and English meet with area high school faculty to discuss 

student learning expectations and what will help students be more prepared for 
college.   

• The Academic Resource Center Director meets with area high school students and 
offers early testing with the placement tests to encourage students to take 
preparation courses for college-level rigor, particularly in the area of Math.  

• Developmental faculty in English, Math, and Reading meet annually with the 
Academic Resource Center Director to discuss and address student needs. 

• The Academic Resource Center offers free peer tutoring at almost any hour of the 
day for the named high-enrollment classes, and professional tutoring and support 
for students with disabilities and other students requesting services. Math 
instructors invite Academic Resource Center staff to class to discuss tutoring 
services. 

• Revalidation of placement in Fundamentals of Written English and Expository 
Writing identifies students in need of assistance or those who may not be placed 
appropriately. 

• All writing classes provide one-on-one conferencing on drafts, and many offer 
perpetual revision options or portfolio grading in which students receive the grade 
on their last version that they turn in. 

• Developmental English and college-level English are available in a back-to-back 
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half-semester block format so that students can stay on track for completing 
programs and degrees on time. 

• Developmental English instructors have students practice the exit exam or offer 
several opportunities to pass with feedback on non-passing exams. 

• Lab-centered instruction in Introduction to Computers allows students ready 
access to faculty help as they apply their learning. 

 
Intervention College-wide 

• Faculty and counselors intervene on case-by-case basis through the Early 
Warning System, which asks faculty to report to counselors students who are not 
passing in the sixth week of classes.   

• Recently a new probation/suspension program has been implemented to warn 
students earlier who are at risk of failure. 

• Students returning after a suspension develop a voluntary contract with their 
counselor, which includes midsemester grade reporting and biweekly meetings. 

• ICC has a suspension appeal process in place.  If a suspension appeal is approved, 
a student must follow a success contract that requires regular biweekly meetings 
with counselor, a C or better in all classes, no withdraws or incompletes, and 
grade check at midsemester. The result of this process is that the majority 
succeed. 

• Students returning after suspension or on suspension appeal are encouraged (and 
in some cases required) to take Freshman Year Experience if they have not 
already done so. This practice has replaced the former “Edge of Success” class, 
which is not viable now that suspensions are imposed each semester. 

• Students returning after suspension or on suspension appeal are usually limited to 
12 credits. 

• For students receiving “I”s, a contract for completion is an option. 
• For students who are failing a course due to lack of necessary skills for success, a 

“bail-out” option is available that allows students to bail out and earn 1-2 credits 
in learning skills. 

• Post-Secondary Enrollment Option (PSEO) students must maintain a 2.0 
cumulative GPA to maintain eligibility. 

 
Opportunities and Challenges for Addressing DFWI 
Opportunities 

• Have workshops with high school and college faculty to address student needs. 
• More visits to area high schools and pretesting of high school students with 

placement tests to lead to discussions with students about what classes they 
should take to test college ready and be prepared for college. 

• Work with faculty to promote making classes relevant to students through case 
studies, examples, assignments. 

• Send waiver information directly to parents in addition to promoting it at parents’ 
orientation, which many parents do not attend. 

• Examine if we can be more intrusive at an institutional level (there is a great deal 
of intervention by counselors and individual instructors). 
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• Develop approach with borderline students (just at or above a 2.0).  
• Educate students about financial ramifications of fail/withdraw on federal 

financial aid. 
• Encourage students to think about how future employers may evaluate their 

transcript. 
• Address on the first day of classes what it means to be a college student. 

 
Challenges 

• Motivation is a primary issue in student lack of success. 
• Financial issues are a factor for “about 10 percent” of students (IR). 
• Accuplacer does not place students well at the high levels of math. Concurrent 

enrollment calculus students tested at intermediate algebra even with ACT test 
scores of 28 and 30. The paper and pencil test placed students well. 

• IB, AP, and CLEP tests with appropriate scores test out of equivalent course. 
Reliance on these credits can be risky because transfer institution may not accept 
them. 

• Concurrent enrollment may lead to issues related to placement because students 
will have completed college credits in those areas and thus won't take placement 
tests. If students remain underprepared, the college has no mandatory remedy. 

 
Sources of Evidence: 
Testing data  
Research projects tracking persistence with developmental math: Pre-algebra, 
 Elementary Algebra, Intermediate Algebra 
Research projects tracking student success in developmental English and college-level 
 English courses 
MnSCU “Get Ready Report” (developmental education data) 
MnSCU DFWI report  
Institutional Research on cut scores and success, persistence and success for 
 developmental and non-developmental students, persistence and success for 
 developmental students by grade earned. 
Suspension appeals data about causes of DFWIs 
 
Placement 
All new students at ICC take the Accuplacer placement exam for placement in Writing, 
Reading and Math. The only exceptions are students scoring 24+ on ACT in English or 
Math, who do not need to take placement test, or students who have taken placement tests 
or the relevant coursework elsewhere. MnSCU has mandatory cut scores, which are now 
consistent across the system, and mandatory placement. Instructors revalidate placement 
tests in developmental reading, developmental and college-level writing, and 
developmental math. Engineering tracks incoming ACT scores as a predictor of academic 
success. 
 
PSEO students must test college ready and meet GPA and class rank requirements to be 
eligible to enroll. Itasca’s PSEO GPA and class rank requirements (3.2 for juniors and 
seventieth percentile class ranking, 3.0 for seniors and fiftieth percentile class ranking) 
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are higher than Minnesota minimum requirements for the program. However, as 
discussed above, students are now registering with concurrent enrollment credits. 
 
All new students must register their first semester with an advisor or faculty counselor.  
At these sessions, the advisor or counselor reviews placement test scores, high school 
transcripts, ACT scores, and any IB or AP coursework and discusses a student’s goals 
and then registers him or her into appropriate coursework, including more advanced 
courses. Itasca does not have an honors program or honors courses specifically for 
advanced students but does have a nascent Phi Theta Kappa (PTK) Society chapter. The 
college has offered honors options in the past for certain classes in which students 
completed additional reading or research essays or the like and earned honors credit. 
 
ICC publishes program guide sheets that help students select appropriate course work 
according to their level of readiness. Counselors have an informal developmental guide 
sheet to help students get on track for timely graduation or program completion. While 
students are required to register with an advisor or counselor their first semester and are 
reminded to meet with a counselor prior to registering for their second semester, it is 
possible for them to re-register once they have their tech IDs. There have been occasional 
issues of students registering for classes that are too advanced for them. 
 
In the upper-level math courses such as Pre-calculus and Calculus 1, and in both 
Fundamentals of Written English and Expository Writing, a grade of C or higher is 
needed to move on. Those who do not pass their courses are contacted by the Director of 
Academic Support Services to withdraw from classes that require these prerequisites. 
 
Opportunities and Challenges in Placement 
Opportunities: 

• Develop a program guide sheet for underprepared students that intentionally maps 
out a three-year plan for the two-year degree. 

• Consider a spring entrance in selected programs for first-year students who test 
into developmental classes so they can get on track with pre-requisites. 

• Consider creative summer prep/bridge program for some SSS students.  
• Institute closer tracking of first-year students by using technology to force 

placement—particularly to fix the issue of new students re-registering online once 
they are issued their tech IDs. 

• Evaluate the placement of students who enter ICC with concurrent 
enrollment/PSEO credits from other institutions.  

• Consider a study to improve the tracking of students’ completion of prerequisites. 
• Consider options, either through PTK or other avenues, to provide more academic 

challenges for honors students. 
Challenges: 

• There are not enough opportunities for gifted students on entry to ICC. 
 
Sources of Evidence: 
Accuplacer data collection 
Placement rates 
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Retention and success rates 
Time to graduation 
PSEO registration materials 
Program guide sheets 
 
Documentation of Learning Outcomes of Out-of-Class Events and Activities 
The institution has no formal documentation of new student learning outcomes of out-of-
class events and activities. However, it is an expectation that students will engage in 
civic/educational activities, and some programs, including Engineering and Nursing, 
encourage a certain number of hours of community service. In addition, many instructors 
require attendance at certain performances or speaking events or offer extra credit 
opportunities for attendance. 
 
That said, only 53 percent of faculty and staff in the Foundations of Excellence 
Faculty/Staff Survey felt that the college assured that all new students experienced out-
of-class learning activities to a high or very high degree. A higher percentage take 
responsibility themselves to encourage students to participate in course-related out-of-
class events (71.4 percent high/very high).  
 
Assignments for out-of-class events and activities are documented in a number of places: 

• Portfolios in Engineering 
• Extra credit in some classes for volunteering at the Community Café (free meals), 

food bank, GRACE house homeless shelter, etc. 
• Extra credit in some classes (such as Expository Writing and Ethics) for attending 

speaking events on campus or at the Grand Rapids Area Public Library. 
• Some classes require attendance at events. For example, Music Appreciation 

requires students to attend a certain number of live performances (of the students’ 
choice) during the semester. 

• Documented campus academic club activities: Psychology Club, Philosophy 
Club, Class Act trips, campus activities, Forestry/Nursing shared projects, Chess 
Club, Engineering civic engagement activities, Natural Resources planting and 
pond projects  

• Intentional on-campus events, which include the annual shared curriculum project 
(Ethics Conference in 2006, The Inconvenient Truth in 2007, The Color Red 
Project in 2008), the annual Global Education Week, and two annual student-
directed Civil Liberties Conferences (2007 and 2008). These are scheduled during 
class times, and instructors are encouraged to bring their classes. Classes were 
canceled campuswide to participate in the Ethics Conference. 

• Shared text projects requiring out-of-class meetings  
• Service learning and volunteerism are either formalized or encouraged by some 

faculty and in many programs. The Engineering Program issues a certificate upon 
graduation (transcripted) for 50 or 100 hours of service. 

• The Master Academic Planning (MAP) process in academic programs captures 
some of these events as well. 

• Some programs, such as Business and Engineering, encourage or require 
internships or cooperative education.  
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Opportunities and Challenges for Out-of-Class Learning 
Opportunities: 

• We have many identified opportunities for out-of-class events and activities, but 
we need to develop a system for documenting students’ participation and learning 
outcomes. 

• Attach credit (not just extra credit) to service learning or volunteer experiences. 
• Include discussion of relationship between out-of-class to in-class learning.  

Challenges: 
• It is difficult to ensure adequate funding to sustain successful initiatives and to 

encourage new ones. For example, many of the Engineering program’s activities 
have been grant funded. What happens when grant-funded initiatives are no 
longer funded? 

• Students who commute and leave campus right after class miss out on many of 
these opportunities. In addition, the fact that so many students have tight 
schedules makes it difficult to require out-of-class activities.  

• Efforts are often localized without central leadership or dissemination of 
information. 

• It is difficult to fit in extra activities or cancel precious class time to allow 
students to attend.  

 
Sources of Evidence: 
Student Life minutes 
Shared curriculum projects agendas, schedules of events 
Ethics Conference report 
Global Education Week schedules 
Civil Liberties conferences schedules 
Course syllabi  
Foundations of Excellence Faculty/Staff Survey 
Out-of-class learning opportunities documentation: Departmental calendars, Meeting 
 agendas, formalized student feedback 
Volunteer hours for many students are documented and approved by faculty members 
 (such as Engineering certification). 
Applied Psychology and Engineering portfolios 
Service learning and club activities in programs like Engineering, Class Act, Nursing, 
 Natural Resources 
Extra credit assignment samples  
 
 
Recommended Action Items: 
  
1. Create and institutionalize common learning goals for new students. (High priority) 

1) review ICC Foundational Goals; 2) create new student goals for learning, 
engagement, behavior, attitude, success, 3) establish way of informing and ”testing” 
new students to make sure they ”get it.” 
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2. Integrate new student learning goals into faculty development. (High priority) 
 
3. Modify internal measures (surveys) to include measures of student engagement. 
(Medium priority) 
 
4. Increase opportunity for faculty teaching first-year high-enrollment courses to meet. 
(High priority)  
Share ideas, best practices, engagement, common rubrics, evaluations, common 
processes, potentially common capstone expectations. 
 
5. Continue CCSSE and pilot SENSE (Survey of Entering Student Engagement). (High 
priority) 
 
6. Improve faculty orientation and mentoring process (High priority) 
Educate new faculty on institutional documents and discuss student engagement 
methodology. 
 
7. Develop systematic approach across all program areas for assessment of student 
learning. (High priority) 
Identify assessment coordinator for college. Work with program coordinators and 
establish assessment committee that meets regularly. Develop timeline approach for 
assessing overall student outcomes and feedback loop for improvement at 
discipline/program level.  
 
8. Provide dedicated time/support for outcomes discussion. (Medium priority) 
Develop a process for more intentional time to discuss outcomes, and how others that 
teach that same course are meeting and assessing those outcomes. 
 
9. Assess if there is enough support for how to document learning outcomes. (Medium 
priority) 
 
10. Develop program guides for underprepared students. (High priority) 
Work with programs to ensure that underprepared students have a clear path for program 
completion. Reconsider systems in place to guide this process.  
 
11. Study the way the college monitors prerequisites and improve the process if possible. 
(Medium priority) 
Is there a systematic way we can do this better within the constraints of the MnSCU 
system? 
 
12.  Increase opportunities to educate new students about DFWI impacts during 
orientation. (High priority) 
Cover expectations; give definitions of expectations, examples, etc., expected behaviors. 
 
13. Opportunity to create institutional guidelines for student behavior and academic 
expectations (High priority) 



 82 

Gather faculty and staff to discuss common guidelines for attendance, behavior, 
expectations, final exams. 
 
14. Examine Early Warning System. (High priority) 
Work with faculty and staff to determine a better way of identifying at-risk students and 
possible intervening earlier. 
 
15. Examine causes that prevent “deep thinking.” (High priority) 
 
16. Develop a more systematic approach for studying patterns of evidence we gather 
about DFWI. (High priority) 
Look at persistence rate and examining data sets of the survey results in new ways. 
An example from the program level: Forestry tracks individual students and their 
academic persistence within the program. 
 
17. Clarify expectations for out-of-class learning for new students. (Medium priority) 
Some classes and some departments do this. Should ICC, as a college, have out-of-class 
learning experiences that are tied into institutional learning outcomes? 
 
18. Look at athletes’ success/retention/attendance. (Medium priority) 
Explore ways to address loss of class time for student athletes. Address instructional 
technology that could be employed to address issues?  Look at correlation between 
faculty engagement with athletes and improved performance. Have athletes sign waivers 
of privacy and have a mechanism for faculty to know which students have waivers. 
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Chapter 8 
 
Diversity 
 
Foundations Institutions ensure that new students experience ongoing exploration of 
diverse ideas, worldviews, and cultures as a means of enhancing their learning and 
participation in pluralistic communities.  Institutions cultivate an open and civil 
community in which students interact with people from varied backgrounds and cultures. 
These institutions guide students to reflect on ideas and values different from those they 
currently hold, and explore their own cultures and the cultures of others. 
 
Committee Leaders: 
John Rothstein, Steering Committee member, Business and Economics instructor 
Theresa Troumbly, Administrative Assistant 
 
Committee Members: 
Harold Annette, Director of Multicultural Student Affairs 
Maria Annoni, Music Instructor 
Darlene Freeman, Upward Bound and Talent Search Director 
Lori Kent, Blandin Training 
Bill McBride, Physical Education and Wellness Instructor 
Sylvia Olney, Ethics and Anthropology Instructor 
Sally Velzen, Sociology and Minority Studies Instructor 
 
Current Situation: 
To examine the degree to which Itasca Community College fulfills the aspirations of the 
Diversity Dimension, the committee examined the college’s mission and strategic plan 
and recruitment and retention initiatives in addition to the given performance indicators. 
The college has dedicated itself to developing and supporting a diverse student body and 
staff, and acts on a commitment to exploring diverse worldviews and supporting free and 
civil expression of ideas but is hampered in some areas of exposing students to diversity 
by its remote rural location. 
 
Mission and Strategic Plan 
Itasca Community College expresses its commitment to diversity through its mission 
statement and strategic plan. The college mission statement includes fostering “civic and 
global engagement,” and the college has pledged to “respect the strengths and 
experiences of learners and community members from all walks of life” in its current 
Strategic Plan. In addition, Strategic Direction Goals 1 and 3 specifically address learning 
about diversity and attracting and supporting students from diverse backgrounds:   
 
Goal 1. Engaged Learners  
Itasca Community College will inspire learners to imagine and think critically about 
themselves, their communities, and the larger world, thereby enhancing awareness of 
multicultural perspectives and providing opportunities for civic and global engagement. 
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Goal 3. Serve Diverse Learners  
Itasca Community College will reach out to people from diverse backgrounds and 
provide them with learning opportunities and services that respect and draw upon the 
strengths of their cultural backgrounds and empower them to achieve their educational 
goals. 
 
These documents and commitment are aligned with the Minnesota State Colleges and 
Universities’ (MnSCU’s) Systemwide Strategic Diversity Plan 2006-2010.   
 
Recruitment and Retention Initiatives 
Itasca’s 2008 Diversity Plan summarizes its accomplishments in the areas of recruitment 
and retention. Since 2000, ICC has made concerted efforts to attract and retain 
underrepresented students, with a focus on the Anishinaabe peoples. Specific efforts to 
reach out to and support Native Americans in the region include: 
 

• ICC houses the Upward Bound and Talent Search programs (more below). 
• ICC established significant outreach to area high schools by providing Ojibwe 

language instruction through distance opportunities and providing support and 
partnering with area high schools for the development of Ojibwe Quiz Bowl 
competitive teams. 

• ICC has been granted $500,000 from the Shakopee Mdewakanton Dakota 
community for Dakota language and culture preservation and revitalization. The 
grant allows the college to provide outreach and support to K-12 schools 
statewide to develop Dakota Quiz Bowl teams. 

• ICC is the only MnSCU institution with an endowment fund, funded by the 
Blandin Foundation, supporting an American Indian Studies faculty position. The 
endowment currently has $250,000 in funds and has a goal of $3 million. 

• ICC offers four levels of Ojibwe language each fiscal year regardless of 
enrollment, a commitment made possible through the endowment fund. 

• ICC offers an A.A. degree with American Indian Studies Emphasis and 
articulation agreements with University of Minnesota-Duluth and the College of 
St. Scholastica. 

• ICC has established a marketing campaign, producing five DVDs marketing the 
ICC American Indian Studies program.   

• ICC has an American Indian Advisory Board that advises ICC administration on 
policy. 

• ICC Foundation issues five Leadership in Diversity scholarships each fiscal year 
to students who take on leadership roles on campus regarding diversity. 

• ICC has partnered with Red Lake Reservation to provide wildland fire training 
and establish scholarships. 

• ICC provides substantial staff support, dedicated lounge and computers, and 
leadership development for Native American students through the O Gitch I Dah 
(American Indian student) club. 

• ICC hosts the annual American Indian Student Academic Awards Dinner, 
recognizing those students who are making outstanding academic progress. 
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The Diversity Plan includes specific initiatives to:  
• improve data collection and analysis of the college’s efforts to recruit and retain 

underrepresented students; 
• increase enrollment of underrepresented students, especially American Indians; 
• and improve the success of underrepresented students, especially American 

Indians. 
 
Outreach specifically to African American students includes two major new 
commitments: 
1. The hiring of an Assistant Director of Multicultural Student Affairs, who is charged 
with revitalizing the Minority Club and providing more outreach and support to African 
American students to improve retention and success. 
2. The Engineering program has secured a Blandin Foundation grant to recruit and retain 
African American students and to hire an unlimited full-time African American 
Engineering faculty member. 
 
Through programs like TRIO-supported Student Support Services (SSS), Talent Search, 
and Upward Bound, the college has reached out to underrepresented students in the 
region’s middle schools and high schools and worked to support their success at the 
college level (not just ICC).  
 
Student Support Services 
SSS has a long history of success with incoming first-generation, low-income, and 
disabled students. Serving approximately 215 students per year, SSS provides counseling, 
tutoring services, free classes (such as Transition to College and Job Readiness), and 
community-building social activities. In comparison with the other regional SSS 
programs, Itasca’s SSS students have a higher rate of persistence and academic success, 
and graduate or transfer at higher rates; these rates are also consistently between 10 and 
15 percent higher than the target objectives set by the federal TRIO program. Itasca’s 
SSS program was the only such program in the regional grant to meet or exceed all 
program objectives in the last year.  
 
Talent Search and Upward Bound  
Itasca has fostered success of disadvantaged students from the region’s high schools, 
many of whom are Native American, through Upward Bound since 1991 and in 2007 
received a grant to expand its educational outreach and support for disadvantaged youth 
in our region through Talent Search. Both programs identify and assist individuals from 
disadvantaged backgrounds with the potential to succeed in higher education. Upward 
Bound serves high school students; students can participate in Talent Search from grade 6 
through graduation. Talent Search also reaches out to adults through offering services to 
students re-entering high school and college up to age 27 and to veterans of any age.  
 
Upward Bound has partnerships with nine regional school districts, Talent Search with 
twelve. Students in Upward Bound and Talent Search are advised to enroll in the post-
secondary institution of their choice. All go on to higher education, and about 50 percent 
choose Itasca. 
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Services include: 

• Study Skills Information 
• Interest Assessment 
• Career Exploration 
• College Information 
• College Visits 
• Assistance in Applying to Colleges 
• Financial Aid and Scholarship Information 
• College Exam Preparation 
• Cultural Events 

In addition to the study skills, college preparation, and career exploration services 
available in both programs, students in Upward Bound take part in leadership-building 
programs and have the opportunity to live and take classes on the Itasca campus in 
special summer residential sessions. 

Athletic Program 
The Athletic program has developed several initiatives aimed at increasing retention of 
first-year athletes, who include the highest rate of minorities of any of Itasca’s programs. 
It inaugurated the Athletic Advisory Council in 2007 as a way to plan proactively for the 
success of our student athletes and the Athletic program. Members include coaches, 
faculty, administration, and community members. To improve retention, the Athletic 
program also piloted in fall 2007 an Athletic Learning Community, a cohort of first-year 
student athletes who tested into developmental classes. These students took Analytical 
College Reading, Fundamentals of Written English, and Interpersonal Communication as 
a cohort group. In addition, they enrolled with a larger group of athletes in a seminar 
focusing on issues in athletics and developing character as a student athletes. 
 
The Athletic program has long supported and monitored the success of student athletes 
through: 

• required study tables (for several of the sports) one night or more per week, some 
of which are supervised by tutors 

• required midsemester fall grade reporting for winter sports eligibility  
• NCAA eligibility requirements for spring sports and for second-year fall sports 
• regular communication with faculty about student performance, issues, and 

intervention with athletes as necessary 
• scheduling to minimize missed classes due to athletic events 

 
Itasca’s overall retention rates fall to fall have hovered at approximately 54 percent for 
almost a decade. While this is the highest retention rate of all northeast Minnesota 
colleges, there is much room for improvement. Still, data suggest that minority students 
at Itasca are persisting and succeeding at fairly equivalent rates to those of white students. 
A study of three-year retention and success rates for the Fall 2003 and Fall 2004 entering 
student cohorts shows that American Indian and black students—the largest minority 
groups at Itasca—were retained and succeeded at rates similar to the white population 
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through their second fall (Fact Book 2008, Tables 31 and 32). It should be acknowledged 
that the numbers of American Indians (13 in 2003, 18 in 2004) and blacks (3 in 2003, 10 
in 2004) in the cohorts may be too small to draw solid conclusions. 
 
Challenges 

• Inconclusive data on minority enrollment and retention because based on such 
small numbers 

• Difficulty of attracting minority students to a largely white community and 
college 

 
Opportunities 

• The Diversity Plan has developed baseline student retention data that can be used 
to measure change in the demographic make-up of students who are retained at 
ICC. 

• The Diversity Plan includes specific initiatives to improve recruitment through 
leveraging existing Upward Bound and Talent Search programs, Career Days, 
Financial Aid Super Sundays, and outreach to school districts and communities 
with large American Indian populations. 

• The Diversity Plan includes specific initiatives to improve the retention and 
success of underrepresented students through increasing their involvement on 
campus and their use of the tutoring center, and through working with faculty on 
strategies to improve student success. 

 
Exposure to Diverse Ideas through the Curriculum 
General Education 
Itasca Community College offers a wide range of classes open to first-year students that 
address issues of diversity and expose students to different cultures and worldviews. The 
Minnesota Transfer Curriculum (MTC) requires one course that falls under the Human 
Diversity category and one course that falls under the Global Perspectives category. 
Itasca’s Associate in Arts degree has the same requirement. There are 40 classes that 
meet the Human Diversity (15) or Global Perspectives (25) outcomes in their curricula 
(MTC). Between 500 and 600 first-year students enrolled in these courses (Note: 
enrollment, not head count) in the 2007-2008 academic year. In addition, several new or 
reinstated courses—World Religions, Women Writers on Women, and Introduction to 
Women’s Studies--have been offered in the last couple years that focus on issues of 
diversity and global awareness. Faculty and staff at Itasca believe that “appropriate 
attention to diverse ideas and worldviews” is in the curriculum (Foundations of 
Excellence Faculty/Staff Survey, Question 30: 72 percent high/very high). 

American Indian Studies Program 
To attract and serve American Indian students and to expose the college as a whole to the 
culture and history of northern Minnesota’s largest minority population, the college 
inaugurated an American Indian Studies program in 2002. The degree program promotes 
Indian awareness by examining ways in which traditional tribal culture has been 
maintained, altered and expressed in present-day Indian life and affairs. Ojibwe, the 
language of the Anishinaabe people, is taught at four different levels. Study also includes 
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American Indian history, philosophy, law, culture, traditions and customs, art, and 
current events. Students may choose from a two-year course of study or a one-year 
certificate. ICC has articulation agreements in American Indian Studies with the 
University of Minnesota-Duluth and the College of St. Scholastica. 

An endowment for a permanent faculty chair of American Indian Studies has given the 
program stability, and successful Grotto grant funding has allowed the program to expand 
and provide leadership in Minnesota indigenous language revitalization. Participation in 
the Ojibwe language courses has increased from 6 to over 40 participants since 2000, and 
a record five enrolled tribal members are graduating in spring 2008, four of whom will 
receive an A.A. degree with an American Indian Studies Emphasis. ICC successfully 
obtained a recent NEH grant in partnership with White Earth Tribal College, Fond du Lac 
Tribal and Community College, the University of Minnesota, Duluth, and the University 
of Pennsylvania Museum to develop a digital archive of Native American artifacts for 
teaching and learning purposes.  Further grants are under development. 

Global Education 
To expose students to different cultures and increase global awareness, the college offers 
two study-abroad opportunities annually, the Denmark Exchange program and the Spring 
Trip through Education First (EF) educational tours. The Denmark Exchange program is 
a cultural exchange between Itasca and Svendborg College, Denmark. During fall 
semester, a cohort of Danish students attend Itasca for two months, and in spring 
semester, between 16 and 20 ICC students—escorted by an instructor—study in 
Svendborg for two months and travel to other European cities during a 10-day class trip. 
As part of this exchange, Danish and American students live with host families for a 
portion of their stays, and both institutions sponsor activities to encourage social 
interactions between Danish and American students and families. The curriculum for the 
Denmark Exchange includes 15 credits of General Education courses that promote global 
awareness, including International Study Experience, Masterpieces of World Literature, 
European History and Culture, Introduction to Art and Design, and Danish Language and 
Culture. 
 
The Spring Trip is a 10-13 day trip to a foreign country after graduation ceremonies each 
May.  In spring 2008, students will spend 10 days in China.  Previous global destinations 
have included 1) Ireland; 2) Greece and Turkey; 3) Italy and France; 4) Germany, 
Austria, Czech Republic and Hungary; 5) Spain and Morocco. Students may receive 
academic credit for this experience if they take the International Study Experience class 
in conjunction with the trip. The excursion is also open to students and the community as 
a co-curricular educational opportunity.  
 
In addition to these established programs, Itasca is exploring partnerships with other 
Northeast Higher Education District institutions to offer an Ireland study abroad program 
focusing on international business and entrepreneurship.  
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Areas of Concern 
Although students must complete the Global Perspective and Human Diversity 
requirements to graduate or complete the MTC and enrollment figures suggest that most 
of our first-year students do enroll in these courses, there is no concerted effort to ensure 
that all first-year students enroll in classes that focus on diversity and global perspectives. 
In addition, enrollment in the American Indian Studies program and courses is low, and 
participation in the established study-abroad opportunities is open to fewer than 50 
students a year. Furthermore, besides the American Indian culture-based courses, the 
curriculum offers only one other specifically minority-related class, Minority Studies.  
 
New students attest to the relative paucity of exposure to diverse ideas and worldviews in 
the curriculum and co-curriculum. When asked about exposure to poverty and class 
issues, different world cultures, different political perspectives, and different world 
religions, few students gave the college high or very high ratings. In fact, the mean score 
for diversity was the lowest in the Foundations of Excellence institutional comparison. 
Another concern is student interest in studying about diversity. According to the 2003 
Campus Diversity Climate Survey, students report limited interest or feel little need for 
diversity education. In addition, the disparity between the Foundations of Excellence 
Student Survey results and Faculty/Staff Survey results is noteworthy. 

It is possible that new students, who took the survey only two months into their college 
experience, are unaware of the curricular and co-curricular attention to issues of diversity 
and diverse worldviews. In the General Education Student Survey Spring 2007, 69 
percent of graduating students agree or strongly agree that their education at Itasca 
“increased my understanding of the issues and concerns facing my community, country 
and world” (Table 3). This suggests that by the time students graduate, their General 
Education requirements and electives have addressed issues of global perspectives. 
Nevertheless, a focus on first-year exposure to diversity and global perspectives is 
warranted. 

Challenges 

• Itasca’s Associate in Arts and Associate in Science programs, currently 64-credit 
programs, are facing a state-mandated cut to 60 credits. This reduces the college’s 
ability to institute new curricular requirements or emphases. 

• As a small institution, it is challenging for Itasca to offer a wide a range of classes 
within disciplines. 

• There is limited student interest in study-abroad programs, and the cost of them is 
high for a small college and its student population. 

Opportunities 

• The Diversity Plan recommends an effort to increase participation of non-Indian 
students in American Indian Studies classes. 
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• Faculty can be encouraged to include diverse and global perspectives in all of 
their classes. 

Co-curriculum: 
Co-curricular activities at Itasca provide students with access to diverse groups, 
educational programs and events, and activities that expose students to diverse cultures 
and worldviews. Active student groups include O Gitch I Dah (Native American student 
group), Gay Straight Alliance, and the Philosophy Club. These groups frequently sponsor 
events open to the general student body. In addition, every spring Itasca presents a series 
of events in Global Education Week. In spring 2006, the college held a campus-wide 
Ethics Conference featuring 50 sessions, including many sessions that addressed diverse 
ethical viewpoints, and Student Government in spring 2007 and 2008 organized Civil 
Liberties Conferences with a focus on issues of racism, gay rights, Native American 
rights, and free speech. All of these events are open to students (and the public), and 
faculty are encouraged to bring their classes or offer extra credit to their students for 
attendance. Almost two thirds of faculty and staff give the college a high/very high rating 
for out-of-class activities that expose new students to diverse ideas and worldviews 
(Faculty/Staff Survey, Question 31). 

Some student groups and classes do co-curricular and extra-curricular activities that 
expose them to diverse issues. The Psychology Club, for example, has conducted studies 
of attitudes toward mental illness and sexual assault, and participants have undergone 
training to volunteer for Itasca Alliance Against Sexual Assault. Panorama, a Christian 
student organization, has engaged in “24-hour famines” to raise awareness of hunger 
issues and has sent groups to help rebuild New Orleans over spring breaks. Students in 
some classes, like Social Issues, are required to volunteer at the homeless shelter, the 
food bank, or the Community Café (free kitchen) to help them understand poverty issues. 

Two student organizations, Gay Straight Alliance (GSA) and O Gitch I Dah, have been 
particularly engaged in activities that promote awareness about diversity among the 
general student body. GSA activities include: 

• Speaking in classes for World AIDS Day 
• Day of Silence participation and education to commemorate young victims of 

violence against gays, lesbians, bisexuals, and transgender individuals. 

• Coming Out Day events 

O Gitch I Dah activities include: 

• Activities that honor and recognize November as Native American Heritage 
Month featuring nationally known speakers and performing artists 

• Indian Fry Bread Taco Day (free tacos for all students and staff) 
• Annual ICC powwow, featuring drummers and dancers from the Bug O Nay Ge 

Shig “Silver Eagle” Drum and Dance group as well as members from the local 
community. Over 700 people attended the powwow in spring 2008. 
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Interactions: 
Itasca is a small rural community college in a predominantly white region with high 
poverty rates (10 percent in 2004 Census data). Because the college is remote from large 
metropolitan areas, it is difficult to attract diverse faculty, staff, and students. The largest 
minority group in the region is Native American, and the college does a commendable 
job recruiting and supporting Native American students and the American Indian Studies 
Program. The chairmanship of the program is an endowed position, guaranteeing the 
program’s permanence while it is building enrollment. MnSCU has earmarked resources 
for diversity efforts, and through that ICC has received funds and has hired an Assistant 
Director for Multicultural Affairs. ICC Multicultural Student Affairs office supports 
activities to improve the retention of students of color and sustain a campus environment 
that promotes racial tolerance.  

The faculty and staff at Itasca are 95 percent white (Fact Book 2008). Four percent, or six 
individuals, are American Indian (Fact Book 2008). There are no other minority faculty 
or staff. Given that, it is no surprise that only forty percent of new students rate the 
college high/very high for the opportunity to interact with faculty and staff from differing 
backgrounds and cultures (Foundations of Excellence Student Survey). Faculty and staff 
were slightly more optimistic than the new students, with 53.5 percent giving the college 
a high/very high rating for this question (Foundations of Excellence Faculty/Staff 
Survey). Larry Aitken, who holds the endowed chair of Native American Studies and is 
an enrolled member of the Leech Lake Band of Ojibwe, speaks to all new students at 
orientation about respect. The staff positions Director of Multicultural Student Affairs 
and the newly created Assistant Director of Multicultural Student Affairs are currently 
held by enrolled members of regional bands of Ojibwe. As mentioned above, the 
Engineering program has secured a grant to hire an new unlimited full-time African 
American Engineering instructor. 

Itasca’s student body comes primarily from regional schools. The Athletic program has 
been successful at recruiting black students from out of the area, and Native American 
students from northern Minnesota enroll at Itasca in fairly high numbers. Two percent of 
new students in Fall 2007 were black, four percent Native American (Fact Book 2008). In 
addition, one percent of incoming students were Asian or Hispanic. Although these are 
low numbers, they are higher than U.S. Census data for Itasca County (0.2 percent black, 
4 percent Native American, 0.8 percent Hispanic, 0.3 percent Asian). The Engineering 
program’s new grant will fund concerted efforts to attract and retain African American 
students into the Engineering program. Even with the relatively small number of minority 
students, slightly over 47 percent of new students rate the college high/very high for the 
opportunity to interact with other students from differing backgrounds and cultures. 
Faculty and staff were in agreement with the new students, with 50 percent giving the 
college a high/very high rating for this question.  

Only 26.7 percent of new students rate the college high/very high for the opportunity to 
interact with people outside the institution who come from differing backgrounds and 
cultures. In fact, 35.5 percent said they had only slight opportunities to do so or none at 
all. Faculty and staff were in agreement with the new students, with 30.4 percent giving 
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the college a high/very high rating for this question. Again, the low number of minorities 
in our community hampers efforts to create these opportunities. Part of the funds in the 
new Engineering grant will allow the program to bring in African American engineers to 
work with and present to students. In addition, through the co-curricular activities 
discussed above, speakers from countries as diverse as Iraq and former Soviet Georgia 
and from organizations ranging from OutFront Minnesota (a gay rights organization) to 
the food shelf provide at least some exposure to people from differing backgrounds and 
cultures. 

Areas of Concern 
The disconnect in perceptions about exposing students to diversity Foundations of 
Excellence Faculty/Staff and Student Surveys suggest that Itasca may be too sanguine 
about how well we introduce students to issues of diversity and global awareness. 
 
Opportunities 

• As the Diversity Plan also recommends, we have an opportunity to build on our 
co-curricular offerings and expose students to diversity in the first year by 
working with staff and students of color and reaching out to community members 
of color.  

 
Behaviors 
Itasca Community College makes a concerted effort to convey to new students the 
standards of behavior it expects for participants in an open and civil campus community. 
It does so through: 

• Written statements of expectations, which are printed in the Student Handbook, 
posted on each classroom wall (Civility Statement), and included in many course 
syllabi as statements about the importance of respect and tolerance. 

• Publication and enforcement of Racial, Sexual, and Disability Harassment Code 
• Speaker (endowed chair of American Indian Studies) on respect at freshman 

orientation 
• Governance of student organizations through Student Affairs leadership that 

focuses on respect, equal treatment, and freedom of speech 
• Co-curricular activities that promote freedom of expression and diverse 

viewpoints, most significantly in the spring 2006 Ethics Conference and spring 
2007 and 2008 Civil Liberties Conferences 

 
Students’ and faculty and staff responses on the Foundations of Excellence Student and 
Faculty/Staff Surveys reflect the success of these measures. Over 74 percent of students 
in the survey believe (high/very high rating) the college communicates the importance of 
respecting others with differing opinions, while only 6 percent rated the college’s efforts 
in that regard slight/not at all. Similarly, 75.7 percent of faculty and staff give the college 
high/very ratings for communicating to new students the importance of standards of 
behavior in an academic community (Foundations of Excellence Faculty/Staff Survey). 
Itasca’s results in this area were impressive in comparison with the Foundations of 
Excellence cohort, with higher mean scores (4.02) than any comparison group. 
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Students also feel respected and safe on our campus. A heartening 94.4 percent felt their 
previous class’s instructor treated all students fairly regardless of gender/race/ethnicity. 
It’s worth noting that most of those answers were “always” and that only one respondent 
out of 300 said “not at all” in response to this question (Foundations of Excellence 
Student Survey). Students also feel physically safe on the campus (91 percent high/very 
high), feel respected by others (82.4 percent high/very high), and feel they can express 
their beliefs without concern about how others will react (72.3 percent high/very high) 
(Foundations of Excellence Student Survey).  
 
Areas of Concern 
The 2003 Campus Diversity Climate Survey results offer a slightly less rosy picture. 
While students, including minority student respondents, felt that staff was “welcoming to 
people of color,” minority respondents did not feel that students were as welcoming as 
staff. Minority students also gave lower positive responses than did white students to 
several other survey questions. This survey was, however, conducted four years ago, and 
the campus has seen improvement in other indicators of a positive climate for diversity in 
that time, as reflected in the Foundations of Excellence survey results and some growth in 
enrollment of minority students. 
 
The Campus Diversity Climate Survey also revealed a perception among minority 
students that the local community was not welcoming. The college needs to investigate 
and develop a coherent strategy to improve the community climate for minority students. 
 
Opportunities 

• Diversity Plan recommends reaching out to American Indian communities 
through events like the annual pow-wow. 

• Diversity Plan recommends working with the Chamber of Commerce and other 
area organizations to ensure a welcoming environment in the community for 
underrepresented students. 
 

 
Recommendations 
1.  Encourage faculty to include a civility statement in their course syllabi, such as “Since 
all students taking this course come from different backgrounds and cultures, it is 
mandatory that everyone is treated with respect.” (Medium priority) 
2. Address diversity within the set of courses when the A.A. degree is revisited in 2008-
2009 academic year with special attention toward ensuring that students are exposed to 
diversity and global perspectives in their first year. (High priority) 
3. Encourage faculty to include diverse and global perspectives in their course content 
whenever possible. (High priority) 
4. Work with faculty to promote practices that will increase success of underrepresented 
students. (High priority) 
5. Make a concerted effort to recruit faculty and staff of color. (High priority) 
6. Build on current co-curricular offerings to draw on the experience, perspective, and 
expertise of staff, students, and community members of color. (Medium priority) 
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7. Work with community leaders and agencies to make the community more welcoming 
to minority students. (Medium priority) 
 
Sources of Evidence 
Itasca Community College Diversity Plan 2008 
Campus Diversity Climate Survey (2003) 
Minnesota Transfer Curriculum 
Associate in Arts Degree Program Guide Sheet 
Student Support Services data and staff interview 
Talent Search and Upward Bound web pages 
American Indian Studies Program web pages 
Global Education web pages 
Fact Book 2008 
Office of Institutional Research (enrollment data and freshman enrollment in courses 
meeting Human Diversity and Global Perspective requirements) 
Foundations of Excellence Student Survey 
Foundations of Excellence Faculty/Staff Survey 
General Education Student Survey 2007 
2004 U.S. Census 
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Chapter 9 
 
Roles and Purposes  
 
Foundations Institutions promote student understanding of the various roles and 
purposes of higher education and those unique to two-year institutions, both for the 
individual and society.  These roles and purposes include learning for personal growth, 
career enhancement, workplace preparation and retraining, transfer for additional 
education, engaged citizenship, and serving the public good. Institutions encourage new 
students to examine their motivation and goals with regard to higher education in 
general and to their own college. Students are exposed to the value of both a general 
education and focused study in an academic or career field. 
 
Committee Leaders:  
Annie Erickson, English Instructor/Steering Committee  
Trika Smith, Computer Instructor/Steering Committee  
  
Committee Members:  
Suzanne Aldrich, Nursing Instructor  
Marilyn Clark, History Instructor  
Jackie Gallop, Faculty Secretary  
Robert Gephart, Psychology Instructor  
Susan Hawkinson, English Instructor   
Duane Helmer, Student 
Bobbi Johnson, Public Information Director  
Steve Kohorst, Accounting Instructor 
Mick Reasor, Art Instructor  
Bill Sackett, Business/Economics Instructor  
Brian Vroman, Philosophy/History Instructor  
   
Itasca Community College is clearly committed to the value of higher education to 
develop a well-rounded individual who is prepared for work, citizenship, and lifelong 
learning, and its mission, vision, and values and Strategic Plan, as well as its published 
material and website, reflect this commitment. Most first-year students understand the 
college’s role in workplace preparation, career enhancement, and transfer, but have little 
appreciation for the other purposes of higher education. The college has not developed 
sufficient written rationale for General Education/Liberal Arts courses or the Associate in 
Arts degree. Both students and faculty would benefit from more intentional discussion 
and communication of the value of a Liberal Arts education and the college’s General 
Education requirements for personal growth, employment, and engaged citizenship.  
 
Communication of the Purposes of Higher Education 
Personal Growth 
The Dimension Committee struggled with the definition of “personal growth” and 
devised its own definition, integrating elements of several interpretations provided by 
committee members. This consensus definition follows:  
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Personal growth occurs through academic inquiry as well as collegiate and other 
learning experiences. It results in an ability to weigh what one has learned against one’s 
previous knowledge and beliefs. A student then can make thoughtful adaptations to his or 
her life, behavior, mindset, and/or beliefs.  
  
Many of Itasca Community College’s planning documents, such as the Mission, Vision, 
and Goals, contain statements that affirm the college’s commitment to knowledge 
acquisition for personal growth. However, these documents are not broadly disseminated. 
The topic of personal growth is touched on in new student orientation and in counseling 
sessions, although minimally. In some courses, such as Transition to College, 
Introduction to Philosophy, Wellness, some sections of Expository Writing, and several 
art and music courses, faculty address ways in which academic pursuits result in personal 
growth. Anecdotal evidence suggests that students indicate an interest in knowledge 
acquisition for personal growth in classroom discussions, homework assignments, and in 
their participation in such college-sponsored activities as the Philosophy Club, the Ethics 
Conference, and question-and-answer sessions with guest speakers. It is interesting to 
note that despite faculty and staff concerns about conveying the value of knowledge 
acquisition for personal growth, in the Foundations of Excellence Student Survey, 71 
percent of the students surveyed believed the college is effective in doing so.  This 
observation is reinforced by the college’s graduates:  In 2007, 92.6 percent of 
respondents indicated some or substantial progress in “acquiring knowledge for personal 
development” while at ICC (ICC 2007 Graduate Survey). 
  
Areas of Concern 
Although the college has an implicit vision vis à vis knowledge acquisition for personal 
growth, it is addressed in a haphazard manner. Also, the planning documents that state 
the college’s vision in this area are not effectively disseminated or discussed. Finally, due 
to time constraints, neither the counselors nor staff conducting orientation adequately 
address this topic. Counselors report in interviews conducted by the committee that they 
have very little time to address knowledge for personal growth in individual counseling 
sessions. Although they sense that students would value such discussion, counselors find 
themselves spending a disproportionate amount of time with a small number of students 
in crisis and are not able to give all students the in-depth individual academic counseling 
they need. In response to an open-ended survey question, having “more counselors/better 
counseling” came in third when students suggested ways in which the institution “could 
have improved your transition to college” (Foundations of Excellence Student Survey). 
The student member on the committee further corroborated the frustration students feel 
about not having the opportunity to explore their personal reasons for pursuing higher 
education. 
  
Learning to Prepare for Future Employment  
The college generally is effective in this area. In the Foundations of Excellence Student 
Survey, 76 percent of the students surveyed responded positively to the question: “To 
what degree does this college help you understand how attending college increases 
knowledge for your future employment?” Additionally, promotional materials include 
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information on the outlook for employment. Student exploration of potential careers is 
encouraged via internships as well as career-oriented courses and programs, such as 
Freshman Year Experience, Nursing, Education, Business, Wildland Firefighting, and 
Engineering. Career exploration is also encouraged in clubs that correspond to a 
discipline, e.g. the Psychology and Engineering Clubs.   
  
Areas of Concern  
Although the college hosts a Career Day for area high school juniors, it does not do so for 
its own first-year students, a number of whom are undecided as to a major (8 percent of 
new students were A.A./Undecided in Fall 2007, according to the Office of Institutional 
Research). An additional 36 percent declared A.A./Transfer, and many of these students 
are undecided about their major and career choices. 
  
Learning for Engaged Citizenship and Serving the Public Good  
The college speaks of its commitment to engaged citizenship and the public good often in 
its planning documents. A number of programs and courses encourage service-learning 
activities, such as the Engineering program, which recognizes levels of community 
volunteerism on student transcripts; the Principles of Marketing course, which involves 
students in sales of Rotary Roses and market-research projects that benefit ICC students; 
the Nursing program, which conducts blood drives; as well as volunteer efforts in 
Applied Psychology and Sociology. Student organizations also contribute to the 
community, for example by volunteering and/or raising funds for the Community Cafe 
and the homeless shelter. Individual instructors and the Library staff encourage students 
to vote during election years. The Library has a lounge area with a television set that is 
continuously tuned in to CNN, so interested students can be informed of news and public 
affairs. Furthermore, 61 percent of the students gave a high rating to the survey question: 
“To what degree does this college help you understand how attending college prepares 
you to be an involved member of your community?”; 67 percent gave a high rating to the 
survey question: “To what degree does this college help you understand how attending 
college prepares you to contribute to the betterment of society?” (Foundations of 
Excellence Student Survey). 
  
Areas of Concern 
The college needs to decide if it wants to set a level of expectation for service learning 
and other activities that encourage engaged citizenship and an appreciation for serving 
the public good. It also needs to analyze on a more formal basis how much is currently 
being done in these areas.   
  
Motivation for Pursuing Higher Education  
During new student orientation and registration, sessions are held to encourage students 
to consider their motivation for pursuing higher education.  In a survey of the ICC 
counselors and advisors, the Director of Student Support Services observed that “the 
majority of our students examine their motivation or goals in regard to higher education. I 
believe many of them come through our doors understanding that they must attend 
college and achieve a degree in which they can make enough money to sustain their 
expected lifestyles (the idea of K-16). Today we are educating more and more individuals 
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who 30 to 40 years ago would not have had the opportunity to attend or even considered 
attending college. Students used to look at attending college as a privilege and only 
attending when they knew what their goals were. I believe it is important that we 
recognize the increased opportunities we have provided.” The counselors concur: “We 
often see a fairly encouraging increase in motivation and goal setting the second year,” 
wrote one. “We have surveys that tell us why the entering freshmen chose Itasca. The 
answers are usually quite practical. Our exit surveys tell us more about their outcomes in 
these academic topics. In general, students are in agreement that going to college is a 
good thing and Itasca is seen as a good place to start.” (ICC Foundations of Excellence 
Counselors/Advisors Survey, February 2008).  
  
Areas of Concern  
That motivation should be addressed more intentionally is clear. The college does 
provide some opportunities for students to examine their motivation for pursuing higher 
education, but these tend to be more haphazard than intentional. Of the six Foundations 
of Excellence Student Survey questions related to this dimension, student responses were 
least favorable in this area, with only 52 percent responding positively to the question: 
“To what degree have faculty/staff helped you examine your personal reasons for getting 
a college education?” In addition, the opportunities for students to consider their 
motivation for pursuing higher education tend to occur in group settings during 
orientation, rather than in individual discussions. The group environment does not lend 
itself to students’ personal reflection. Lastly, new student orientation only takes place in 
the autumn, yet more than 100 registered as new students Spring 2008. Therefore, they 
could not participate in orientation.   
 
The question of student motivation has also been discussed among faculty, who see their 
primary job as teaching the content and skills of their discipline in order to stimulate and 
challenge students academically. Faculty increasingly feel as if they must be 
“entertainers” as well in an attempt to motivate students.  
 
Student motivation affects even the assessment of student academic achievement. The 
Director of Institutional Research has raised a concern that the lack of student motivation 
affects the accuracy of assessments of student academic achievement, stating in an 
interview, “Due to the lack of test-taking motivation, it is difficult to measure the level at 
which students have mastered a particular area [of the ICC Foundational Goals and 
Outcomes].”  
 
Rationale for Requirements 
Required Courses  
The rationale for required courses is touched on in the college’s catalog and registration 
booklet, in reference to the A.A., A.S., and Minnesota Transfer Curriculum (MTC). The 
MTC guidelines spell out areas of General Education (such as logical reasoning, human 
diversity, global perspective, and ethical and civic responsibility) and lists courses 
meeting these outcomes, but students are not provided with an explanation of why these 
goals are valued by the college and transfer institutions, nor a rationale as to how a 
particular course might meet the specific MTC goal area. Some faculty choose to provide 
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information in their syllabi on the rationale for particular required courses that they 
teach. Students enrolled in diploma, certificate, or A.A.S. degree programs, such as 
Nursing and Forestry, may perceive why particular courses are required within the 
curriculum due to the more technical, practical, and highly structured nature of those 
curricula.   
  
Areas of Concern  
The MTC guidelines, as discussed above, do not clarify for students the rationale of 
required courses. Also, the college does little to address this issue. This lack of 
understanding (which students confirmed and identified as a source of frustration in 
informal interviews) translates into a very common perception by students that they 
“need to get through their ‘generals,’” with little or no understanding of or appreciation 
for the value and practical benefits of a liberal education. This issue impacts a significant 
number of the college’s students, as a large percentage of ICC’s graduates earn the A.A. 
or A.S. degree (71 percent in 2007) (ICC 2007 Graduate Survey).  
  
Required Competencies  
While every course has a course outline delineating the goals and outcomes, including 
competencies and the ways in which they will be assessed, the institution does little to 
communicate its rationale for these competencies. Some course syllabi list the ICC 
Foundational General Education Outcomes expected and, when appropriate, the MTC 
Outcomes, and some faculty use the outcomes lists to initiate a discussion with students 
about the rationales. In some cases, the perception may be that the rationale for a 
particular competency, such as writing or computing, should be self-evident. Despite 
these concerns, according to the 2006 General Education Survey completed by ICC 
graduates, students generally report that their abilities and skills in 19 different areas of 
competency have been improved markedly as a result of the courses they took at ICC. 
Highly-rated competencies include library skills, computing, and writing.  
  
Areas of Concern  
Although 95 percent of faculty responding to the Foundations of Excellence Faculty/Staff 
Survey indicated that they communicate their academic expectations to students, it is not 
clear whether or not they are linking those expectations to the required competencies for 
their courses. This practice should be encouraged. 
 
As noted above, students in specific academic programs have a clearer understanding of 
the rationale for courses and competencies than do those pursuing an A.A./Transfer. 
Program coordinators are responsible for establishing the program curricula and learning 
goals and for developing written materials about their programs, so there is a clear line of 
responsibility for ensuring that students and the public understand why some courses and 
skills are being taught and not others. The college does not have a similar structure for 
the Associate in Arts program, its largest academic program, or for the General 
Education/Liberal Arts curriculum that all students transferring within MnSCU take. The 
Associate in Arts degree and General Education curriculum are centerpieces of the 
college’s academic offerings and integral to ICC’s mission as a community college. In 
addition, the Associate in Arts degree will be reviewed next year as part of a state-
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mandated process to reduce the credits from 64 to 60. The Associate in Arts program 
needs a coordinator to coordinate Associate in Arts faculty responses to the degree 
review as well as to facilitate the writing and communication of rationale for courses and 
competencies. Finally, a coordinator would also help form the learning communities that 
help students feel a sense of belonging and develop an academic identity in other 
programs on campus, such as Applied Psychology and Class Act. 
  
Requirements for Entry into Programs/Majors  
ICC is an “open door” institution. Students who do not have a GED or high school 
diploma may qualify for admission under the Ability to Benefit policy, based on the 
results of an assessment test.  (They must complete their GED or earn a high school 
diploma to graduate.) Students who test below a threshold indicating Ability to Benefit 
are directed to Adult Basic Education. The only program at Itasca that currently has entry 
requirements is Class Act, which requires students to test college ready in reading and 
writing in order to enroll in the program. Some writing and math classes require a “C” in 
prerequisite courses. 
  
Areas of Concern  
Frequently, students are underprepared for college. Even though students take placement 
tests in math, reading, and writing, and placement in a developmental course is 
mandatory if a need is identified, they may still not be college ready after completing the 
developmental coursework. In addition, students in 1000-level courses frequently are not 
college ready in terms of comportment, study habits, and learning skills. This causes a 
“disconnect” between the faculty and their students in terms of academic expectations.  
 
Sources of Evidence:  
In considering this dimension, the Roles and Purposes Dimension Committee examined:  
Mission, Vision, Values, and Goals / Strategic Plan 2003-2008  
Orientation agenda  
Counselor interviews - ICC Foundations of Excellence Counselor/Advisor Survey   
Foundations of Excellence Faculty/Staff Survey  
Foundations of Excellence Student Survey  
ICC program promotional materials (includes “Outlook for employment”)  
Registration Session PowerPoint presentation 
ICC Foundational Goals and Outcomes  
ICC 2005-2007 Catalog  
Registration/Information Booklet  
MTC Goals and Outcomes  
ICC General Education Student Survey 2006  
ICC General Education Student Survey 2007  
ICC 2006 Graduate Survey  
ICC 2007 Graduate Survey  
Circle K Mission   
Jen Guyer Leadership Program Objectives and Outcomes  
Course outlines for:   
      Lskl 1111, Transition to College  
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      Phil 1101, Introduction to Philosophy  
      PE 1201, Wellness  
      Genl 1101, Freshman Year Experience  
Syllabus for PRNU 1211 - Clinical I  
Nursing program blood drive announcements  
Class Act classroom experiential contracts  
Business classes - records of participation in Rotary Rose sales  
Engineering program certificates/documentation of service-learning projects  
Newspaper articles documenting service-learning projects in Sociology and Psychology 
classes  
 
Recommended Action Items: 

• Broaden ICC’s Career Day to include current students (High priority) 
In order to assist undecided students in choosing a major, to promote future 
employment as a purpose for higher education, and to communicate rationale for 
required courses, ICC should investigate the possibility of broadening ICC’s 
Career Day to include current students. 
 

• Review counseling services (High priority) 
The college should review counseling services to be sure that counselors have 
adequate time to meet the academic needs of all students.  
 

• Develop and communicate a statement regarding Liberal Arts education (High 
priority) 
The college should develop and communicate a statement regarding Liberal Arts 
education, such as: 
 
Liberal Arts is the study of courses in the Humanities, Natural Sciences, and 
Social Sciences. These are intended to provide general knowledge and intellectual 
skills rather than specific occupational competencies. A Liberal Arts education 
promotes democratic citizenship, global awareness, and personal growth. At 
Itasca Community College, the Associate in Arts (A.A.) degree is designed to 
prepare students to succeed as they continue with their education and become 
lifelong learners. 
 

• Assign personnel who will coordinate, promote, and assess the Liberal Arts 
curriculum (High priority) 
The college should develop a method for assigning personnel who will 
coordinate, promote, and assess the Liberal Arts curriculum and ensure that these 
foundational courses remain integral to the education of all students at Itasca 
Community College. 
 

• Develop and communicate rationale for required courses (High priority) 
The college needs to develop and communicate the rationale for required courses 
via media such as the website, catalog, posters, brochures, and course syllabi. 
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• Create learning communities within A.A. degree (High priority) 
ICC should investigate possible methods of creating learning communities within 
the A.A. degree. 
 

• Review A.A. degree (High priority) 
ICC should conduct a review of the A.A. degree every four years beginning Fall 
2008. 
 

• Determine expectations for activities that encourage engaged citizenship and 
serving the public good (Medium priority) 
An examination of current approaches should be conducted, including those 
provided by courses, programs, student organizations, campus events, and the 
general campus culture. This assessment may then lead to a more formal plan for 
providing students with opportunities for engaged citizenship and serving the 
public good. 
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Chapter 10 
 
Improvement  
 
Foundations Institutions conduct assessment and maintain associations with other 
institutions and relevant professional organizations in order to effect improvement. 
Assessment provides feedback to new students to guide their learning, to faculty to 
guide their teaching, and to the institution to guide planning, resource allocation, 
decision making, and improvement of programs and policies. As a way to facilitate 
improvement, these institutions are knowledgeable about current practices at other 
institutions as well as relevant research and scholarship. 
 
Committee Leaders: 
Ron Ulseth, Chair and Steering Committee/Engineering Instructor 
Tracey Roy, Co-chair, Liaison and Steering Committee/Institutional Research 
Assistant 
 
Committee Members: 
Jon Byrne, English Instructor 
Carol Church, Director of Nursing/Nursing Instructor 
Drew Davis, Math/Earth Science Instructor 
Jackie MacPherson, Psychology Instructor 
Noel Olander, Engineering CLA/Technician 
Peggy Pitts, Faculty Secretary 
Theresa Stertz, Math Instructor 
 
Current Situation 
Itasca Community College is an innovative institution with dedicated, creative, and 
forward-thinking administration, faculty, and staff. There is a culture of improvement 
at the college, and we have developed strong assessment systems in some of the 
academic programs and in some business and student services divisions. Assessment 
feedback from students also tends to be quite positive. These assessment efforts, 
however, are piecemeal, not shared widely, and not consistently used for 
improvement. In addition, some areas are lacking systematic assessment. Institution-
wide there is a lack of assessment tools or knowledge of what may be in place. An 
organized, comprehensive approach to assessment does not exist. 
 
Assessment of Initiatives Serving Large Percentages of New Students 
The committee identified the following five initiatives from Table B of the Current 
Practices Inventory based on the highest percentage of new students affected: 
 
Counseling Services - 100% 
New Student Registration - 75% 
Placement for Success - 100% 
Program Guide Sheets - 100% 
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Traditional Student Orientation - 75% 
 
Counseling Services   
Students meet with counselors two or more times their first semester. Once a student 
is accepted, he or she is required to make an appointment to attend a new student 
registration session. At these sessions, which are limited to 25, students are divided 
by major into smaller groups of 3 to 5 students to meet with an advisor or counselor 
and then register for classes. All new students are assigned to an ICC counselor by 
major or other factors (all Postsecondary Enrollment Option students see one 
counselor and all students who are eligible and sign up for Student Support Services 
see a single counselor). Undecided students are divided among the three 
counselors. A postcard is sent to each student before the middle of first semester 
listing the counselor's name, office location, email and phone number. New students 
are told to make an individual appointment with their counselor before they register 
for spring semester.  
 
There is some assessment of counseling services but not enough to make informed 
decisions based on the data. Both the ICC New Student Survey and the ICC Graduate 
Survey ask students to rate their satisfaction with counseling services, but the 
questions are broad and few, so they are of limited value for making improvements. 
New students are asked to rate the quality of information received from counselors, 
and they are also asked to rate the quality of the registration process and orientation 
process, but not counselors’ specific roles within those (ICC New Student Survey). 
Graduates are asked to rate their satisfaction with both academic advising, which is 
primarily done by counselors, and personal counseling (ICC Graduate Survey).  
 
Students report fairly high levels of satisfaction in these areas, with 75 percent of new 
students rating the quality of information from counselors as good or excellent, the 
balance being either fair or no opinion (ICC New Student Survey 2007). In the most 
recent survey, graduates’ satisfaction with academic advising was a mean of 3.87 on a 
5-point Likert scale, their satisfaction with counseling a mean of 3.85. Nearly 71 
percent of the graduate respondents were satisfied or very satisfied with the academic 
advising services, and 67 percent were satisfied or very satisfied with the counseling 
services they received (ICC Graduate Survey 2007). The Foundations of Excellence 
New Student Survey questions are more useful and could be a model for future 
assessment questions: 
 
To what degree have faculty/staff advisors explained the requirements for specific 
programs and majors? 
Not at all Slightly Moderately High Very high 
1% 11.1% 25.8% 42.3% 19.8% 
 
To what degree have faculty/staff advisors helped you select courses? 
Not at all Slightly Moderately High Very high 
3.3% 8.4% 22.1% 35.8% 30.4% 
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To what degree have faculty/staff advisors discussed what it takes for you to be 
academically successful? 
Not at all Slightly Moderately High Very high 
2.3% 7.7% 24.7% 37.7% 27.7% 
 
To what degree have faculty/staff advisors discussed your future enrollment plans? 
Not at all Slightly Moderately High Very high 
8.2% 15% 27.3% 27% 22.5% 
 
The three counselors work closely together and discuss needs for improvement based 
on anecdotal evidence. In terms of a formal assessment process, counselors meet 
annually to discuss processes and means for improvement through a plan called 
Strategic Comprehensive Program Enhancement (SCOPE). The SCOPE process, 
however, has not received as much attention in the past couple years as before, and 
submission of documentation of SCOPE plans and outcomes is tardy. In addition, 
data for assessing services and making improvements is, as noted, sparse and not 
systematically collected and analyzed. 
 
New Student Registration  
As discussed above, all new students must register with a counselor or advisor, and 
70 to 75 percent of them do so through the small-group new student registration 
process discussed above. There is some assessment of new student registration, but 
the questions are vague. Two surveys currently given are the ICC New Student 
Registration Evaluation and the ICC New Student Survey. These surveys indicate 
high satisfaction. In the 2007 New Student Survey, 72 percent rated the registration 
process good or excellent quality. In the 2007 New Student Registration Evaluation, 
which is collected during registration, 96 percent of new students agreed that working 
in small groups with an advisor helped or was very helpful, 97 percent said the 
registration booklet helped or was very helpful, and 95 percent found the Records 
Office staff to be helpful or very helpful. While there is no formal, institutional 
process, the counselors, registrar, advisors, and enrollment director meet annually to 
discuss the registration process, anecdotal testimonies, and the New Student 
Registration Evaluation results as they plan the next year’s registration session. This 
area does, however, lack a planning instrument to identify specific improvements or 
track the quality of changes. 
 
Placement for Success 
New students are required to take Accuplacer placement tests to assess reading, 
writing and math skills before they can register for classes. The tests result in 
mandatory placement. There are two groups of students who cannot be required to 
take placement tests at Itasca, and the college has some concerns about these students 
and is collecting data on their success. These two groups are transfer students, who 
have taken placement tests or classes to satisfy requirements elsewhere, and students 
who took “College in the Schools,” a program allowing high school students to earn 
college credit for classes taught at the college level in high schools. The latter is a 
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fairly new program, especially in our region, and there are questions about the rigor 
of the classes and how they prepare students for further college-level work.  
 
There is some confusion about the math tests in particular. Students are unsure of 
which math test to take, and Testing Center staff must make that call on the basis of 
information given to them by students. Accuplacer math tests are generally given on 
computers, in a program that makes adjustments based on correct and incorrect 
responses. The computerized math placement test (but not the paper-and-pencil 
version) has led to inappropriate placement in math.  
 
Cut scores for placement have been analyzed annually (or more frequently) by the 
Academic Resource Center (ARC) Director in meetings with teaching faculty. The 
ARC Director tracks students’ progress to help analyze and evaluate placement; as of 
Fall 2008, however, cut scores are mandated by MnSCU. English faculty have met 
with the ARC Director to discuss the potential impact of the new cut scores, which 
will place students in developmental or college-level writing on the basis of reading 
test scores. The ARC Director applied the new cut scores to the Fall 2007 cohort of 
entering students to display how they would have been placed and shared the student 
placement information with English faculty. For that group of students, the new cut 
scores and placement system would have made little difference in placement.  
 
In the first week of classes, math, reading and writing instructors generally give 
students a revalidation test or assignment. When a developmental student tests college 
ready in the writing revalidation, instructors may, depending on other indicators (e.g. 
high school grades, placement test score, other first-week writing) invite the student 
to move into Expository Writing. Instructors discuss concerns about readiness with 
Expository Writing students who test developmental in the revalidation but cannot 
require students to move into developmental English. The same practices are used in 
reading and in developmental math, and math has the highest numbers of students 
who move into a lower-level class. All developmental instructors revalidate in math, 
reading, and writing, and most instructors do some kind of revalidation in college-
level math and writing classes, but there neither the practice nor the resulting 
intervention is universal. 
 
Program Guide Sheets 
Program guide sheets are one- to two-page documents that list sequentially the classes 
a student needs to complete a specific major or program at ICC.  The guide sheets, 
which are part of articulation agreements with transfer institutions, ensure that 
transfer students have completed not only an Itasca degree, but also prerequisite 
courses for a given major at the transfer institution. Counselors review guide sheets 
regularly while meeting with students. Changes are made on an as-needed basis, and 
counseling reviews the guide sheets annually. 
 
Traditional-Student Orientation 
Traditional-student orientation is a half-day program to ease the transition into 
college for new students under the age of 24. Orientation feedback cards collect 
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evaluation information from students.  This assessment is systematic, collected 
annually, and used by the Enrollment Services Office to shape future orientation 
programs. The 2006 Orientation/Registration Evaluation results showed that 97 
percent of new students agreed that working in small groups with an advisor was 
helpful or very helpful, and 95 percent said the registration booklet helped or was 
very helpful. The evaluation was not administered in 2007 because the orientation 
format is changing in the Fall 2008 to better align with the shared calendar and 
accomplish a goal of involving faculty in new-student orientation.  
 
Sources of Evidence  
Counselor interviews 
Interview with the Director of Enrollment Services 
SCOPE documentation 
ICC Graduate Survey 
ICC New Student Survey  
ICC New Student Registration  
ICC Orientation/Registration Evaluation 
Placement Testing Coordinator interview regarding the placement processes  
Director of Institutional Research interview regarding the ACES data dissemination 
and usage 
Program Guide Sheets  
 
Using Assessment to Improve Institutional Understanding of Student Success 
The committee examined how the college collects, shares, and uses assessment data 
on the following factors influencing student success: 
 
• Student allocation of their time  
• Student/faculty connections 
• Student use of campus services 
• Student class attendance patterns 

  
Student allocation of their time 
Information on student allocation of time does exist, but is not being shared and 
regularly used on an institutional level. Itasca participates in the Community College 
Survey of Student Engagement (CCSSE), which asks students how many hours a 
week they spend doing class preparation, working, participating in college-sponsored 
activities, providing care for dependents, and commuting.  
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Spring 2007 Community College Survey of Student Engagement Results 
About how many hours do you spend in a typical 7-day week doing each of the 
following? 
 

None 
1–5 
hours 

6-10 
hours 

11-20 
hours 

21-30 
hours 

More 
than 
30 
hours 

Class 
preparation 

1.0% 36.0% 33.6% 17.6% 7.7% 4.2% 

Working 22.5%  6.3% 16.1% 19.7% 14.2% 21.2% 
Participation 
in college-
sponsored 
activities 

62.6% 25.0% 3.5% 5.0% 1.9% 1.9% 

Providing 
care for 
dependents 

52.4% 18.3% 7.8% 1.9% 1.0% 18.7% 

Commuting 10.2% 69.6% 14.9% 4.4% 1.0%  
 
 
Fall 2007 Foundations of Excellence New Student Survey 
 
Average number of hours per week you spend in outside the classroom course prep 
(e.g. homework, studying, research) during the current term: 

None 
1-5 
hours 

6-10 
hours 

11-15 
hours 

16-20 
hours 

21-25 
hours 

More 
than 
25 
hours 

1.4% 28.6% 32.0% 18.7% 10.9% 6.1% 2.4% 
 
Do you have a paying job? 
33.7% No 
13.6% Yes – primarily on campus 
52.7% Yes – Primarily off campus 
 
Average number of hours spent per week during the current term working for pay? 

None 1-5 6-10 
11-
15 

16-20 21-25 
26-
30 

More 
than 
25 

29.8% 5.4% 18.1% 7.0% 13.0% 10.0% 5.4% 11.4% 
 
 
ICC’s New Student Survey asks students questions about how much time they intend 
to work and study per week and how they would rate their time management skills, 
amount of study time, and quality of study time. In 2007, between 87 and 94 percent 
of incoming students gave themselves a C or higher for amount of study time, quality 
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of study time, and time management skills, so we can see that new students believe 
they will be able to satisfactorily study and manage their time in college (2007 New 
Student Survey). When we look at what that means to them, however, the responses 
are alarming: A small majority (56 percent) of students declared their intent to study 6 
to 10 hours a week; significant minorities planned to study only 1 to 5 hours a week 
(23 percent) or 11 to 15 hours per week (15 percent). Only six percent planned to 
study more than 16 hours per week. Some of this study time will be spent working: 
32 percent reported they plan to work 16 to 30 hours a week, and five percent plan to 
work more than 30 hours weekly (2007 New Student Survey). Since 94 percent of the 
respondents were registering as full-time students, their planned study time is clearly 
inadequate and not in keeping with college expectations.  
 
This data has been shared in the past in a faculty Brown Bag session through the 
Center for Teaching and Learning, and it is being used by Orientation planners, 
Academic Resource Center staff, the Freshman Year Experience instructor, and 
counselors as they work with students to help them plan for the realities of successful 
time management in college. These staff and faculty have students map out all of 
their hours in a week in a planner and discuss with them the rule-of-thumb formula of 
studying two hours for every hour in class.  
 
Student/Faculty Connections 
Data on the quality of student/faculty connections is collected and available, but is not 
being used by the institution. The Foundations of Excellence New Student Survey 
asked questions about how much individual attention an instructor gave, how he/she 
made him/herself available outside of class, how he/she encouraged questions, and 
how he/she provided prompt feedback and clearly communicated academic 
expectations. Student responses for these questions ranged from a low of just under 
70 percent high/very high for individual attention to a high of 86 percent high/very 
high for encouraging questions in class. This suggests that students find faculty 
helpful and approachable. However, only 40.6 percent gave the college high/very 
high rankings (and 28.5 percent gave a slightly/not at all ranking) for connecting with 
faculty outside of class. Faculty and staff responding to the Foundations of 
Excellence Faculty/Staff Survey gave slightly higher results, with almost 80 percent 
(high/very high) stating that new students get individualized attention from faculty 
and staff, 100 percent high/very high that they encourage students to ask questions in 
class, 95.3 percent high/very high that they make themselves available to students 
outside of class.  
 
CCSSE provides participating colleges with an Institutional Report of Benchmarks of 
Effective Educational Practice.  In student-faculty interaction, Itasca (53.8) rated 
slightly lower than a consortium of similar colleges (54.7) but higher than the 2007 
CCSSE cohort (50.0). The comparison shows that students at Itasca indicated that 
they experience more interaction with the faculty than do students at other colleges in 
the nation. The student-faculty interaction benchmark was a composite of six survey 
questions. One question—“Worked with instructors on activities other than 
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coursework”—had a mean significantly higher than the CCSSE National Cohort 
(2007 Institutional Report Benchmarks of Effective Educational Practice). 
 
We have been remiss in disseminating the data that we have about student/faculty 
connections, but that may be in part because there is such a strong culture on campus 
promoting student/faculty interactions and so many initiatives aimed at improving 
and fostering student/faculty connections. We should, however, be using this data to 
more intentionally celebrate our successes and identify what is working and how we 
can improve. 
 
Student Use of Campus Services 
Data is not being collected to evaluate usage of campus services such as bookstore, 
library, counseling, or technology. No assessment is taking place.  
 
Student Class Attendance Patterns 
Although anecdotal evidence abounds, no systematic assessment exists for student 
class attendance patterns. Most faculty emphasize the importance of attendance, and 
the Freshman Year Experience instructor shares national research students showing 
the correlation between class attendance and success in college. However, we have 
not had campus-wide discussions about attendance levels, patterns, or strategies to 
improve attendance. 
 
For each of these factors influencing student success, an organized data collection and 
use system is not in place; it can be and should be. The data that is collected should 
be used systematically, and further data on campus services should be collected. 
 
Strategies to Improve the Experiences of New Students 
The committee examined the degree to which the following strategies to improve the 
experiences of new students have been used at Itasca: 
 
• Attendance at higher education meetings 
• Participation in multi-institutional initiatives focused on new students 
• Institution-wide exposure to external experts 
• Broad exposure to institution-based knowledge and expertise about the new 

student experience 
 
Attendance at Higher-Education Meetings 
In the Foundations of Excellence Survey, faculty and staff reported their participation 
in workshops at Itasca (almost 42 percent high/very high) and national and regional 
conferences (almost 32 percent moderate and 26.4 percent high/very high) that focus 
on the first year. There was some confusion about the questions that may have 
resulted in underreporting, as faculty attend teaching-oriented conferences that are not 
specifically focused on the first year but certainly apply what they’ve learned to the 
first-year students they teach. Faculty routinely take part in higher-education 
meetings as part of their professional development. In addition, all faculty attend 
professional-development day presentations, and many participate in Center for 
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Teaching and Learning activities offered by our campus leader and by the statewide 
MnSCU Center for Teaching and Learning, which offers free weekend workshops, 
discipline workshops, and annual statewide conferences.   
 
Participation in Multi-Institutional Initiatives  
Itasca is part of two multi-institution groups: The Northeast Higher Education District 
(NHED), which includes five community or community and technical colleges; and 
the Minnesota State College and University System (MnSCU), which includes all of 
the state’s public community and technical colleges and its public state universities. 
Through NHED, Itasca has access to the Office of Institutional Research, which is 
housed on our campus and provides a wealth of data and research reports about 
students and learning. The district structure also enables the college to collaborate in 
larger initiatives, including a shared professional development day once or twice a 
year, a regional conference, and the Applied Learning Institute. MnSCU offers 
systemwide research and planning, the Center for Teaching and Learning, and other 
support. For the benefit of students, especially new students, MnSCU has 
standardized cut scores for placement, created a more uniform academic calendar, 
and established and provided support for the online learning platform (D2L) for all of 
its member institutions. 
 
Institution-wide Exposure to External Experts 
Prior to the Foundations of Excellence experience, there has been little institution-
wide focus on bringing external experts in to improve the first year experience. The 
following are some examples. On NHED shared professional development days, 
MnSCU Office of the Chancellor staff have addressed issues related to new students 
(developmental education, disabilities, mental health issues, online education, data 
privacy), and, three years ago, national first-year expert Mark Taylor gave the 
keynote address about who our students are now and how we can best reach and teach 
them. The college’s Center for Innovation and Center for Teaching and Learning 
have on occasion brought in outside experts to discuss issues like active learning and 
assessment (Barbara Walvoord).  
 
Institution-based Exposure, Knowledge and Expertise 
Since our institution is focused on the initial educational experience of students, our 
accumulated knowledge, experience, and expertise are high. The following are some 
of our resources and means of sharing knowledge: 
• Office of Institutional Research (annual Fact Book on the college, annual surveys 

of new students, other data collection and analysis) 
• Enrollment Services (annual Student Profile)  
• Individual academic programs (assessment projects and reports) 
• Student Support Services annual report 
• Center for Teaching and Learning (faculty book groups, sharing best practices, 

other discussions) 
• Center for Innovation (multidisciplinary initiatives) 
• Engineering program faculty book group and weekly teaching discussions 
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The faculty and staff at ICC have a tremendous focus on a high quality experience for 
all students. More participation in multi-institutional initiatives and more on-campus 
workshops by external experts would be real opportunities for incremental 
improvement in the experiences we deliver for new students. 
 
Recommended Action Items: 
The committee recommends a single action item that should be seen as an umbrella 
for all of the following action items: 
 
• Immediately establish an organized, institution-wide assessment program run by 

an assessment coordinator. The program should include both student learning and 
student services. (High priority) 

 
The rest of the action items would be part of the responsibility of this assessment 
coordinator. 
  
• Improve evaluation of counseling services and academic advising. (High priority) 

Institute a more formal and directed evaluation aimed at improving specific 
aspects of advising, making sure that there is a feedback mechanism and way to 
track improvements.  

• Increase exposure to external expertise. (High priority)  
Bring in more experts to the campus for new student experiences and sharing of 
best practices. 

• Make Admitted Class Evaluation Service (ACES) results available to the 
appropriate academic departments. (High priority)  
The results can help assess the revalidation tools and track student performance in 
subsequent courses. 

• Institute systematic re-validation for developmental and college-level courses. 
(High priority) 

• Make better use of student/faculty interaction information. (High priority)  
The institution can use information on the quality of student/faculty connections 
to improve existing and develop new campus initiatives. 

• Collect and share usage of campus services data. (Medium priority)  
We believe there is existing “stovepipe” information on student usage of various 
campus services. This data should be gathered for institutional use. 

• Ensure orientation evaluation continues. (Medium priority)  
With new orientation format starting fall 2008, it is important not to lose sight of 
the value of student feedback about the orientation process. 

• Improve evaluation of new student registration. (Medium priority)  
Use more specific and directed questions aimed at improving all aspects of new 
student registration. 
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Acronyms  
 
A.A.  Associate in Arts 
A.A.S.  Associate in Applied Science 
AASC  Academic Affairs and Standards Council 
ABE  Adult Basic Education 
ACES  Admitted Class Evaluation System 
ALI  Applied Learning Institute 
ARC  Academic Resource Center 
A.S.  Associate in Science 
CAAP  College Assessment of Academic Proficiency 
CAMP  Collaborative Assessment of Mathematics Project 
CCSSE Community College Survey of Student Engagement 
CFI  Center for Innovation 
CISS  Campbell Interest and Skill Survey 
CTL  Center for Teaching and Learning 
DARS  Degree Audit Review System 
FYE  Freshman Year Experience 
IASC  Itasca Area Schools Collaborative 
ICC  Itasca Community College 
IR  Institutional Research 
ISRS  Integrated Statewide Records System 
IT  Information Technology  
ITV  Instructional Television 
MAP  Master Academic Plan 
MnSCU Minnesota State Colleges and Universities  
MSCF  Minnesota State College Faculty 
MTC  Minnesota Transfer Curriculum 
NHED  Northeast Higher Education District 
PAI  Priority Action Items 
PTK  Phi Theta Kappa 
RAI  Recommended Action Items 
SCOPE Strategic Comprehensive Program Enhancement 
SENSE  Survey of Entering Student Engagement 
SSS  Student Support Services 
STEM  Science, Technology, Engineering, and Math  
VITAL Virtual Itasca Area Academy of Learning 
 

 
 

 
 
 


