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Preface and Acknowledgments

Itasca Community College’s Liaison Committee fag foundations of Excellence
process presents this final report, “Best Placgtéwt: Our Commitment to Student
Success,” to the Policy Center on the First YedCafege and to the college community
and public we serve. This report is the culminatba year’'s work by an unprecedented
percentage of staff, faculty, and administratorthatcollege, as well as a number of
students who volunteered their time and perspextivémprove the first-year experience
of future students. We thank all involved for thiine and dedication to ltasca
Community College and the success of its stud&ésalso want to extend a special
thank you to Annette Delich and the Cafeteria dtafserving the Steering Committee
such fabulous food during our lengthy meetings.

We are grateful to the Policy Center on the FirsaiYof College for accepting us into its
2007-2008 cohort, for providing valuable consuttatiand for creating the web platform
and resource base that facilitated the productiaevéde-ranging discussions that are
encapsulated in this report.

“Best Place to Start: Our Commitment to Studentc8ss” is both a study of the college
and a blueprint for strategic improvement. As algtit critically and exhaustively
examines what Itasca currently does to enhanciritgrear experience and success of
our students. As a blueprint for improvement, plexes challenges and opportunities,
makes specific recommendations, and traces thegsacsed to narrow the
recommendations of the nine working committeesdmaller number of priority action
items that represent the collective prioritieshedf tollege community. These priorities
will form the basis of Itasca’s new Strategic Phahjch will be drafted and implemented
Fall 2008.



Chapter 1
Introduction and Overview

Itasca Community College accepted an invitatiomftbe Policy Center on the First
Year of College to participate in the FoundatiohExcellence process early in its
planning for reaccreditation through the Higheriogag Commission. Although the
Foundations of Excellence process is not a spenighasis project of ltasca’s
reaccreditation self-study report, Foundations xddllence is informing our
reaccreditation process in three ways. First, Fatiods of Excellence created a structure
of involvement and ownership by the college as alevin evaluation and improvement.
Second, the Steering Committee Co-Chairs and erifg Committee membership are
also the Higher Learning Commission Co-Chairs ateet$g Committee, so the
leadership is in place and is accustomed to callmm and to addressing campus-wide
evaluation and improvement. Third, the Liaison Cattew created a “crosswalk,”
approved by the Higher Learning Commission, betwberFoundational Dimensions
and the Higher Learning Commission criteria forradgdation. The committees
addressed both the Foundations of Excellence Peafuze Indicators within the
Dimensions and the HLC criteria as part of theogaiss during their Foundations of
Excellence work. This process ensured an unpretedésvel of involvement in
producing the reaccreditation self-study.

Foundations of Excellence is a comprehensive, ealigrguided self-study and
improvement process for the first year that enhaaceinstitution's ability to realize its
goals for student learning, success, and persistdie centerpiece of Foundations of
Excellence is a model for first-year excellence pased of a set of principles that are
termed Foundational DimensiGhsThese Dimensions, developed by the Policy Center
on the First Year of College and vetted by over RQ0- and two-year institutions, guide
measurement of institutional efforts and provideagpirational model for the entirety of
the beginning college experience (including initahtact with students through
admissions, orientation, and all first-year curiacwand co-curricular experiences).

Itasca Community College is a small rural two-ye@amprehensive community college
accredited through the Higher Learning Commissidre Associate in Arts program is
the heart of the college, educating more thandfadur student body with a broad

Liberal Arts and Sciences curriculum. In additiorthie Associate in Arts program, Itasca
has a number of vibrant and growing transfer, degaad diploma programs, including
Engineering, Natural Resources, Wildland FirefightiGeographic Information Systems
(GIS), Nursing, Applied Psychology, Business, Pamd Paper, Early Childhood,
American Indian Studies, and Class Act (pre-edooatiAs a two-year college, Itasca’s
emphasis is on guiding students to make a sucdesamfigition to postsecondary
education, whether they are completing a certiéicdiploma, or terminal degree at Itasca
or transferring to another institution of higheuedtion. By the definition of a first-year
student as any student who has earned fewer thaar88ster credits, about two-thirds of
Itasca’s students are first-year students. Thegelt tagline, oft-repeated by alumni and
by students in surveys, is that Itasca is “the pkste to start.”



From the start, the Foundations of Excellence m®e¢ Itasca was designed to 1)
capitalize on the expertise and talents of facaitg staff, 2) involve as many faculty and
staff as possible and ensure student representation3) foster and promote honest and
comprehensive evaluation and focus on constructiamge. Following a two-year
timeline to build toward our Higher Learning Comeit reaccreditation visit in April
2009, the committees were formed in Fall 2007 ardpteted their Foundations of
Excellence work by the end of Spring 2008. See AdpeA for the complete two-year
timeline.

The work began with a campus audit of the firstryeal continued with a year-long
process of evaluation using the Foundational Dinoerssand related performance
indicators. Dimension Committees drafted reports made recommendations. This final
report includes their revised reports and an exgtian of the process of prioritizing
action items. The process will culminate in Fald2Qvith the development of a strategic
action plan for campus improvement.

Institutional Research

Foundations of Excellence Co-Chair Steve Bean astitutional Research Assistant
Tracey Roy had the primary responsibility of cregtine Evidence Library and the
Current Practices Inventory, an audit of practipedicies, and procedures relating to the
first year (both accessible via the FoundationBxafellence web platform). They also
provided research support to the Dimension Comestt&racey oversaw the process of
conducting the Foundations of Excellence Survefg. faculty/staff survey received an
unprecedented 98 responses out of 143. To reanige percentage of first-year students,
faculty teaching Expository Writing, Fundamentaid\fritten English, and Engineering
Professional Development, and Introduction to Eegimg agreed to bring their classes
to a computer lab at assigned times. This procetdegl 302 responses out of 772
students meeting the definition of first-year stud&ee Appendix B for complete survey
results and Foundations of Excellence cohort corspadata. In addition to these
surveys, Dimension Committees drew on Itasca’sléaply of extent institutional
research.



Leadership Structure and Formation of Committees

Foundations of Excellence
Organizational Chart

‘ Liaison Committee

Steering Committee/Philosophy Dimension

{Liniscw Commitfee Members, Admivisirators, Facuify,
Student Services, Staff and a Community Member )

Dimension Committees Chatred by the Steering Committee Members

Organization Dimension Transitions Dimension Fales and Purposes
D enision
Learning Dimension A1 Students Dimension Improvement Dimension

Divversity Ditmension

Catpus Culture
Ditnension

The engine of the Foundations of Excellence proseasentral group—the Steering
Committee—with broad representation from across#mpus. The Dean of Academic
Affairs Barbara McDonald and Steering Committee@wirs, Librarian Steve Bean and
English Instructor Teresa Alto, were the liaisonthwhe Policy Center. They served on
the Liaison Committee, which was rounded out witlidiment Services Director
Candace Perry and Institutional Research AssiStatey Roy.

In August of 2007, Annie Erickson (who later hadrimimize participation and was
replaced by Teresa Alto), Barbara McDonald, anat@yaRoy attended the Foundations
of Excellence Launch Meeting in North Carolina. dighout 2007-2008 most of the
Liaison Committee members attended the Webinaeseaxdfby the Policy Center. Co-
chair Teresa Alto and Steering Committee membergyoiney of the Office of
Institutional Research and Freshman Year Experigrstaictor Brenda Fairchild



attended the International Conference on the Fiestr Experience and the Foundations
of Excellence Workshop.

All members of the Liaison Committee served onSkeering Committee, which took on
the dual role of the Philosophy Dimension Commit#&leo on the seventeen-person
Steering Committee were a broad cross-sectionuafeBit Services staff, administration,
and faculty. In addition, the director of the Graapids Area Community Foundation,
herself a former student, served as a communitgsentative on the committee. (See
Chapter 2, Philosophy, for a complete listing ade8ing Committee members and their
job titles.) The Director of Institutional Reseamhs a member of the Steering
Committee and was available as a resource to #tleoDimension Committees. With the
exception of the co-chairs, the rest of the membetise Steering Committee were chairs
of the remaining eight Dimension Committees. (Smanittee roster in Appendix C.)
This structure ensured that the Steering Commideeived regular updates on the
progress of the Dimension Committees, that impoaestions and concerns were
addressed centrally, and that the Dimension Coragastyot the support they needed to
complete their work.

Additionally, since all of the Dimension Committeleairs sat on the Steering Committee,
this committee served as a Dimension Committeaitrgiground. In its work as the
Philosophy Dimension Committee, the Steering Cone@itindertook the work of a
dimension a step ahead of the Dimension Commitiges.enabled the Dimension
Committee chairs to be familiar with the procesd ad their committees through the
work more expeditiously.

Each Dimension Committee was formed with an eyeatdwnaximizing expertise and
guaranteeing a broad perspective. For exampldnhaiment Services Director, one of
the faculty counselors, and the instructor of Titamsto College all served on the
Transition Dimension, and their expertise abouttwhea college does to welcome new
students and guide them through the transitiomliege was complemented by the
perspectives of administrative support staff anthofilty in Natural Resources, Physical
Education, Nursing, and Math/Computer Science. {&adigidual chapters for complete
listings of Dimension Committee members’ job titjds addition, several committees
included students as members, and all were enceditagseek out feedback from
students as well as draw from the wealth of studentey information available through
the Foundations of Excellence Student Survey akagdtasca’s own student surveys.

This structure achieved broad involvement acrosstiiege community:
» Every committee included a range of staff and figcul
» 78 faculty and staff involved, a total of 54 percehltasca’s employees (and
almost all of Itasca’s full-time faculty and staff)
* 6 students served as representatives on three dtaami
» 12 part-time or adjunct faculty served on commgtee



Information and Publicity

Dimension chairs, through their role on the Step@ommittee, were the two-way
conduit of information about the work of the DimemsCommittees and the project as a
whole. To keep students and other campus staffanudty informed about the
Foundations of Excellence process, the Liaison Citeenproduced two newsletters (in
Appendix D) that were widely distributed in Fall®0and reported on the process during
professional development days. In addition, théegel published an article in the local
newspaper about our Foundations of Excellence vasrét,administrative leaders spoke
about the Foundations of Excellence process armtmeditation at alumni and

community forums.

Prioritizing Recommended Action Items

All of the Dimension Committees completed repostgte end of Spring 2008.
Recommended action items and most of the reponts sedmitted in the first half of

April to allow for campus-wide input on prioritizgnaction items. During two
professional development days in mid-April, comeet presented to faculty and staff on
their top priorities, and all faculty and staff wegiven the 72 recommended action items
(RAIs) on a ballot for voting for their top 10 prity items (see ballot and items in
Appendix E).

Institutional Researcher and Liaison Committee manibbacey Roy tallied the votes
(see Appendix F for vote tally) for all of the awtiitems and presented them to the
Liaison Committee. The Liaison Committee then idesd six broad theme areas that
emerged out of the RAIs and organized the RAIH) watlies recorded, by theme. Action
items that did not “fit” in the theme areas werelilded separately with their tallies. (See
Appendix G for the reorganized list by theme.) Ehetheme areas were:

1) Assessment

2) Associate in Arts Program

3) Communication with Students

4) Engagement

5) Intervention for Student Success

6) New Faculty Orientation/Faculty Development

The Liaison Committee presented this documentadtieering Committee. The six
areas were then assigned to Steering Committeeauisywith the charge to evaluate
action items with the template provided by Fourategiof Excellence and formulate two
to five recommendations from these to presentedsieering Committee as a whole.
These presentations were to include a discussiongct, institutional priorities,
timeframe, and resources.

These presentations resulted in fourteen priogtioa items (PAIs), most of which are
“umbrella” items encompassing a number of relategh@sals and priorities. These
items, and their rationale according to the tengplatay be found in Appendix H. These
PAls were accepted by the Steering Committee. Tasdn Committee reformulated
these fourteen items into ten shorter statemengsaparation for inclusion in the new



Strategic Plan, which will be drafted Fall 2008 alitdition, the Liaison Committee
developed a matrix (see Appendix 1) to track hosheariginal action item was being
addressed through the PAIs. This process revealad gaps and some overlaps, which
were addressed through redrafting several of this.Phe Steering Committee met in
late June 2008 to approve the final PAIs.

The ten priority action items are:

1. Develop a method for assigning personnel who witirdinate, promote, and
assess the Liberal Arts curriculum; who will enstinat these foundational
courses remain integral to the education of alletis at Iltasca; and who will
explore and evaluate possible learning communitgietswithin the A.A.
program.

2. Develop and communicate an explanation of the Aasam Arts program and
General Education/Liberal Arts, including a ratitenfor requirements.

3. Re-establish an institution-wide, integrated assess framework for both
academic (curricular and co-curricular studentriesy) and student services
divisions.

4. Develop technology and strategies for communicatiitly and providing
information for new and first-year students (incghglwebsite development, an
alert system, and student contact information).

Establish full-year academic scheduling.

Formalize new faculty/staff orientation and tramin

Develop sharing of best practices on professioaaélbpment days.

Increase opportunities for faculty/staff interantwith students (including a

voluntary mentoring program).

9. Evaluate and enhance advising system to improwviestuntervention and
success (including Early Warning System, workinthwindecided students, and
support for at-risk students).

10.Expand Freshman-Year Experience offerings.

© N O

To ensure that no critical action items are lettand that all action items emerging from
the Dimension Committees’ work are retained, aliacluded in this final report in the
individual Dimension chapters. All of the RAIs aRAls will be subject, of course, to
ongoing review and discussion as experts and stédkets examine them and determine
how to implement changes.

Taking Stock and Looking Ahead

The Foundations of Excellence process has beefuaive for the college as a tool that
fosters education about the institution, evaluatind planning, and collaboration.
Faculty and staff commented repeatedly on how ntluei learned about each others’
work and the college as a whole. They dove inta therk with enthusiasm and emerged
with greater pride in the institution, commitmeatinproving the institution, and
understanding, respect, and appreciation for edwdr.ol he resulting documents and
action items will shape all of our work for the ciog years.
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Two specific ways that this report and action itemisguide us are through our
reaccreditation process and our new Strategic Fla@ten top priorities will form the
foundation of the strategic planning process, dugetcompleted in Fall 2008.
Reaccreditation will offer a formal opportunitytiike stock of what we have
accomplished in the first six months after compigtihe Foundations of Excellence
process.

The final report, matrix of action items, and tka priority action items were presented
to the Steering Committee at a meeting in late AQ®8. The Liaison and Steering
Committees are planning a social to celebrate aehients to date in early Fall 2008.
Some of these accomplishments to date or plannatidcstart of Fall 2008 include:

» Development, approval, and dissemination of a-fiestr philosophy statement

* New orientation process that includes faculty

» Creation of a voluntary faculty/staff mentoring gram for new students

» Hiring of an Associate in Arts Coordinator

» Development of a process to create an institutiateyprogram-based framework
for assessment

* Emergency Alert System (NotifyU Emergency Notifioa)

» Development of a process to collect local studentact information

* Publication of a calendar of semester events

* New Student Picnic

We look forward to continuing to make Itasca thesbplace to start.”
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Chapter 2
Philosophy

Foundations Institutions intentionally cultivateataing environments for new students
that emerge from a philosophy of two-year collegggateways to higher education. The
philosophy is explicit and easily understood. itasmsistent with the institutional mission,
reflects a consensus of internal and external ¢turesicies, and is widely disseminated.
The philosophy is also the basis for organizatiguaicies, practices, structures,
leadership, and resource allocation to supportiieg student experience.

Committee Leaders

Teresa Alto, English Instructor/ Liaison/HLC Coardior
Steven Bean, Librarian/Liaison/ HLC Coordinator
Barbara McDonald, Dean of Academic Affairs/ Liaiso
Candace Perry, Director of Enrollment ServicesAoai
Tracey Roy, Institutional Research Assistant/Liniso

Committee Members

Annie Erickson, English Instructor

Brenda Fairchild, Freshman Year Experience Insbruct

Chad Haatvedt, Director of IT Services

Mike Johnson, Provost

Pat Leistikow, Chief Financial Officer

Gwen Litchke, Registrar

Becky Niemi, Counselor

Doug Olney, WESS Administrator/Institutional ResaDirector
John Rothstein, Business and Economics Instructor

Wendy Roy, Former student/community member

Ron Ulseth, Engineering Instructor

Ann Vidovic, Director of Student Support ServicAsademic Resource Center, and
Disability Services

Current Situation:

At the beginning of this process, Itasca Commu@ityiege had no existing campus-wide
philosophy statement for the first-year experiedeof our disciplines and most of our
programs have mission statements, and a GenerahEolu Philosophy guides our
Associate of Arts Program, but these are not pbpbyg statements for the first-year
experience.

While there was no campus-wide philosophy for tee student, faculty and staff
responses to the Foundations of Excellence Fa8ui##f/Survey showed that the college
had an implicit first-year philosophy even if weutdn’t or didn’t articulate it. Faculty
and staff agreed (96 percent high/very high) thehave a special commitment to the
new student. Over half of the respondents on then&fations of Excellence Faculty/Staff
Survey agreed (high/very high) that there is ctmanmunication of how to work with
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new students at Itasca, and that rate jumps to@¥@ercent on the program and
discipline level. Because we are a very small aiggial college (and even smaller at
the program and discipline level), we know we hslvared values in addressing the
needs of first-year students and likely have lomesd for formal statements than a larger
or more diverse institution might. Evidence of agdophy of supporting new students
abounds in our practices in orientation and adgidim our enthusiastic teaching, and in
our welcoming staff.

Students take note of all of this. AlImost 83 petadrstudents taking the Foundations of
Excellence Student Survey believed that Itascaasimitted to the success of new
students” at a high/very high degree. In the sameey, two out of three students gave
Itasca high or very high ratings for helping studamderstand the academic
expectations of college and supporting them in npkine transition to meet them. Even
higher percentages (70-80 percent) believe thademic needs are being met and that
Itasca is a good place for students like them (Batians of Excellence Student Survey).
In addition, qualitative evidence in the form aidg&nt comments on the Foundations of
Excellence Survey, as well as student responsassignments about the first-year
experience in three English courses attest to stateelief that Itasca is a friendly
campus dedicated to teaching them and to providlieg with the support they need to
succeed.

Opportunity to Create a First-Year Student Philosophy Statement

Despite the sentiment that we already operate avdbmmitment to the first-year
student, the fact that close to half of faculty ataff did not feel that a philosophy of
working with new students had been communicatebtdm is a concern, and there was
wide agreement among faculty and staff (81 perb@ft/very high) that it would be
valuable to have an explicit philosophy for workingh new students (Foundations of
Excellence Faculty/Staff Survey).

The Steering Committee/Philosophy Dimension Congrittnanimously supported the
development of a first-year philosophy. If we calesia “first-year student” one who has
earned between zero and thirty credits, about hivdg of our students are first-year
students, so formulating an explicit philosophytfweir experience would shape much of
how we operate as an institution. In our discussiare also identified areas of concern
that a first-year philosophy would help address:

» Lack of a sense of belonging among Associate is sttidents and undecided
students

» Lack of an understanding among entering freshmeheoéxpectations of college

* Lingering sense in the community that communityeges are “discount”
colleges offering only bare-bones education

An explicit first-year philosophy would help usecommunicate to both the campus and
larger communities:
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» the value of our General Education and progranriofis, perhaps especially the
Associate in Arts Program,

» the range of enrichment opportunities availablsttmlents,

* our expectations of what it means to be a colléggent and commitment to
helping students successfully make that transition,

» and what we expect students to experience andwacimdhe first year.

We believe that explicit written statements powkyfoommunicate values and
expectations and foster adherence to them. Sutgnsats create a campus culture that
shapes teaching and curriculum development; pdéxysions; support for programs,
initiatives, activities, and events that serve rs¢wdents; and allocation of budget and
resources.

Challenges in Creating and Disseminating a Philosdyy Statement

The Steering Committee/Philosophy Dimension Congritvanted to ensure that a first-
year student philosophy would be read, understaond used by students, faculty/staff,
and external stakeholders. This concern was adettesgshe recommended action item
for dissemination.

Drafting a Philosophy Statement for the First Year

Several main sources emerged in our discussiorhat wur first-year student philosophy
should articulate: The college’s tagline “Best l&m Start,” our General Education
Philosophy, our Mission, Vision, and Values, and$af our Strategic Plan.

Again and again, faculty, staff, and studentsedlim to our tagline, “Best Place to
Start,” as a description of our institution. Thglitae describes our culture and our
behavior toward all of our students, but especiallyfirst-year students. However, some
Dimension Committee members had trouble with theedative, both because it claims
we've already achieved what we say we’re aimingafwdl because it doesn’t explore our
particular commitments to first-year students. fh@se reasons, we started our
discussion of the philosophy statement by asking ldsca is the “Best Place to Start”
for first-year students. The ideas emerging in thstussion were then refined and
combined with language from our General EducatioitoBophy, Mission Statement, and
other documents. The Steering Committee decidatefollowing process for drafting
and approval:

1. Steering Committee gathers material for a pbpby statement.

2. Liaison Committee drafts a statement.

3. Steering Committee revises and approves a statem

4. Steering Committee proposes statement to faanlystaff at April 2008 professional
development day.

5. Philosophy statement goes through approval peoicethe Faculty Association,
Student Government, and Student Services Leaderglam.

The Steering Committee approved a first-year pbjpby statement for the draft
Philosophy Dimension report. After receiving feeckh&rom the Policy Center that our
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drafted philosophy statement read more like a mmsstatement than a philosophy
statement, the Liaison Committee decided to rethsitstatement. The new, and now
formally approved, version of the first-year phopfy statement was modeled on one
from Pellissippi State Technical Community Collegat had been provided to us by the
Policy Center. This revised philosophy statemerg a@proved by the Steering
Committee, was presented to faculty and stafffabéessional development day for
feedback, and has been formally approved by thalfya&ssociation. The statement
follows:

Itasca Community College First-Year Student Philosphy

The Itasca Community College faculty and staffdedithe first year is critical to the
academic success and personal growth of our stidBmtbest serve the unique needs of
first-year students, we will:

» give students individual attention in a safe, suppe, and friendly environment

» provide high-quality instruction

* communicate and uphold high academic expectations

» establish positive advising relationships

* support an environment in which students experi@amceexpress diverse
worldviews

» offer a comprehensive range of activities to enbdearning and personal growth

* encourage students to make connections with otimetse campus and in the
community

» evaluate the results of our efforts and use thengdatinuous improvement.

Our commitment is to provide every first-year stotdeith thebest place to start

Recommended Actions:

1. Draft a philosophy statement for the first yébtigh Priority). Accomplished

2. Seek formal approval of drafted philosophy steset(High Priority) Approved by the
Faculty Association and Administration; will be submitted to Student Services
Leadership Team and Student Government in Fall 2008.

2. Disseminate said philosophy wide{idigh Priority)

Dissemination of Philosophy Statement

Once a first-year philosophy statement is approiethould be disseminated widely to
foster a student-centered inclusive campus cultitfe high expectations for first-year
students. The following are ideas:

1. Display statement prominently on website anthécatalog, student handbook,
faculty and staff handbook.

2. Frame the statement and display on the walbickBs Student Center cafeteria and
Center for Continued Learning.

15



3. Communicate statement orally during new facaitgl staff orientation and student
orientation.

4. Use as part of boilerplate description of thikege in news releases and other public
communication.

5. Excerpt the final statement on college statipmath “best place to start” highlighted
in a different color.

Sources of Evidence:

To develop language for our first-year philosophg,examined:
ICC Mission, Vision, and Values

General Education Philosophy

Discipline Mission Statements

Program Mission Statements

Strategic Plan

Minnesota Transfer Curriculum Goals

ICC Foundational Goals

Tagline “Best Place to Start”

Student Handbook, College Catalog, website (allishe General Education Philosophy
Statement and Mission/Vision/Values)

To examine our current situation and the extemthiwh an implicit philosophy guides
our practices, we examined:

Student and Faculty/Staff Foundations of Excellebor/eys

13th in nation ranking bWashington Monthlpn basis of Community College Survey of
Student Engagement (CCSSE) report and graduatian da

CCSSE report

First-year experience student email assignmenegEBeAlto’s class)

First-year experience student reports (Annie Enoksand Susan Hawkinson'’s classes)
Sample mailings to prospective students and familie
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Chapter 3
Organization

Foundations Institutions provide a comprehensiverdinated, and flexible approach to
the new student experience through effective omgdioinal structures and policies.
These structures and policies guide and align sfiexts of the new student experience.
Through effective partnerships, critical stakehofdeuch as instructional,

administrative, and student services units proadmherent experience for new students
that is enhanced by ongoing faculty and staff dguakent activities and appropriate
budgetary arrangements.

Committee Leaders:

Chad Haatvedt, Director of IT Services/Steering Gottee
Mike Johnson, Provost/Steering Committee

Pat Leistikow, CFO/ Steering Committee

Committee Members:

Jane Chamberlain, Business Office

Bart Johnson, Engineering Instructor

Mike Kee, Maintenance Foreman

Darla Millard, Information Center

Mary Richie, Executive Director of the ICC Foundati
Nathan Wright, Director of Financial Aid

Current Situation for First-Term Students:

Itasca Community College’s small size and collegtatosphere foster partnerships and
communication among units and communication witth @mout students. In addition, the
college has some formalized processes and prographace to ensure that we know our
students and are giving them the information anppstt they need to succeed both in
their first term and in preparation for their sedgear. However, the college could do a
better job of formally identifying and tracking inetual first-year students, and the
college needs a better system of communicating stittlents.

Identification of First-Term Students

When students apply to the college, they are edhiete the Integrated Statewide
Records System (ISRS) system. Their next stepastémd a required registration session
with counselors and advisors, in which they regi&ieclasses in small groups of about
five students. All first-year students are registeto attend orientation, which has been
scheduled the day before classes start. At orient#tey receive information about the
college and meet in small groups with advisors @uhselors. ISRS tracks the first term
in which a student registers, and this informataantifying first-term students is
available to all Student Services personnel.
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Electronic class rosters accessible to facultyuidelstudents’ year in school (Freshman,
Sophomore) or status (Special), and their degregram. “Freshman” status, however, is
not limited to first-time students, but includesdsnts with fewer than 32 earned credits.
In addition, Post-Secondary Enrollment Option (P$EiDdents and students who are
enrolling in some classes but have not appliecetmla degree program are identified as
“Special,” so faculty do not know whether thesefast-time students or not.

Engineering, Nursing, Class Act (pre-education)l several other programs meet with
first-time students in their learning communitytsggs. A couple examples of outings
and courses organized by programs to create contyrfonffirst-time students include:
» Class Act Laurentian Center Experiential Learnietyaat
» Professional Development course in Engineering

Targeted Communication with First-Time Students
The College targets all students with a range fofmation to provide guidance in and
remind them about important deadlines for finanail| registration, counseling,
residence halls, and specific program informattemrollment Services, the first point of
contact for new students, sends a postcard to helersts with their counselor
assignment and encouragement to contact the caungéhile no other communications
are specifically targeted at first-year studentsi-fyear students will likely find them
more informative and useful than second-year stisdegcause they are designed to
provide basic information about services, policaey] deadlines. Communications
include:

* Residential Life Newsletter periodically (web aratdhcopy)

» Parent Newsletter twice a year (August/February)

* Financial Aid Office email reminders, newsletteasd other communication

» Student Support Services Newsletter

* Email to students’ official college email account

» Posters and flyers around campus

* TV monitors

* DZ2L (online learning platform and communicationljoo

* ICC Newsletter (sent to email accounts and postednal campus weekly)

» Bulletin boards

* Organization Fair (held the second week of fall sst@r annually)

The college also has a nascent Facebook site. 8Bmga small majority of new students
(53.2 percent high/very high) report that they krfmw to get involved with student
organizations or campus events and a significanonty (18.1 percent slightly/not at

all) report that they don’t know how (FoundatiorigEacellence Student Survey), it
seems clear that exploring other forms of commuitinas warranted.

Early Warning Initiatives

The college has had an Early Warning System ingglacmany years. The Counseling
Office sends Early Warning forms to all faculty gigth week of classes. Faculty
complete the forms for students they have concaloosit and return them to the
Counseling Offices. The counselors then attempbtdact each student assigned to them
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for an appointment and continue to monitor eactesitis progress through the semester
and prior to registration for the next semestee Elarly Warning process is not
necessarily focused on first-year students, bubhselors meet individually with

identified students and assess their needs.

Advising
Advising at ICC includes special attention to fitishe students. To educate students and
parents in our region about financial aid priomportant spring deadlines, Financial
Aid staff conducts information nights for parentslatudents at area high schools. After
being accepted for admission, students meet inl gralps with a counselor during
orientation to discuss policies, the Student Haoébbtnancial aid, campus activities and
have small group conversations about majors areecarThey meet in small groups or
individually with a counselor or advisor to regrster their first-semester classes. These
sessions ensure that students enroll in theirdestester in:

* developmental classes if they need them,

» appropriate writing and math classes,

» computer classes (if they need them),

» appropriate first-semester courses to stay on waekth cohort in specific

programs
» appropriate classes to meet high-school requirenfenPSEO students.

In addition, students are encouraged to enroténcollege-level three-credit Freshman
Year Experience class or, if they are nontraditishadents, in Transition to College.
Transition to College is one of several free class®l services available to first-
generation, low-income, or disabled students thndsigident Support Services.

Counselors send postcards to students in the moddilesst semester to remind students
to meet with them to discuss second-semester slaSsalents are also strongly
encouraged to meet with their counselor beforestegng for second-semester classes.

Opportunities and Challenges for First-Term Studens:

The orientation and registration sessions pridalicsemester are so packed with all the
information that students need that most studeqgeresnce information overload.
Because of this, students often don’t absorb ingmbinformation about financial aid
deadlines and policies, add/drop and withdraw pedicand the availability of programs
and services. To address this, the college happortunity to leverage ISRS to identify
first-time students and improve the technology asel of technology to communicate
with students.

1. If ISRS identified first-time students on classters, faculty with many first-time
students could be strongly encouraged to have csatiens about campus information
and services, including class add/drop policiagjestit organizations and activities,
tutoring, counselors, and Student Support ServiBege faculty report in the
Foundations of Excellence Faculty/Staff Surveyt thay know where to refer students
for academic questions and support, administrafivestions, and nonacademic support,
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as well as how to get involved in organizationsufty could be excellent conduits of
information for students.

2. Enrollment Services sends out a postcard seriest-year students regarding
relevant topics and specific information. Technglogeates a new opportunity to
continue and expand the usefulness and efficiehttyiotargeted communication with
text messages, email, and/or Facebook.

3. Faculty participation in the Early Warning Systes not universal; counselors estimate
that about 60 percent of faculty submit the formsaddition, the system is hampered by
how quickly many students’ contact information bmes out of date. If faculty collected
students’ local addresses and cell phone numberfirsh week of classes and shared
them with Records, Early Warning would be a momxsasful intervention.

4. Facebook and the potential to develop studesttdid television programming
provide possible avenues to increase communicatitnstudents about campus events
and student organizations.

Current Situation for Continuing Students:

Primarily through counseling and advising servitks,college supports the progress of
students toward their degree goals and intervenesgrove the chances of success for
students who need assistance or who may be hawiniglé making degree progress.
However, there are only three counselors servirgy @800 students (Fact Book 2008).
Counselors are unable to offer all students thd kinndividual attention they often need
to make satisfactory progress towards their degrees

Monitoring Progress toward Degree/Certificate Coetmn

Information about degree and certificate requiraimenreadily available, but assistance
in tracking individual progress is spottier. Pragrguide sheets specifying a sequence of
courses are available in the counseling officealfigprograms and pre-program

offerings. In addition, the Minnesota Transfer @xulum (a seamless transfer of 40
credits of General Education courses to any MnS@titution) and the Associate in Arts
and Associate in Science degree requirements aralle on the college website, in the
catalog, and in the counseling offices.

Counselors and advisors explain requirements ttests, track their degree progress,
and assist them in selecting courses. Studentaag's encouraged to meet with a
counselor prior to registering. However, with thxeeption of PSEO students, who are
required to register with a counselor, it is polesfbr continuing students to register on-
line, avoiding interaction with staff who could rew degree progress with them.

We have no reporting tools that allow us to glopaibnitor progress towards degree

attainment. Students can utilize the Degree Auditi®v System (DARS), but DARS is
not easy to maintain or update and is not a usemedty system.
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Connecting with Campus-Based Assistance
The college has a number of resources to imprawgest success. These include:
» Counseling and advising
» Academic Resource Center (peer tutoring and, oora timited basis,
professional tutoring)
» Testing Center
e Student Support Services
» Office for Students with Disabilities
e Multicultural Student Affairs Director and Assistdbirector
* Talent Search
* Faculty posted office hours
* Financial Aid Office
» Professional Library staff

Students are informed and reminded about theseesrthrough multiple venues:
* Orientation
» Counselor and advisor meetings
* ICC newsletter
* SSS newsletter
* Student Handbook
» ICC Catalog
* ICC website
* Class syllabi in many courses
* In-class announcements and reminders

Student services offices are very approachablejtas@asy to connect with staff if the
student takes the initiative. According to the Faaitrons of Excellence Student Survey,
most students find that faculty and staff send thethe right office when they have
guestions (almost 80 percent high/very high). Iditaah, large majorities of students
report that they know where to go for academic tioes and support and administrative
guestions. Nevertheless, a significant minorityi{leen 8 and 12 percent) of students in
the same survey report being confused about whege for such assistance. The
numbers are worse when the support needed is mbeaoa with only 54.9 percent of
students reporting that they know where to gotagb/very high rate (Foundations of
Excellence Student Survey). Because those studdmtslon’t know where to go may be
the students who most need extra assistance, th®4dés raise concerns.

Special Attention for Students Who May Need Furiissistance

Students Repeating Cours8gcause of the Early Warning System, academiogtion
process, and prerequisites for some classes, studbo did not pass or who withdrew
from a class will likely be contacted by and medhvan advisor or counselor before
repeating a class. Counselors work closely witdestts in this situation to monitor and
support their success and make sure that the rexe g8 manually entered for the course
when it is completed. Successful completion affetiislents’ academic standing and
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financial aid eligibility. However, students whogsad a class are not currently identified
or contacted when they repeat courses if they texgisline. This proves to be a problem
for financial aid regulations in some cases, begdtus inappropriate for financial aid to
cover costs of classes that a student has takepaased before. Currently, the Records
Office and Financial Aid Office have a stopgap meaf printing lists of possible
repeats for the Financial Aid Director to appraof&emore foolproof system would also
likely yield better counselor intervention with dants who need extra help.

Students with GPAs below 2.8tudents whose grades dip below a 2.0 are auitatiat
placed on academic probation and are contactemaburses for which they have not
successfully completed prerequisites. Studentsologtion are asked to meet regularly
with their counselor and make a plan for succeftera second semester of below 2.0
GPA, students are suspended for one year. Theyapyagal their suspension to the dean.
If their appeal is granted, they are issued a eshfor success by the dean. Contracts
include biweekly meetings with their counselor g@nagress forms filled out by their
instructors.

Returning Studentdf a student was suspended and sat out the ezfjpariod, he or she
must meet with a counselor prior to enrolling teelep a plan of success. The system
will not allow a student under suspension to regisntil a counselor indicates that the
time has been completed and a plan of successeleasdeveloped. However, if a student
left in good academic standing, a break in enraflimequires no special interaction with
staff to register and return to college. While maetyirning students will make an
appointment to meet with a counselor of their oweoad, they may currently register
online. This can be a problem because a degregelwamn affect a student’s financial aid
and, of course, degree progress, but the systdnoomtinue operating with the student’s
outdated information. The Records Office is insititg a Readmittance form to help
identify these students.

Opportunities and Challenges for Continuing Studens:

Degree/Certificate ProgresS:here is an opportunity to improve web registratio

block inappropriate course selection, guide appatgicourse selection, or block students
who need to meet with a counselor prior to enrgllibis a challenge to keep DARS up

to date. There may be a possibility for a distigproach to this that would help all five
district colleges create a more user-friendly syste

Connecting with Campus-Based Servides discussed above, communicating in a
medium students use may be the best way to adiiregsoblem some students have
with connecting with campus services. To addresstimmunication problem, in
addition to leveraging technology, faculty couldabe encouraged to announce and
remind students of such services more frequentig. dollege could also consider
requiring a one- or non-credit expanded orientatiass or more limited Freshman Year
Experience class.

Students Needing Special AttentiGaculty should be made aware of students in their
classes who may be in need of additional help.&tu8upport Services and the
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Academic Resource Center (ARC) should be utilizethé fullest extent as they have
resources and expertise to help identified studéitanges to the admissions procedures
could ensure identifying and targeting supportréturning students.

Current Situation of Partnerships in ICC’s Organizational Structure:

The “values” statements from ICC’s current Stratd®jen call for partnerships between
units/departments that result in an integrated @gogr to the new-student experience, and
the college’s organizational structure attemptatditate such partnerships. In student
services, for example, the college has developggident Services Leadership
Committee with representation from all departmemis$ involved in providing direct
services to students. These include administratodsstaff from admissions, records,
financial aid, counseling, housing, informationteclogy, and Student Support Services.
ICC has only three administrators who work clogebether and share responsibilities
for student services.

Inclusive policies and representation of variougsitbns can be seen in institution-wide
committees. Such committees make hiring recommendatadvise regarding the
governance of the college (Faculty Shared Govem)antake curricular decisions
(Academic Affairs and Standards Council), adviseuttbhformation Technology needs
(Computer Advisory Council), and have conductedRtendations of Excellence
process. The composition of Faculty Shared Govemarcludes administration and
faculty leadership. Each of these other commitieeslve representatives from different
service units, faculty, and administration. Thesmmittees foster communication,
collegiality, and “ownership” of the college’s paks and procedures among all units.

Some academic program coordinators and instruntake arrangements for service
units to provide customized orientations for newdshts. For example, Information
Technology staff provide in-class orientationsrierv students, and classes of students
are brought to the Library for an introduction tipdary services. The Freshman Year
Experience class brings in many of the campus’isesvo the class to better acquaint
students to the available services offered.

Faculty and counselors (who are faculty at Itagaak closely to address concerns about
individual students. Faculty teaching developmeotalrsework meet with the Director
of the Academic Resource Center to monitor placeémssnes and student success.

Opportunities and Challengesfor Department/Unit Partnerships:

ICC has a very integrated administrative strucirihat the three administrators share
responsibilities in various areas of student ses/i©espite the challenges, the
administrative structure creates unique opportesmifor collaboration and an
environment for the testing of new models of studenvices.

Faculty and staff responding to the FoundationSxafellence Survey do not give the
college consistently high ratings for communicata collaboration between academic
and student services or among divisions in termgeg€loping an integrated first-year
experience. While 45.7 percent give a high/veryhhigfing for communication among
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units, an alarming 24.3 percent give a slight/ni@tllarating. Collaborations yield almost
59 percent high/very high ratings and 9.6 perckgltnot at all. These were among the
college’s lowest ratings. Still, they were sigrafitly higher than those of comparison
institutions in this year’'s Foundations of Excetlercohort (Foundations of Excellence
Comparison).

Current Financial Resources Situation:

The current Minnesota State Colleges and Univessisgem allocation formula is
challenging to rural institutions like ICC. The appriation formulas are based
substantially on enrollment and the assumptiomodlément growth. It is difficult to

grow enrollment in rural institutions, first becausf sparse population, and, second,
because the facilities do not accommodate sigmifigeowth. Because the college is part
of the Northeast Higher Education District (NHEBips and rises in enrollment are
somewhat stabilized across the five institutiortdl, $ a rural college, it is often
impossible to fill every class, yet the college taféer classes necessary to fulfill degree
requirements whether or not enrollment makes thss effective. Thus, a funding
shortage occurs. Faculty salaries are contradudlJtasca’s high numbers of senior and
highly educated faculty mean that the college’aryatommitments are among the
highest in the MnSCU system. Tuition in our systesralso high compared to national
averages, but the state leaves MNnSCU few choicet® lutilize this option of raising
revenues because the state does not appropriatelyhigher-education institutions. In
addition, Minnesota’s Balanced Budget AmendmerthéState Constitution limits the
ability of legislators to provide adequate fundthging economic downturns.

NHED structure allows for some cost sharing. HurRasources, Institutional Research,
and Arrowhead University Consortium staff, for exae) are shared district wide.
NHED'’s size also improves the district’'s compegtiess when seeking grants.

The always-tight budget means that the college atacomsistently add staffing to meet
needs and turns to grant funding to support crymaltions. Student Support Services,
the Assistant Director of Multicultural Affairs,éfSTEM Director, an endowed chair of
American Indian Studies, Talent Search, and Upvianahd are all grant funded. While
the college has been successful at securing angtaimang grant funding, in the past, the
duties of some positions—such as the Directorristitutional Effectiveness—have had
to be absorbed by permanent positions once gradirfg was no longer available. In
addition, budget cuts have led to the loss of theafer Program and a Dean of Students
position, and they make it difficult to continuegmovide release time to faculty program
coordinators. One specific need for new students+eraopport in career exploration for
undecided students—is difficult to provide withtjtisree counselors.

Despite the financial difficulties, most facultychstaff feel that there are adequate fiscal

resources for academic support and entry-levelsssuiior first-year students
(Foundations of Excellence Faculty/Staff Survey).

24



Opportunities and Challenges:

ICC has been very successful in obtaining grantg®® TRIO programs as well as
through private foundations and other federal gorent grants for a variety of
initiatives on the campus. Without the externaldimg we have, it would be impossible
to have the campus environment and the wide rahgppmrtunities we currently have.
This is challenging as it is difficult to maintganograms on grants for the long term.
However, it is also a strength of the college amai@a in which further opportunities are
available.

We currently supplement the counselors with a féveiokey staff—Enroliment Services
Director and Student Support Services staff—whopranide academic advising.
However, we have intentionally hired faculty counsewho can offer academic and
personal counseling instead of advisors who cay advise students on academic issues,
so we still have a challenge in the number of celing staff.

Recommended Action Items:

* Identify first-time students (High priority)
Implement a class-roster system that clearly ifiestfirst-term students so that
instructors have the opportunity to convey key infation to them their first semester.

» Target communication to first-time students (Higlopty)
Create timely communications on critical topicgy(s¢ration, financial aid, housing,
events and activities) using technology (i.e. Faok&btexting) and other means to inform
first-time students about deadlines and services.

* Early Warning initiatives (Medium)
Explore an early warning system that will updatB$Xafter the semester starts. The
current system relies on a series of personaltemrsind email communications between
faculty and counselors that don’t always produeedésired results. A revised system is
needed.

* Advising attention for first-time students (Medium)
Continue current focus of improving advising fost-time students.

* Monitoring progress toward degree/certificate cagtiph (Medium)
Students should be trained on DARS and the Coupgdidability System (CAS), which
is found at MNtransfer.org. In addition to monitagidegree progress at Itasca, we are in
the process of using DARS to review transfer alditton, and CAS will ultimately allow
students to plan a course of study that includessels at different institutions that meet
degree requirements.

* Make it easy for students to connect to appropsateces of campus-based
assistance through one or more of the followingedMm)
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--For students who don’t take Freshman Year Expe&aer Transition to College, design
a freshman course that requires hands-on assigarnuewisit certain offices or report on
certain school policies, visit the tutoring cerdad Financial Aid office, successfully
check out a book at the library, go over studendbaok in depth, etc.

--Get more offices to put forms specific to theeaon the web site. This creates more
awareness for students of options available fanthe

--Use e-mail more to remind students about deasllitutoring options (place & time).
--Do reorientation event every year and set itikg & student support fair day in the
cafeteria to be visible to students and let theowkwhat each office can do for them.
--Put flyers on cars with announcements about ingdnelp, special events, deadlines,
etc. Also use existing TV monitors more effectivalyd add additional monitors around
campus.

» Special attention for students repeating courségh(H

» Special attention for students with grade pointrages below 2.0 through
increased use of tutoring services (High)

--Mandatory tutoring should be required as pati@hg placed on academic probation.
This will help retention. We can also fill more péetoring work-study jobs on campus
to ensure tutor availability. This could be paid Y@ a request for additional Blandin
Foundation work study money.

--Create additional "visible” tutoring centers iaah of the academic buildings.

--Give staff and faculty training on how and wherréfer students to Student Support
Services and other tutoring services.

* Special attention for returning students afteresakrin their enrollment (High)
Implement a new readmission application for stuslerto have been gone from ICC
for more than one year. A new full-time hire in Rets Office would be put in place
to monitor and track high school and college trapss, immunizations, application
fee, etc. prior to a student being accepted forission. New employee would end-
date admission records after one year of non-adterelto force student readmit
application. Students completing readmit applicatiould be tracked and special
attention given to this targeted group of studeatsl-dating the application would be
set up to stop web registration. This would foreas# to a counselor for special
attention. A special reorientation could take plemmethese targeted students.

* Leverage technology to communicate with studenitgh(H
Leverage the technology used by students to deatertheir needs and communicate with
them. Students are accustomed to using handheidedgphones and smart phones) for
getting information. They also use social-netwogksites such as Facebook as a primary
means of communicating with each other. The Colleggea bare-bones Facebook
presence as a means of communicating with studemdsstudents are using it.

» Actively promote partnering opportunities betweesibess units and academic
disciplines (High)
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Various campus business units such as IT Sen@msnseling, Financial Aid, etc.
should formally offer their willingness to make peatations to classes. These business

units could define and outline a listing of topios presentation, and faculty could
request ones of interest.

Sources of Evidence:

Policies, procedures, and practices

Foundations of Excellence Faculty/Staff Survey Stutlent Survey
Foundations of Excellence Comparison data
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Chapter 4
Transitions

Foundations Institutions facilitate appropriate dant transitions beginning with
outreach and recruitment and continuing throughitwt period of enroliment. They
communicate clear curricular/co-curricular expegtats and possibilities, and they
provide appropriate preparation and support for edtional success. They are forthright
about their responsibilities to students as welsaglents’ responsibilities to themselves
and the institution. These institutions create amntain communication with secondary
and other postsecondary institutions, families, leygrs, community agencies, and other
sources of support for students.

Committee Leaders:
Candace Perry, Director of Enrollment Services
Rick Mikesh, Counselor

Committee Members:

Deb Kee, Math and Computer Science Instructor

Heidi Shinabargar, Nursing Instructor

Kim Olson, Student Support Services Academic Stipgoad Testing Center
Leslie Reed, Physical Education Instructor and WomAthletic Director
Marty Christensen, Natural Resources Instructor

Brad Jones, Natural Resources Instructor

Cricket Guyer, Administrative Assistant

Tom Grossell, Current Student

Current Situation

Communications to Students

Prospective students at Itasca Community Collegdind timely and relevant
information about academic expectations, majoasstierring, tuition, living expenses
and financial aid in the college catalog, applmagpacket, website and other printed
materials. ICC representatives visit high schoolatk with prospective students about
the college, including the cost, financial aid ogtpnities, majors, and expectations.
When students arrive on campus, orientation sessmatude discussions about studying,
time management, financial aid and budgeting, avadeequirements for majors and
programs, and opportunities for involvement on casap

In addition to Financial Aid Information Nights atea high schools, students have an
opportunity to make an appointment to meet indigljuwith the Financial Aid staff if
they have questions about the award they receiwent someone to explain the
requirements and eligibility restrictionSounselors also worikdividually with students
to make sure they are aware of the financial ardajties for not making satisfactory
academic progress. To address budgeting issustuidents newly on their own, in
spring 2008, the Residential Life Director put tthge a series of workshops on financial
issues for students, bringing in outside expertddress budgeting and debt.
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ICC is an open-door institution, so there are ergguirements for only one program,
Class Act, and for Post-Secondary Enroliment OptRBEQO) students. For the Class
Act program, students need to test college levedaaling and writing before they are
admitted into the program, and PSEO students regstbllege ready for any classes
they take. Entry requirements for Class Act aréuiehed in the literature about the
program and discussed with students before thely apphe college.

ICC is committed to placement for success, ancetbes our new student registration

staff communicates the importance of starting galen the classes most appropriately
matched to one’s abilities. All new students acned to take a placement test to assess
their reading, writing, and math skills. We havenah@ory placement, so students who
test developmental in reading, writing, and/or meregistered for classes in those
areas their first semester.

To address the high numbers of students from @iomevho test developmental in
math, Academic Resource Center staff administeh iplaicement testing at area high
schools. This gives high school students feedbadkeir math skills and encourages
them to continue with math so they are preparatbtoollege-level math when they enter
college. High school administrators and counsdleguently express their thanks to
ltasca for their communication to students in #rsa. Instructors inform students about
academic expectations in their syllabi, which galiginclude required assignments,
grading policies, and information about how to ascgupport services. While syllabi
and class time are matters of academic freedonaanthus not uniform, faculty tend to
spend much of their first class period making stvelents understand expectations for
their course.

Itasca provides a number of out-of-class engageomgmdrtunities, including service
learning, cooperative education, internships, spesalspecial events, study-abroad
opportunities, and student organizations. Infororaibout these opportunities is
communicated to new students through:

» Orientation to the college

* ICC Newsletter (sent by email and posted weekly)

e TV monitors around campus

* Organization Fair (held the second week of classesy fall)
Flyers around campus
Individual invitations through academic programs
Class visits to promote study-abroad programs

Areas of Concern

» Current faculty and staff need to be more informmedollege costs and financial
aid. Many have a general idea about what tuitisiand the types of aid
available but often do not feel confident when agrsmg students’ questions.
One reason is that these costs, programs, angpattonities change quite
frequently.

* Many high school students quit taking math clagseéiseir sophomore or junior
years. Thus, they’re not familiar with math coneegid test into developmental
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courses. It would be helpful to do more informasibsessions with high school
students to encourage them to continue to take thethigh their senior year.

* Some program activities for students are grant<édnespecially in Engineering,
and are open only to program students, creatingripesssion of privilege. The
college needs to ensure that there are opportaridreall students to participate
in activities. Activities should not be limited gocertain major or program. If
grant money may not be used for students who aeandlled in a program area,
Student Life monies could be used to supplementdiseof students from other
majors. All students should also have some typagriificant learning experience
outside the classroom (service learning, interngmacticum, or cooperative
education).

» There needs to be better communication about yeadwts. Then faculty can
plan their teaching schedule around these everitsasthey, as well as their
students, can participate.

* We need to do a better job communicating that sekbips are available for
students regardless of GPA or financial aid need.

» Students are informed about financial aid requirgshand penalties when they
receive their award. However, many students sedrtonmderstand the
requirements and become ineligible due to poorsi@ts.

Communication of Student Experience

In printed materials, ICC does a great job commatmg the realities of the student
experience (for example, finances, academic expecta etc.). New students are sent
information about registration. At orientation stads are given an information folder
that includes the Student Handbook, along withrimftion about campus clubs, parking,
tutoring services and who to contact in time ofistiA printed catalog is available, as are
program guide sheets.

More attention needs to be given to the websitetamdiucating students on how to
access computer services like their on-campus diMaimail), eServices and D2L. The
website is a primary communication tool that nesmlgtinuous support and is not
adequately maintained. Currently, a web committersees the website, and programs
and organizations are expected to post materi@telis no one responsible for technical
upkeep or for proofreading/editing content. Studetithave Netmail accounts but do not
use them regularly, making them unreliable as anse&official communication with
students. In addition, with the increasing relianneeServices for registration and
academic reporting, and on D2L for class gradebaokisoften other classwork, students
who lack computer skills are left behind.

Current students, trained through the EnrollmemtviSes Office, are the main tour
guides for students visiting campus. Prospectivdesits and their parents have told the
Director of Enrollment Services how much they value perspectives and information
shared by our students guides.

Areas of Concern
* The website needs additional attention. Prospestivéents utilize this a great
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deal—more so than printed brochures and lettedsjtas not adequately
maintained.

» We assume all students have very good computés.skilat’s not true. We have
students who cannot type and do not have accéssrad to the Internet.

Communication with Others about Supporting Stu@ertcess

Secondary Schools

Itasca works closely with area secondary schoot®llaborate on initiatives, discuss
academic preparation for college, address issugsitifal concern, and sometimes share
resources. In 2004 leaders from Itasca and seweansahool districts established the
Itasca Area Schools Collaborative (IASC) to imprawel formalize this kind of
communication and collaboration. One result of tubaboration is the Applied
Learning Institute (ALI), which was inaugurated2@06 to enhance vocational and
technical education in northeast Minnesota higlostshand colleges with experiential
learning that combines hands-on training and telcigyo All of the colleges in the
Northeast Higher Education District (NHED) and thgartner high schools are now
involved.

Each spring ICC invites area high school counsedadsprincipals to a breakfast with
Itasca administrators, counselors, and facultyesgmtatives. Academic expectations as
well as how to improve students’ transition fromgthschool to college are often
discussed. Additional communication at this eveadiudes new and special programs
and exciting college initiatives. In addition taglannual meeting with K-12 leaders,
Itasca faculty, SSS staff, and the Dean of AcadeéXffairs have held meetings with
English and Math teachers from area high schoatiisttuss and address student
preparedness for college-level work.

Representatives from Itasca visit over 100 higlostshthroughout the school year.
Besides talking with students who are consideriagcda, they also speak in career
classes, highlighting the importance of attendioldege and why community colleges
should be considered. Every spring semester dtsgonsors Career Day for high school
juniors from twelve area high schools. The daytstaith a keynote speaker on the
importance of setting and reaching goals. Studéets have a chance to attend two
career information sessions. ICC also sponsorsrieeging camps for middle and high
school students each summer.

ICC counselors have also provided crisis suppodgmireeded at Grand Rapids High
School, Northern Lights Community School, Deer Ridggh School, and Greenway
High School. Our counselors will spend a half a dalpnger at these schools to help
their counseling staff in the time of a crisis. Baging our K-12 partners is another way
ICC shares the expertise and professional experiehtheir faculty and staff with others
in our service region.

Families

ltasca makes considerable efforts to connect witlents’ families and involve them in
their children’s success. A letter welcoming pasdntthe college community is sent
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about a week after the acceptance letter is se¢hetoson or daughter. Included in this
letter are the “You Can’t Always Get What You Wabhtbchure and a release form
students may sign so that we can release informatout students’ grades, financial aid
disbursement, and financial aid awards to parents.

During the summer new student registration sessi@ conducts four parent
information sessions. There is also a Parents’ & fall, scheduled around a home
football game. Parents enjoy lunch on campus aag@sented with information about
programs and special opportunities on campus. ditiad, a newsletter is sent out to
parents each semester.

During the 2007-08 academic year, ICC started tomdoe postcard mailings to
prospective and current students so that parestshave the opportunity to read the
information. In fact, the student on the committ@entioned that his mother reminded
him to complete the ICC scholarship applicationrmbecause of the postcard he
received.

To celebrate students’ academic achievement wéin tamilies, a Dean’s Dinner for
students and their families is held each year. iBhasgreat celebration. A couple hundred
students and families in the gymnasium are sengsiva-formal dinner by faculty,
administrators, and staff. A motivational speakefteroa faculty member or student—
congratulates students on their success and urgestb continue to work towards
academic excellence. Communicating student sucs@sgkrecognizing the hard work of
ICC students produces a sense of pride and acceimmint at the Dean’s Dinner.

Other Support Networks

A number of programs—Engineering, Applied Psychg|ddatural Resources, Business,
Class Act (pre-education)—encourage or requirgnstaps, cooperative education, or
student-teaching opportunities. Faculty coordiretorthese programs work closely with
area businesses, agencies, and schools to plasnttuln addition to these formal
relationships, many ICC faculty and staff membeesiavolved in organizations in the
community like the Humane Society, the United Wthg, Grand Rapids Area Library,
KAXE public radio, and the hospital board. The I€fvost is active with the Chamber
of Commerce and the Itasca Economic Developmernpdation. This kind of
engagement makes it possible for administratocsyltig and staff to draw on the
expertise and resources of these organizationsotode programming and collaborations
that enrich students’ education.

Of particular note is the financial support of 8landin Foundation for student
scholarships, U.S. Bank’s support of Global Edwrgtand collaborations between the
Applied Psychology program and Itasca Alliance AgaiSexual Assault, which has
resulted in staffing of a “Support within Reachfioé on campus to educate students
about and provide advocacy in cases of sexual lis$hais office also provides
internship opportunities for students in Appliegéwlogy.
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Areas of Concern
» Few faculty/staff attend Parents’ Day.
* There is always a need for more faculty and staffeécome involved in the
community. This helps the college become more lasib

Establishing Connections

Connections with instructors

Itasca’s small size, low student-to-faculty raiod program-based learning communities
foster connections between instructors and stud&htslearning communities in
programs like Engineering, Class Act, Applied Ps}oy, and Natural Resources work
to connect new and returning students with facoigmbers outside the classroom.
Engineering piloted a grant-funded academic coachindel in 2005-06, in which each
faculty member organized social events with a grofugtudents and had regular
meetings or email contact with each to foster acaclsuccess and engagement in the
program. The Engineering program has continuedeamaxcoaching for its students the
past two years.

As the Foundations of Excellence Faculty/Staff 8tablent Surveys, show, most faculty
work hard to make themselves available to studamisto connect with students. At the
beginning of each class all instructors providelstis with a syllabus with their office
hours and contact information. Office hours areti@mrual, and most faculty have an
“open-door” policy in which students are encouratgedtop in whenever instructors are
in their offices. Other initiatives, programs, arldsses that foster out-of-class
connections with faculty include Spring Thaw, li@scannual student-edited literary and
arts publication, which holds a public reading mgesdrs; several experiential education
classes (Boundary Waters Canoe Area Experience icld$atural Resources and
Camping and other outdoor physical education ctagke study-abroad opportunities; a
common-text project; the Ethics Conference; anduahimterdisciplinary projects.

Many faculty members are advisors for campus omgaioins; others attend athletic
events and other events serving or honoring stedetawever, ICC could do a better job
in encouraging more faculty members to participatctivities that would give them an
opportunity to interact with students outside tlassroom. The problem is not the lack
activities; it is motivating people to attend. e tFoundations of Excellence Student
Survey, students rated making connections withlfrowtside the classroom the lowest
mean (3.19) when compared to making connectiorts etiter new (3.65) and continuing
(3.38) students and with academic support (3.38%pide the relatively low mean for
connecting with faculty, Itasca’s ratings for makiconnections far outpace the
comparison institutions in the Foundations of Eberede cohort this year (Foundations of
Excellence Cohort Comparison data).

In Fall 2008, a new orientation model is being taitbin which faculty will meet with

small groups of students who have enrolled in thegram area, including the Associate
in Arts program, our largest program, as well &srttore specialized program areas. This
model will facilitate connections between facultdastudents, and faculty will give each
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student at the session an invitation to stop dpenfirst couple weeks of school, starting
an informal and voluntary mentoring program.

Connections with new and continuing students

The small campus and small class sizes make itfeasyudents to meet each other, and
the college takes a number of steps to facilitateections. During new student
registration, students are divided into groupsoof for five students with one advisor.
Besides registering for classes, this is also a fon new students to meet each other.

Between 70 and 75 percent of new students attemdstuelent orientation the day before
classes start. The Fall 2008 orientation will igiga small-group discussion with faculty
members and students enrolled in the program, adpwew students with similar
interests to meet each other as well as facultiurRmg students give tours during
orientation, and there is a free pizza lunch, attwhew students, faculty and staff can
interact and get to know each other.

Learning communities in Engineering, Class Act, kggbPsychology, Natural
Resources, American Indian Studies, Business, Gebgr Information Systems (GIS)
and Nursing foster connections among new and caingystudents. Lounge space has
been set aside on campus for each of these comesymgjiving them a place to gather
outside the classroom. Besides class instructimset students are provided with a
variety of out-of-class experiences. Before sclstaits each fall, for example, Class Act
students spend two days in an outdoor experieragrgam at the Laurentian Learning
Center to better get to know each other, their selom, program coordinator, and
instructors. In athletics, new and continuing studérave an opportunity to connect. In
fact, the returning athletes often act as mentarghie new recruits.

ICC sponsors a variety of Welcome Week activit@snew and returning students. In
Fall 2007, a big picnic was held at the beginnihthe year. There was free food along
with a variety of games. It was a great time faeraction. During the year students have
the opportunity to participate in activities suchistramural sports, Blizzard Week,
dances, and varsity sporting events.

The Organization Fair at the start of fall semestgroses new students to the clubs on
campus. It gives them a chance to get informatiomfeach of the organizations and
decide if they would like to join. Itasca has s&tla space where all the student
organizations can have offices and a place to meet.

Academic Support Services

Faculty are encouraged to include information ala@atdemic support services in their
syllabi. These services are also discussed at nelgrst registration and outlined in the
student registration booklet. The Academic ResoGeeter (ARC), which includes most
academic support services, is centrally locatatienLibrary. Signage directs students to
the area, and the tutor schedule is posted undesigin. Besides tutoring, students can
also get help with study habits, reading, and wayatessing. Disability Services and the
Testing Center are also in the ARC area of thedryporStudent Support Services (SSS)
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offers professional tutoring and free classesifst-fjeneration, low-income, or disabled
students. To increase use of tutoring, ARC staiieto Math classes at instructor
request to distribute tutor schedules. Peer tujaemow also available in the residence
halls.

At-risk students (as well as Associate in Arts andecided students) are advised to
enroll in the college-level three-credit FreshmeraifExperience or Student Support
Services’ grant-funded free Transition to Colletgsses. In these classes, students learn
more about being successful in college, includingetmanagement, study skills,
notetaking, test-taking strategies, and Libraryigeaton.

If a student is struggling or not attending cldbks,instructor contacts a counselor, and

the counselor tries to reach the students by pboeenail. This Early Warning System is

a preventive measure so that the student can loessfal personally, socially, and
academically. In addition to Early Warning, specgubgroups of students are tracked
more intrusively. Student athletes, PSEO studamid,students on suspension appeals are
required to have faculty report their grades atsandester or prior to registering for the
next semester. Many of the athletic teams havenejstudy tables in the Library during
the evening.

Opportunities and Challenges for Establishing Cartioas

» Continue to create a friendly, welcoming environinen

* Motivate faculty and staff to attend activitiesteere is more out-of-class
engagement between faculty and students. Also eagedaculty to develop
more out-of-class learning experiences for students

* We need more faculty members involved in new studgantation. Faculty
could be in charge of organizing an activity oomhation session.

* Increase communication with students to inform tladrout out-of-class
opportunities.

* Encourage students to make use of the tutors.

» Make students more comfortable visiting facultyiag#s. Instead of being in their
office for all of their office hours, faculty coukpend an hour in the Library or
the cafeteria to meet with students. Faculty calgd reword their office hours in
the syllabus to invite students to stop by any time

* Encourage interaction among all groups of studendsall groups of faculty.
Learning communities can exclude student groupt iShespecially true in
Engineering. ICC needs to change the perceptidrEthgineering students get
special privileges. Engineering students and fgaqwded to interact more with the
rest of the campus. Other faculty members also testhy in their own buildings
and should interact more.

Academic Advising

Once a student is accepted, he or she is requnedike an appointment to attend a new
student registration session. The sessions artetind 25 students. All of the students
attending listen to a 15-to-20-minute interactivav@rPoint introduction that covers the
value of a college education (employment and salicbment), tips for success, global
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opportunities and placement test results. Thestilngents are divided by major into
smaller groups of 3 to 5 students. In the smalugrahe students will go through the
information in the registration booklet with an &ibr or counselor and then register on
paper for classes before going to a computer laleyevadvisors help them enter their
class schedule into eServices. Besides the theeétfaounselors, registration assistance
is provided by the SSS staff, Registrar, DirectfoErollment Services, and academic
advisors.

All new students are assigned an academic advaoréelor based on their major,
program, or status (all PSEO students meet withconeselor; all SSS students meet
with one counselor). New students are told theytmmeset individually with their
counselor before they register for spring semeg&teunselors also spend significant time
connecting with students outside of their offid@aring appointments, the counselor will
discuss the rationale and importance of coursegelsas the value of the Associate in
Arts degree. Counselors will also give Campbekitdest and Skill Survey (CISS) tests to
individuals who are undecided about a major. Tesgeasment is a proven and valuable
tool for assisting undecided students in bettereustdnding themselves and finding
appropriate/suitable careers.

Although they are not required to do so after thst f/ear, students are encouraged to
meet with their counselors in preparation for tisgicond year and beyond. Counselors
will help students use the Degree Audit Review 8ys(DARS) to check their progress
toward their degrees and, using program guide sltaaet course offerings, help students
map out their academic plan. Counselors meet witthesits at the beginning of spring
semester their second year to do a graduation check

There are classes that also help advise firstste@ents in career choices as well as class
planning. They are, for Associate in Arts and undkestt students, Freshman Year
Experience (FYE), and for SSS-eligible students13iteon to College and Job

Readiness. Technical Writing classes frequentliuohea component of career research
and preparation of a resume and job applicatidarlerogram area classes include the
Natural Resources careers class and EngineeririgdBional Development classes. In

the Professional Development class, Engineerindesiis lay out their classes for all four
years, then meet with a counselor and have thespdged. FYE gives class assignments
to see counselors.

Internships, cooperative education, and studemhiag opportunities get students active
in their prospective careers in their first or sstgear of college, allowing them to get a
firsthand sense of opportunities and of how wejiven career path meets their interests.

Another avenue for exploring life and career gdaitdoth first- and second-year
students are guest speakers and one-on-one dmtsisBach year the Psychology Club
sponsors a career panel including community peeplework in psychology-related
fields like social work, probation and mental heakny ICC student is welcome to
attend. Student groups/learning communities als@lprofessionals and guest speakers
to campus to discuss careers. Coaches and adnsissadhtalk about future plans with
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prospective students when they visit campus.

Opportunities and Challenges in Academic Advising

» Have all students take FYE.

* ICC could do a better job of explaining the needdevelopmental education and
how it can help with student success. Some studeatembarrassed when they
test into a developmental class, and some are eealbe they feel they should
be in a higher-level class.

* More time also needs to be spent explaining th@déiate in Arts degree and its
importance—not solely at the new student registrasiession.

» Although new students are told to meet with theurreselor or advisor prior to
spring registration, registration online is notdded, so some students register
online without seeing a counselor.

» Students tend to wait until the last minute to g@enselors instead of seeing them
at different points in the semester. There areenouigh appointments open to see
counselors right before the start of the semestemwnany students want help
planning their class schedule.

* A.A./Undecided students need more help with cageats and future planning.

Sources of Evidence

Communication with studesit

Placement test results for math, reading, andmriti

Class Act/Education flyer

Application Packet including the application form

Class Act Laurentian Experience (included in BestBces section of Current Practices
Inventory)

Engineering Professional Development Class syllabus

Math placement testing at high schools (includeBest Practices section of Current
Practices Inventory)

ICC viewbook, program brochure and program flyers

ICC Catalog

ICC website

Admissions and Records personnel

New Student Orientation agenda

Foundations of Excellence Student Survey questio@s and 3 (all over 60 percent).
The majority of the students who completed theesyigave ICC a4 or 5in
communicating academic expectations, majors, progyand tuition and living
expenses.

FYE syllabus

Communication of student experience

The main source of evidence for a webmaster isrtistration that faculty and staff have
felt in keeping the website up to date.

In the New Student Survey the students gave thewolg good or excellent ratings:
67%- brochures, 64% - catalog, 67% - website, 7®rellment /Admissions Staff,
70% - class schedule
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Communication with others

Applied Learning Institute flyers

Counselor/principal breakfast agenda

2007 high school visit schedule

Parent Newsletter

Career Fair

Virtual ltasca Area Academy of Learning (VITAL) pects
Placement test results for math, reading, andmriti
Danish Exchange program brochure

Scholarship postcard

Class Act/Education flyer

Global Education Week agenda

Establishing Connections

Tutor schedule

Registration booklet

Registration presentation

Welcome Week activities

Only 40.6% of the students completing the survéy see interaction with faculty
outside the classroom was high or very high.

Academic Advising

The registration booklet

The registration presentation

New Student Registration Evaluations

The following are results for the New Student Rigigon Evaluations: 66% said they
met new people during the session, 95% said thewknore about ICC after the
session, 96% said they were pleased with theirdsdbe76% said it was beneficial to
work in small groups

On the Foundations of Excellence Student Survedf fited the college high or very
high on communicating academic expectations, 6%&f or very high on
communicating available programs and majors, 6hih or very high on requirements
for specific programs and majors, 66.2% high og\egh on course selection , 65.3%
high or very high on academic success, and 49.g%dvi very high on future enroliment
plans (e.g. stay, drop-out, transfer).

Recommended Action Items
* Involve faculty in new student orientatigiiHigh priority)
To help new students make connections with facukynbers outside the
classroom, redesign orientation so ICC faculty hevepportunity to participate
in the day.

* New Student Picni¢High priority)
At the beginning of the year, have a picnic for reewd returning students as well
as faculty and staff members. This will give theokeghcampus a chance to
interact and connect with each other.

» Campus Activities CalenddHigh priority)
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Publish a calendar that is distributed at the begomof each semester that lists
activities so that students as well as faculty staff can plan ahead to attend.

More faculty/staff interaction with studer(tdigh priority)

Organize at least one event each semester timgisidaculty, staff and students
together in a social setting where they are engmar#o interact. Also, start a
contest to give points to faculty and staff memlvelne attend sporting events,
Parents’ Day, Welcome Week activities, etc. andrdvagprize at the end of the
year. Find additional ways to get staff membersamovolved with the campus
outside the classrooms and the offices.

Hire a webmastgiHigh priority)

We need to continue to make our website appeafidgaep it up to date for
prospective and current students. Currently we laawebsite committee, but we
need to have one person in charge of the site.veither contract this service or
look for someone currently on staff and assign dliy.

Current student emai(gligh priority)

ICC needs to start to communicate with our curasrat prospective students via
email. Right now our new students are given an keadairess once they register for
classes. Yet, as a campus we do not email ourrsisdaough to get them into the
habit of checking their ICC email accounts for commications from the college.
This is a communication tool that is underutilized.

Develop a coaching strategy to promote first-yeacesgHigh priority)
Evaluate the coaching strategy used by the Engmgeprogram and develop
something similar for the Associate in Arts degsaealents.

Non-returning studeni@ligh priority)
Between semesters contact students who were stidcasd did not return to learn
more about what we can do to retain students.

Professional Development / FYE class for new sttglgtigh priority)

Work with learning communities that do not haveraf@ssional development class
for their new students to incorporate one in toanriculum. Encourage undecided
and general A.A. students to enroll in FYE.

Review FYE and Engineering Professional Developrsgitabi (High priority)
What is valuable to students? What is working? \Wuoaitve need to add? How do
we expand to reach more students? Come up withsa structure that could be
used to develop similar classes for other programs.

Traveling Counselor / Faculty membdksgh priority)

Have counselors and faculty members hold officertioutside their offices. This
could be in the Library or cafeteria, somewherelestus will feel comfortable to
come up to them with questions. This would alsoaase interaction and the sense
of community.
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Increase communication with students to encouriag to meet with a counselor
(High priority)

Students tend to make appointments with counsalgitsbefore they are
scheduled to register for classes. By using diffecemmunication techniques
(emails, posters in bathroom stalls, announcemerigisses), we can encourage
students to see their counselor for career and plasining at other times during
the school year.

Have a yearly class schedule / Have the semesigs sthedule by midsemester
(High priority)

This would be a great help with advising. If we wnibe classes that would be
offered throughout the year, counselors could Beidents plan for the year rather
than a semester at a time. If the students cowld the schedule earlier, there
would be more time for appointments before redistnaopens on the web.

A.A. Learning CommunityHigh priority)

Create an A.A. learning community that would warskrhprove communication,
help students with future plans, and provide opputies for them to meet other
students, faculty and staff members.

Informed faculty and stafMedium priority)
Provide more information about college costs andricial aid to faculty and staff
members.

Communication with high school students about aceclexpectationgMedium
priority)

Continue to talk to students in career classeshagtdschool math and science
classes about academic expectations in collegéhanidhportance of continuing to
take math classes in high school.

Include all ICC students in college sponsored &g (Medium priority)
Make sure when the college sponsors activitiesatatudents can attend.
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Chapter 5
Campus Culture

Foundations Institutions make new students a hrgirify for faculty and staff. A
culture of responsibility for the experiences ofvrstudents characterizes these
institutions. This culture is realized through highality instruction, services, and
support as well as substantial interaction withdgnts both inside and outside the
classroom. Campus leaders nurture this culture sungport it by appropriate
institutional recognition and rewards.

Committee Leaders:
Becky Niemi, Counselor
Gwen Litchke, Records Office

Committee Members:

Chris Chandler, Class Act Director

Edward Damiani, Physics Instructor

Annette Delich, Dining Services/Cook Coordinator
Shane Holm, Physical Education/Health Instructor
Patrick Mathias, English Instructor

Mary Jo Westlake, Math Instructor

Jason Yoder, Nursing/Biology Instructor

Overall the campus culture at ltasca Community égyalis a positive one for staff,
faculty, and administration. We work well togetla@d are willing to try new things for
student success. The motto or tagline that ICGIweis “The Best Place to Start.”
Faculty and staff feel an obligation to colleagteperform at their best, go the extra
mile, and work as a team to make ICC the best pitastart.

Survey results show that across the board the magirindividuals believe that
involvement with new students is considered impurtbn response to the question, “To
what degree is faculty involvement with new studesdnsidered important?” 91.8
percent believe institutional leaders thought dfikigh or very high importance, 85.5
percent believe the department or unit leadersghiothis of high or very high
importance, and 78.9 percent believe their colleagionsidered this of high or very high
importance.

Institutional Learners:

Not at all Slightly Moderate High Very High

0 (0%) 1 (1.4%) 5 (6.8%) 20 (27.4%) 47 (64.4%)
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Department/Unit Leaders:

Not at all Slightly Moderate High Very High

1 (1.6%) 4 (6.5%) 4 (6.5%) 14 (22.6%) 39 (62.9%)

Your Colleagues:

Not at all Slightly Moderate High Very High

0 (0%) 3 (4.2%) 12 (16.9%) 28 (39.4%) 28 (39.4%)

Institutional-Level Encouragement

Teaching new students begins with establishingilegrgoals for them. The college does
not have learning goals specific to new studenisijtlloes have institution-wide
learning goals established in the ICC Foundati@uadls and Minnesota Transfer
Curriculum (MTC). Because some of these goals—fangle, communication—are
ideally met in first-year classes, they are to so@gree “new student” learning goals. In
addition, students are expected to learn how toollege students through previous
preparedness or taking classes like Freshman Ysgamrience, Transition to College, or
the career/professional development courses wéhdtific academic programs like
Engineering and Forestry. All courses, includingtfiyear courses, are linked to
institution-wide ICC Foundational learning goalslaif appropriate, to MTC learning
goals.

To reach students, faculty must understand thenmuaddrstand the trends in new student
education. Administration has overall been suppertif faculty and initiatives to learn
about our students. All faculty, including part-&rfaculty, have professional
development funds to spend on professional devedopuctivities and are encouraged to
attend local, regional, statewide, and nationah&s/é@cusing on teaching and learning.
Some examples of fostering understanding of stgdeemd educational trends are the
following:

« Annual development of and reporting on the FactiB@ifice of Institutional
Research) and Student Profile (Enroliment Services)

« Professional Development Day presentations on stusgues by Director of
Disability Services, Office of Institutional Reselar and Minnesota State
Colleges and Universities (MnSCU) officials

« Center for Innovation (CFI) and Center for Teachangl Learning (CTL) campus
activities focus on education trends and studesoteis, including Freshman Year
Experience course trends, plagiarism and cheadimd civility issues.

« Encouragement of attendance at First-Year Expegienoferences and Center
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for Teaching and Learning statewide workshops amdezences

Hosting national speakers like Mark Taylor to présen student trends
Course outlines define learning goals for all cearsncluding entry-level
courses.

Faculty meet in discipline groups with colleaguesf other institutions on the
Northeast Higher Education District (NHED) sharedfessional development
days twice a year.

NHED supported English faculty in holding a NHEDewidiscipline workshop
focusing on trends in composition courses.

Administration is equally interested in engagingdeints, especially new students.
Some examples of administrative support for inited to engage students include:

Center for Innovation and Center for Teaching aadrhing campus activities
focusing on active, service, and collaborativerieay. Currently a group is
readingWhat The Best College Teachers. @& 1 and CTL activities have
included book groups, brown bag discussions anseptations, and regional
workshops.

Campus-wide cross-curricular activities focus ogagement: The Color Red,
Ethics Conference, shared textbook projdaisonvenient Trutlproject, linked
classes (e.g. Ethics/Expository Writing, Mytholdgypository Writing)
Encouragement for faculty to attend conferenceteaching and learning and to
try new techniques in the classroom. Availabifyadministrators to discuss
techniques and observe teaching

Providing co-curricular activities for studentsttpeomote engaged learning:
internships, cooperative education, service legrpnojects/volunteer
expectations

New model for student orientation on the first déiglasses to engage students in
small groups with faculty

Creative scheduling of classes (block and others)

Learning communities (Engineering, Class Act, Atisleearning Community,
etc.)

Providing funding for curriculum development (indlog online courses)

Unit-level Encouragement

ICC does not have traditional departments; all tgcare supervised by the Dean of
Academic Affairs. Although some programs have fgcabordinators and hold regular
meetings, there are no regular formal departmelivadion meetings. Nevertheless, the
culture at ICC lends itself to informal sharing araflaboration. In addition, the Master
Academic Planning (MAP) process includes biannaah{ore frequent) meetings by
program area. Examples of unit-level encouragermifatculty to use pedagogies of
engagement, understand learning goals for entgtleurses, and understand discipline-
specific trends and issues related to entry-legatses are listed below.

Engineering program faculty have weekly formal nmegt. As a department they
are also attending/hat the Best College Teachers &dhor Ken Bain’s training.
Nursing program faculty have had more frequent mget2007-08 with Board of
Nursing and degree changes. Nursing faculty usadtiénd rural health care
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conference in the spring of every year.

- Forestry program faculty met more frequently whempleting a process in
which they evaluated their entire program and culum and accreditation with
Society of American Foresters, but meetings nowes® frequent. Faculty are
leading the programming for a national conferemce year

- Development Education faculty meet at least twigea and have worked on
assessment, cut scores/placement, scheduling, supneparation, teaching
strategies and techniques, and trends in develo@aesiucation.

« Development of Discipline Mission Statements thedatibe broad learning
outcomes

Outside the classroom, there also have been conemitnto engaging students. Faculty
and staff are encouraged to serve as advisoraderst clubs/organizations on campus,
and there has been a commitment to critical nedestulife positions on campus
(Director of Residential Living and Student LiferBetor). Some other examples of
activities outside the classroom are the following:
- Director of Residential Living: brings in speakéys workshops, monthly
newsletter
« Student Life Director: intramurals and campus aiitis (bowling, dances, etc.)
« Engineering Walk/Run
« Organizational Fair
« Global Education: Danish Exchange program, spripg Global Education Week
- Speakers brought to campus
» Civil Liberties Conferences put on by student goveent
«  Community events: Knowledge Bowl, Quiz Bowl, O GitcDah Powwow
» Offices for Agencies/Collaborations (ltasca Alli@Wgainst Sexual Assault and
Veterans Center)

Expectations for Involvement with New Students
Expectations about working with and engaging sttglbagin during the hiring process
for new faculty and staff. Posting and positionatiggions give applicants a taste of the
campus culture and expectations and list desiteithates like being student centered and
committed to active learning. Hiring committee memgwork to find not only the right
candidate to perform the job duties, but the caatdigvho is the right fit for the campus
and who truly believes in the mission, vision, &atles of the college. Some sample
interview questions are the following:
» Share with us your concept of a learning commuigscribe how you would
see your role within that community.
* Please describe the strategies you would use Idibgieffective relationships
with students.
* What is your concept of a community college andats in higher education?

Once new faculty or staff are hired, they receheeémployee handbook, and new faculty
are generally mentored by faculty within their giioe. New and returning staff, full-
time faculty, and some part-time faculty attendf@ssional development days that
happen at the start of each semester. These dagstiane for updates, information
sharing, and training of new and returning facaltg staff. Continuing faculty and staff
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have performance reviews in which issues regarstingent centeredness and
expectations with working with new students caratddressed. This performance review
for faculty includes student evaluations, a teaglubservation, and a professional
development plan. The emphasis is on effectiveniegand reaching students.

Retention

The topic of retention is important to everyonecampus. Faculty and staff attend
workshops/conferences, there was a previous caogugiittee on retention, and new
initiatives and strategies generally have retendiot student success as at least partial
goals. In the past decade, there has been partemiahasis on creating learning
communities within programs and developing camgasktivities to increase students’
sense of belonging.

Faculty commitment to retention:

« Completing Early Warning forms, progress reportssigspension appeals and
Post-Secondary Enrollment Option (PSEO) studertication. Every effort is
made to make sure those students who are not ettecldsses, doing poorly, and
are need of additional services are connectedamitimselors/tutors, etc.

« Creating learning communities within majors/progsaimat facilitate connections
with the college.

« Providing students with service-learning, interpslaind other opportunities
outside the classroom to apply classroom knowledge.

« Creating a Freshman Year Experience course oraicolurses within programs

- Engineering program has created a model for adyigiair students.

Student Services commitment to retention:

« Follow-up on faculty referrals from Early Warningg-show lists, suspension
appeal, referral and interventions with resideifee |

« Crisis and career counseling

« Advising students on degrees, majors, and traisstevols

« Meetings with students, faculty, and administratomesolve issues and provide
support and interventions

- Residence Life has provided on campus studentsneitfsletter, activities,
interventions, and oversight in dorms.

- Student Life has provided intramurals and otherpmasractivities.

« At new student registration sessions all studemstiwith advisors/counselors to
discuss scheduling.

« Encouraging students to enter learning commuréinesregister for Freshman
Year Experience, Transition to College, or simdaurse within a program

« All students are assigned a counselor to meeteatih semester regarding
scheduling and any other issue.

« Mandatory placement for student success

- Large TRIO-supported Student Support Services pragrith long track record
of student persistence and success as measuredduagon rates, transfer rates,
and GPA

« Academic Resource Center with free peer tutorirdy@nfessional tutoring by
appointment
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Administration commitment to retention:
- Providing creative scheduling and resources, sadbumge space, for learning
communities
- Commitment to new hires in Student Services: Reside.ife Director and
Student Life director are examples.
- Being open to working with faculty and staff on nmitiatives and providing
financial resources and assistance in making timétsatives work

Other staff commitments to retention:
» Cafeteria/Food Services: new updates to cafeten&ing for ideas to include
more students and staff and make better use atesrv
* Library has been made a welcoming space with loanga and TV, computer
lab, other computers, and free coffee. It has becamentral gathering place for
students.

Areas of Concern:
Although the campus has a very positive climaterdlare some gaps that the Campus
Culture committee has found that needed to be bake or addressed.

1. Our learning goals, mission, vision, and valieesis on all of our students. Because
we are a two-year community college, about twodthiof our students meet the
definition of first-year student, and all studemtsnany respects are treated as “new
students” at ICC. There is a culture in place thatises on keeping students and student
success at the center of what we do, but thera@explicit guides/expectations of what
we do for “new” students on campus. In the Foumhatiof Excellence Faculty/Staff
Survey, only 46.5 percent of new faculty/staff agréo a high or very high degree that
during the hiring process, the position descrigiaddress responsibilities related to new
students. Only 58.1 percent agreed to a high or lwgh degree that during the hiring
process, the candidate interviews addresses rabpiies related to new students.
Finally, 50 percent agreed to a high or very higgrée but 40 percent disagreed or
strongly disagreed that during the orientation psscat ICC responsibilities related to
new students were addressed.

Position Descriptions:

Not at all Slightly Moderate High Very High

2 (4.7%) 6 (14%) 15 (34.9%) 13 (30.20%) 7 (16.3%)
Candidate Interviews:

Not at all Slightly Moderate High Very High
1(2.3%) 5 (11.56%) 12 (27.9%) 15 (34.9%) 10 (23.3%
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New Faculty/Staff Orientation:

Not at all Slightly Moderate High Very High

2 (20%) 2 (20%) 1 (10%) 3 (30%) 2 (20%)

We would like to see information and training relgtto new students directly put into
position descriptions, interviews, and orientatiddsrrently, orientation of new
faculty/staff is done by supervisors and the meptogram for new faculty is haphazard
and informal. Formalizing this process would pr@vah opportunity to include explicit
philosophy and expectations about working withtfyrsar students.

2. There are many opportunities to discuss bestipes and excellence in teaching on
campus. We have brown bags and other opportundtidscuss these, but times of these
brown bags do not always work for everyone. In tdidj many faculty and staff end up
in their “silos” and are not aware of what othenes doing on campus. In the faculty/staff
survey, only 57.1 percent thought to a high or yagh degree that excellence in
teaching new students was acknowledged, recograneldor rewarded by faculty
colleagues. While a slightly higher 63.9 perceoutyht that to a high or very high degree
excellence in teaching new students was acknowtedgeognized, and/or rewarded by
the department, just 59.5 percent thought thattigla or very high degree excellence in
teaching new students was acknowledged, recograredor rewarded by
administration.

Faculty Colleagues:

Not at all Slightly Moderate High Very High
2 (4.8%) 6 (14.3%) 10 (23.8%) 17 (40.5%) 7 (16.7%)
Department:

Not at all Slightly Moderate High Very High
5 (13.9%) 2(5.6%) 6 (16.7%) 14 (38.9%) 9 (25%)
Institutional Leaders:

Not at all Slightly Moderate High Very High
1 (2.4%) 7 (16.7%) 9 (21.4%) 16 (38.1%) 9 (21.4%)
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We would like to have more opportunity to sharesthbest practices for excellence in
teaching and look at replicating these around #mepris. One way to improve
opportunities for sharing would be to encourageltganembers in disciplines and
programs to have regular meetings to discuss legugoals, student issues, education
trends, and best practices.

3. There are some students who could use additsamaices to improve their
engagement and retention. There are a large pagenf students within the A.A.
degree who are undecided. These students area$tectennected to the campus. We
would like to see more sections of Freshman YegeEgnce or a similar course to
address career exploration with these studentsth&naption would be to free up
counselors to work with this population of students

4. For a couple of reasons, some students areontdeted when interventions are
needed. One problem is that not all faculty pastite in the Early Warning System.
Counselors estimate that about 60 percent of fadalfparticipate, which means
counselors are likely hearing about students inbi® since these students tend to have
trouble in multiple classes. Still, improving paipiation is Early Warning should be a
goal. The second problem is that we have troubleatong updated contact information
when students move here. Although all students heetmail accounts, they tend not to
check them. We would like to see a procedure ofmmamcating with students with
updated/local addresses, phone numbers, and darmailway we can track down
students who have been referred to counseling.

5. Finally, we are losing many students to othenmases due to availability of course
offerings on our campus. We would like to see gmaasion of online courses, starting
with courses for the first semester of the LPN paogy This would enable our online
LPN students to take all of their courses fromnstgad of having to piece together a
schedule from us and other colleges to finish itts¢ $emester of the program.

6. While Itasca has had a retention committeeerptst, that committee became defunct.
Because retention is an issue best addressed theollgboration among faculty, student
services, and administration, Itasca should exgloeaenterest in and need for a standing
or ad hoc campus-wide retention committee.

Recommended Action Items:

» Undecided Studen{$ligh priority)
1. Explore opportunities to expand Freshman YegeEgnce or a different class
to work with undecided students on career explonati
2. Explore various options/models for advisingreefup counselors to work
more intensively with undecided students.

« Current DirectoryHigh priority)
Develop a procedure to identify updated/local asske, phone numbers, and
email for current students.
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New Faculty/Staff Orientation/Training/Mentoriifigigh priority)

1. Evaluate current process and information giwvenew hires regarding new
students. One part of orientation should be diyaetlated to new ICC students
and expectations.

2. A formal mentor program for new faculty and s&dfould be insitituted.

3. The employee handbook/guidebook needs to beeghda that new hires can
find the information they need on policies and paaes.

4. Focus on working with probationary faculty amaffswith more visits to
classrooms, consultations, more time with evaluationentors, etc.

Duty Days/Sharing of Succesg®sedium priority)

1. Time needs to be devoted on campus to sharistgob&ctices. Best practices
can be shared informally and in CTL and CFI browayg bessions. This gives
faculty and staff the opportunity to share andloelte our success and hopefully
replicate best practices in other areas acrossucsamp

2. We need to set aside time to more proactivelghysand address educational
trends and issues. We are reactive with many igsusserns and provide
information/research after things come up on camipag of duty days could
focus on issues on the horizon in education ta t&aulty and staff thinking
proactively about emerging trends.

3. Expansion of Awards for Excellence to allow foojects designed to improve
teaching and learning that focus on new students.

Course SchedulinfMedium priority)

1. Develop a process/procedure for adding cla$egstudents need to the
schedule (after it is out) and explore option ofting list.

2. Put a plan in place to expand on various defiegtions of courses, especially
online courses (such as the first semester of @hlPN program and the General
Education classes Expository Writing, General Psiarjy, and Human Growth
and Development).

Faculty investment on camp(idedium priority)

If contract permits and where feasible, offer extedits (overload) to full/part
time faculty that are here on campus instead afdpimdjunct. Current faculty is
already on campus to answer questions and meeargfisheeds. Those who are
adjunct are not on campus a great deal, don't lyqueatticipate in duty days, have
limited office hours for student contact, etc.

Retention Committe@Medium priority)

Examine the need for a standing or ad hoc retectommittee that would enable
faculty, student services staff, and administratmehare information and plan
initiatives collaboratively.
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Sources of Evidence

Master list of sample interview questions

College mission, vision, and values statement

Employee Handbook

Faculty Survey

CFI/CTL

Graduation survey

CCSSE

Course outlines

Faculty assessment

Examination of assessment outcomes from Accuplacer

Dean’s Dinner, Graduation, Engineering Walk/RunwiN&tudent Orientation, Faculty
Orientation

Learning Communities

Minigrants and Awards for Excellence

Brown Bags

Professional Development Days (administrative a&ggonal) and Really Important
People

Faculty Evaluation questions and Staff performaeseews

Emails for administration on happenings, informatieesources. Provost’'s column in
newsletter

Early Warning System, campus life calendar, newesigtpositions on campus
(specifically new hires), FYE and other coursekarning communities, mandatory
placement, registration sessions, advising lists
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Chapter 6
All Students

Foundations Institutions serve all new studentsatiog to their varied needs. These
institutions anticipate, identify, and address tleeds of traditional and nontraditional
students in response to their individual abilitibackgrounds, interests, and experiences.
These efforts are subject to assessment and agdjostm needed. Institutions also ensure
campus environments that are inclusive and safalf@tudents.

Committee Leaders:
Ann Vidovic, Program Supervisor
Kay Zimmerman, Special Projects Coordinator

Committee Members:

Patricia Fideldy, Education and Reading Instructor
Dan Mell, Football Coach/Student Life Director/Ader
Pam Rajala, Student Support Services Counselor
Catherine Schroeder, English Instructor

Tim Setala, Wrestling Coach/Recruiter

Loralie Young, Director of Residential Living
Amanda Maki, Student, Applied Psychology

Mark Peavey, Student, Business

Jason Bartel, Student, Engineering

Laurie Eide, Student, Associate in Arts

The Foundations of Excellence All Students Dimem&i@mmittee reviewed policies,
procedures, and practices of the college; analgaeeky results; and had discussions
pertaining to the first-year experience of all rwdents. What we found largely
confirmed our view that Itasca is a friendly, wetdag, and safe campus that strives to
identify and meet the needs of its students andigeechem opportunities to flourish
academically and socially.

In order to examine how well the college identiffesl addresses the needs of all
students, the committee felt it was important entify the various groups of students on
campus:

Developmental students

First-generation, low-income students (as iderttibg the TRIO Program)
Student athletes

Students who are parents

Non-traditional students

Honors students

The various career, technical, and transfer progrtaients

Minority students
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Students with disabilities
Post-Secondary Enrollment Option (PSEO) students
Veterans

Identifying the Academic and Social/Personal Needs New Students

Assessment of Academic Needs

Itasca Community College has consistently suppdhedckfforts of an academic skills
assessment and placement program. Our currentgonggtiacement for Success,
identifies the academic needs of new students gfirthe Minnesota State Colleges and
Universities- (MnSCU-) approved assessment instnijeccuplacer. Accuplacer is an
assessment of basic skills in the areas of readinging, and math.

The ICC New Student Survey and survey questionscagkAccuplacer test-takers yield
important information about students’ self-assesgroétheir study skills and writing,
reading, math, science, and computer skills; theicess in high school and in previous
math and English classes; how much they intentubysn college; and their educational
goals.

Many instructors use student questionnaires, gsetesearly assignments to assess
students’ academic needs and refer them to assestmneeded. The Early Warning
System is used to identify students who may besktfor failure due to attendance,
assignments, or testing indicators early in theesgar. Faculty members identify the
students at risk in their courses and refer thiegiests to the Counseling Offices. Itasca
also implements a Satisfactory Academic ProgreBsypaovhereby students are
identified whose GPA has fallen below a 2.0 or waage not completed at least 67
percent of the credits that they attempted. Thestests are placed on academic
probation and are required to work closely withrtkeunselor to monitor progress.

Developmental student$he Accuplacer assessment allows our campus taifigle
students who would benefit from developmental etlasaourse offerings. MNSCU
requires mandatory placement of students into sacgslevelopmental education
coursework (policy 3.3.1); Itasca follows this pglbut also allows for waivers in

specific situations. To help ensure accurate placgnfaculty members in developmental
courses re-validate course placement during tHegmdrop/add period. This

revalidation process allows students to make nacgssurse changes within the first

five days of their courses. Students whose Acc@placores suggest they do not have the
ability to benefit from developmental classes areafed toward Adult Basic Education
services.

Students with disabilitiesStudents with disabilities have the right to acowodations
and services if they disclose and document thealdlity. The Director of Disability
Services meets with self-identified students areh@res theicurrent documentation of
disability as well as reviewing their Individual&z&ducational Program (IEP) from high
school and other documentation to plan accommauatod services.
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Student athletes€€oaches and Athletic Directors track the gradegntion, and
graduation rates of student athletes. Winter andggports coaches request
midsemester grade reports on students to deteehgibility.

Post-Secondary Enrollment Option (PSEOQO) studdtiEO students must test college
ready in reading and writing and meet specific acaid entry requirements (3.2 GPA
and class rank of 70 percent or higher for junidr8,GPA and class rank of 50 percent
of higher for seniors). Itasca’s entry requiremdatPSEO are higher than the state
minimums. One faculty counselor is assigned t®8IEO students; she confers with high
school counselors about graduation requirement®R 3O students must meet with this
faculty counselor to register to ensure that thieisses meet high school as well as
college requirements. PSEO students’ grades aogtegpprior to registration each
semester as they must maintain a 2.0 GPA to remahe program. We have tried to
facilitate focus groups with this population toetetine their academic as well as
social/personal needs, but there has been verielinaittendance.

Honors/advanced studentounselors and advisors utilize the results froen t
Accuplacer, high school transcripts, AP and IB icutum, and other standardized testing
results such as the ACT or SAT to develop courgeeseces for each individual student.
Honors students are identified by GPA for Dean® k&cognition and invitation to join
Phi Theta Kappa.

Assessment of Social/Personal Needs

Itasca Community College has worked towards idginiif the social and personal needs
of our students through many different avenuescé#aollects background information
and demographic statistics through the Accupl&gerdents respond to questions
regarding their race and ethnic background, inctawels, financial aid need,
employment, family size, potential displaced homkenatatus, and the educational level
of their parents. On the basis of these respostigdents eligible for Student Support
Services (first generation, low income, and/or blisd) are invited to apply for support
through the TRIO-Student Support Services graasch’s orientation program also
collects data on incoming students through a Newl&tt Survey, including a self-
assessment of social and interpersonal skills. 8 hesults allow us to identify many of
the social and personal as well as academic ndexs entering freshman population.

To identify the social and personal needs of theacific populations, many student
services divisions and academic programs have reatstl their own surveys. These
divisions and programs include Residential LiviBgydent Life, Athletic program, and
Student Support Services, and programs such aseigpsychology, Class Act, Nursing,
Forestry, and Engineering.

The Safety Committee, the Crisis Team, and the sglors and advisors on campus work
closely to identify students with mental health a@ndg and alcohol abuse issues. The
shared committee members are able to bring areamnokrn to the table so that we can
move towards a model of prevention instead of react
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Addressing the Academic and Social/Personal NeedEFKirst-Year Students
Addressing Academic Needs

The Foundations of Excellence Faculty/Staff Sunwelycated that over 86 percent of our
faculty and staff feel that Itasca strongly suppasttudents with academic deficiencies.
Over 79 percent of our students surveyed felt theidemic needs were being met to a
high/very high degree at Itasca (Foundations ofellgnce Student Survey).

Students who are at risk or who are undecided abeuteducational goals are
encouraged by counselors and advisors to take fRaaslYear Experience, a three-credit
college-level class that teaches study skills,rmfation literacy, and career exploration.
National and local research indicates that studehtstake this type of course stay in
college at higher rates and hdaugher GPA’s than the general student populatian. T
make sure that students are developing the skig need to succeed in college,
counselors also recommend that all students takmgvclasses their first semester and
Introduction to Computers if they are not confidahbut their computer skills.

To intervene with struggling students, ltasca zg#i several unique programming
techniques coordinated through our Counseling €dfiStudents identified through Early
Warnings are contacted by their assigned counselagor, and a plan for success is
developed. We also support a Bail-out process iclwa student who has registered for a
course that he or she is not academically predarad able to drop the course and add a
Learning Skills Lab course. The Learning Skills ladss is individually planned and
developmental in nature. The credits retained dacoont toward a degree program.
Through this process, the student may either drrskills necessary to re-enter the
course in a subsequent semester or may work on lodise skills such as keyboarding,
entry-level computer skills, or study skills.

The college takes an intrusive and supportive aagprdo students whose academic
standing is in peril. Students on academic probatave increased contact with their
counselor and other key support services on cantipinsa semester’s time they are not
able to improve their academic situation, they Wélplaced on suspension status. All
students are allowed the opportunity to appeaft gwepension. Those granted appeals
develop a contract with the Dean of Academic Affair which they are required to meet
biweekly with their counselor and report to theuoselor their grades and attendance
regularly throughout the semester. They may alsonbe restricted courseload and be
required to register for Freshman Year ExperiencEransition to College if the Dean or
Suspension Appeals Committee believes this wilpsutheir academic success.

First-generation, low-income student$ie Student Support Services (SSS) TRIO Project
provides academic support for eligible studentsviSes provided include academic
success workshops and free credit-bearing coursdsas Transition to College and Job
Readiness. SSS also provides transfer assistano@obginating school visits and

guiding students through transfer school admisaimhscholarship applications. SSS
offers career exploration and job skills workshapavell as supporting peer and
professional tutoring for all project participanBuring 2006-2007, the Student Support
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Services project served 219 students, 115 of whene Wrst-year participants. The
academic success rate of this group was 90 peiftasita’s program has also
consistently reported a persistence rate of abOyee8cent. (The persistence rate is
calculated by the number of students who eithedgate, transfer to a four year college,
or continue their education at Itasca.) The progiracks direct contact hours with
participants. Throughout the 2006-2007 grant year @287 hours of counseling and
over 5000 contact hours of academic support wackéd.

Students with disabilitiesStudents with disabilities are also eligible f@Sservices. In
addition, they may request accommodations andEsyvivhich are planned in
conjunction with and overseen by the Director oddbility Services. Instructors are
notified about accommodations, such as longetitaesss, use of a note-taker, and other
services. The Testing Center provides test praggaaind a quiet testing area.

Developmental studentéccuplacer assessment results assist us in igiergtihow many
sections of first-year course offerings will be esgary in English, Reading, and Math.
Itasca Community College typically provides oversg@tions of developmental
education courses for our students to improve tieaiding, writing, and mathematics
skills. These classes have smaller maximum sizesdbllege-level classes to increase
individual attention. Developmental faculty membaiso meet annually with the
Director of the Academic Resource Center to discusscores and placement, trends in
curriculum, and the needs of their students. Rottesits identified as not having the skills
to benefit from college, Adult Basic Education seeg are offered on campus through a
collaboration with an area agency.

Nontraditional studentsfhe college makes efforts to meet the academidshekolder
students who may be juggling jobs and childcaretts may have been out of the
classroom for a number of years. Although nontrawld students are not a specific
target population of SSS, SSS’s free TransitioG@atlege class is designed to help
nontraditional students make the transition to @eirtollege student. The college also
plans night-class and online class offerings tovaktudents working full time to earn a
“degree in three"—an A.A. degree in three yearstfiack programs have also been
developed in Nursing to expedite the educationadyss of laid-off workers.

Student athletesviost sports require participating athletes torattstudy tables at least
one night a week. NCAA eligibility requirements guressure on winter and spring
athletes and on second-year fall athletes to sdcdeeo pilot learning communities for
student athletes were developed in Fall 2007 toovgthe retention and success of
student athletes. One course in particular, a Stuliihlete Seminar, was proposed to
meet the unique needs of our student athletestédlent athletes are encouraged to
register for this class, which is topic driven dadilitated by the Physical Education
faculty. The Athletic program has also developedtretic Advisory Council to
promote the success of student athletes.

Career, technical, and transfer program studémist of the college’s academic
programs offer learning communities to supportabademic success of their students.
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Students in the Class Act program for Educationonsajake the majority of their courses
together. The faculty who teach within this leagh@@mmunity meet regularly to discuss
curriculum and programming needs of the group. Engineering students also have the
opportunity to participate in learning communitylstteaching with their unique block
scheduling. Students in Nursing, American Indiamd&ts, Natural Resources-Forestry,
Geography-GIS, Business and Accounting, ApplieccRslpgy and Early Childhood
have the opportunity to connect regularly with thpgbgram advisor and counselor.

Post-Secondary Enrollment Option (PSEOQO) studdiritsir assigned counselor at Itasca
regulates their registration each semester to reafeethey meet their college and high
school academic requirements.

Honors/advanced studentsasca does not have a specific honors progranowors
sections of classes. The college has a fairly neWwéytered Beta Xi Lambda chapter of
Phi Theta Kappa. This international honors sodetywo-year colleges carries many
benefits for students, including scholarships, apgortunities for leadership, academic
challenge, service, and fellowship. The chapterde®sn defunct for a year due to the lack
of a faculty advisor, but a faculty member has géepforward to restart the organization
in the fall. Itasca also recognizes honors studidmtsigh the Dean’s List and Dean’s
Dinner, an annual dinner for students and theinlfaswith a motivational speaker to
honor their academic achievement.

Addressing Social/Personal Needs

For its size and budget, the college has a vilramipus life. There are student
organizations, intramural and organized sports,aarahge of special campus life
activities (more on these below). There are clabsifost any student interest, and SSS,
the academic programs’ learning communities, arddkidence halls offer many
activities to give students a chance to get to keash other, relax and have fun, and feel
connected to the college. SSS, for example, repp@@d contact hours in the area of
cultural and enrichment activities. According te froundations of Excellence Student
Survey, 66 percent of new students respondedhbgtfeel their social needs have been
met to a high or very high degree.

Most activities—dances, Blizzard Week festivitiat)letic events—are likely to be of
more interest to traditional-age students, buttiiiege has made students with children
feel welcome by having a “secret Santa” gift-givangent for their children each year.
Itasca has also recently increased efforts to sezterans attending or considering Itasca
in the future. We now have a staff member from\tbeerans’ Office located on our
campus one day a week. This individual plans totrtieesocial and personal needs of
veterans as well as connecting them with other @ugervices on campus or in the
community.

Of particular importance on a campus with a lowanity population is making sure that
the social and personal needs of minority studargsnet. Just four percent of our new
students in Fall 2007 were Native American, twacpat black, one percent Asian or
Hispanic (Fact Book 2008). The O Gitch | Dah Clud &merican Indian Studies
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program activities help Native American studentsnart with each other and the
college. Virtually all of the rest of Itasca’s miity students are in the Athletic program.
They therefore spend a lot of time with teammateswessually live on campus or in
shared housing off campus, making it easy to makeections.

Areas of Concern

We identify student concerns, needs, and inteegdtse beginning of their experience at
Itasca, but we fail to continue identifying theeeads after the first semester. We need to
develop a more continuous way to gather informadibout student needs at midsemester
and into the second semester.

We tend to have a difficult time updating studemttact information after the point of
first-semester registration sessions. A new systeeus to be identified and implemented
to regularly update local address and phone numhevas suggested that this
information be collected by faculty at the instianal level and forwarded to the
Records Office every semester. Current contactnmdtion is essential if our Early
Warning interventions are to be effective.

Academically, our first-year students struggle atalbce the demands of their college
studies, off-campus work schedules, and family caéments. According to Accuplacer
Placement Report data for 2006-2007, 56 perceotio$tudents report they will be
working more than 10 hours per week, and 27 permentvorking over 20 hours a week.
Many students tend to underestimate the time comemt required to be a successful
student. Students are entering college underpréaademically and naive about the
demands of college work.

Counselors and advisors have identified our lackufficient online courses as difficult
for students who may be interested in our “degne@riee” (earning an A.A. degree
through night and online classes in three yeassyell as potential students entering the
Nursing program. Currently, three courses have lmptified as needing online course
development: Expository Writing, General Psycholagyd Human Growth and
Development. Not only are our nursing or “degrethinee” students requesting these
courses, so are many other students who curretifiBewonline course offerings from
Lake Superior and Hibbing Community College. Onlfierings would also help
students with transportation concerns. Itasca nesmraicommuter campus with a small
fraction of our students (about 100 students) ¢vam campus in Itasca Hall or Wenger
Hall. Up to 100 students can also rent an apartmeaprivately owned building next to
campus. Reports of transportation issues seentdndify in the winter months, and
students traveling a distance to campus consigtesuiest additional online course
offerings.

With the exception of Class Act for future teachemd the American Indian Studies

program, there are no learning communities for Awidents and there are none for
undecided students or for students intending tostea without a degree.
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Counselors and academic advisors sense theransoamation overload for our new
students. Too much information is covered in regigin sessions and at the half-day
Freshman Orientation. We believe it is essentiajalore utilizing the Freshman Year
Experience class with a larger percentage of owrstadents. Students should receive
consistent reinforcement of information literacglipies and procedures, and use of
campus resources such as Netmail, D2L, and e-sstvide first year of college can be a
major transition for many students. The Freshmaar ¥sxperience course is designed to
make the transition a successful one.

There are many opportunities for increased acadsupport through the use of required
study tables, academic coaching from faculty aatf,sind mentorship programs. With
staff cutbacks in the Academic Resource Centeeraéareas will continue to be
deficient. Peer tutors need increased and ongaangrig, as well as increased coverage
into the evening and possibly weekends. Opporesitould be explored to encourage
faculty and staff to provide mentoring and eveoriag through the Academic Resource
Center. Faculty could be encouraged to schedulebtieir office hours in the library,
and encourage their students to meet them for ishaized instruction and support.

The Foundations of Excellence Faculty/Staff Sumwelcated that we may not be
meeting the unique needs of our Honors studently. 8n7 percent of our faculty and
staff members believe we are meeting this subptipala needs. Finding ways to serve
honors students would make Itasca a more attrachiveee for gifted students from our
region.

Student Experiences

Individual Attention from Faculty and Staff

Small class sizes (average is 24), low studen&todty (16 to 1) and student-to-
faculty/staff (8 to 1) ratios (Factbook 2008), ggabted office hours mean that all
students can receive individual academic attergtdtasca. Many faculty members
across the curriculum schedule student conferdmegsnd their office hours to allow for
more individualized support and instruction, anchgnelasses arrange study groups or
hold review sessions. College lab assistants pead@dching assistance in Nursing,
Natural Resources, and Engineering. Faculty arffirmembers in our Engineering
program have piloted Academic Coaching and mergosiith their student population.
This allows for increased student contact and iddii attention with students.

Learning community activities in Class Act and ApdlPsychology involve close
working relationships with faculty supervising tharg, seminar work, and research
projects. Other programs, such as Business anch&mgng, have internships and
cooperative education projects that involve indiaibdsupervision.

Counselors are the main point of individual contaansure that students are on track
academically to graduate and/or successfully teangil students register individually
with a counselor or advisor their first semesteg,assigned a counselor based on their
educational goals after entry, and are mailed podscto prompt them to meet with their
counselor when the class schedules are printedcdimeselor assists with course
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selection as well as degree and transfer guid&tadents may also access the Degree
Audit Review System (DARS) to check their own degpeogress through their e-
Services account.

The comment most often shared by our studentsdegawhy they chose to attend
Itasca is that “Itasca Community College is thet Ipdsce to start”; this is due mostly to
the individualized attention students receive id aatside the classroom.

Academic Support Outside the Classroom

The Academic Resource Center (ARC) provides framing for all students in most if
not all courses, with the majority of requestsha area of mathematics. Tutor
availability is posted early in the semester, andents may make appointments or drop
in. Free professional tutoring is available by appuent. The ARC also provides
supplemental instruction in the form of facilitatetdidy groups led by professional and
peer tutors, as well as study skills workshops. Sthdy skills workshops and tutoring are
offered in our residence halls as well as in theCARthe Library. SSS and Talent
Search, both TRIO-funded programs, provide addiiacademic support for
underrepresented populations through professiommalihg and study groups as well as
opportunities for mentoring. Academic support sogbrovided through the Anishinaabe
Resource Center and the Office for Students witabilities. Our student athletes, as
well as all students on campus, are encouragedrtizipate in evening study tables in
the ARC. These evening study tables are staffeddiryed peer tutors, coaching staff,
and ARC staff.

The Engineering Building (Wenger Hall) provides Erwgring students access to
computers and study space 24 hours a day. Therlibféers quiet study rooms, and the
Testing Center provides quiet testing space ancermakiest proctoring for all students.
The Library and Librarian and other Library stafbyide considerable academic support
to students in the area of research and investeyatudy for their courses.

Opportunities for Campus Involvement

We encourage all students to explore the variotigites, clubs and organizations on
campus, and new students are particularly welcaimedigh the Organization Fair held
the second week of classes each fall. Student imag#mns include academic/professional
clubs like the Psychology Club, Philosophy Cluld &Mni Theta Kappa; Student
Government; service organizations like Circle Kgdership groups like the Jen Guyer
Leadership Club; minority groups like Gay Straiglitance and O Gitch | Dah; and
Christian groups like Panorama. A complete lishative student organizations is
available on the website. Many of the clubs shpees to encourage collaboration; clubs
associated with academic programs have lounge spaee their faculty offices and
classroom areas. Each club provides opportunities¥olvement and leadership. Most
also sponsor activities of general interest toestis] such as speaking events and movie
nights.

There is a flurry of Welcome Week activities toghstudents get to know each other in
the fall, including a dance, bowling, bonfire, fqgienic lunch, and other outdoor
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activities. Blizzard Week activities in January@students a fresh start on making
connections in the early days of spring semestiéreiCactivities and events are spread
throughout the year. Intercollegiate athletics srtichmural sports also provide
opportunities for campus involvement.

Inclusive College Environment

The mission, values and goal statements at Itasoaninity College include reaching
out to people from diverse backgrounds and progidirem with learning opportunities
and services that respect and draw upon the shewftheir cultural backgrounds and
empower them to achieve their educational goascé also continually strives to
provide a learner-centered environment that igimy; civil, safe, accessible, and
supportive. We have an active Gay Straight Alliasitglent organization and two
minority student organizations (see below). Théega has long supported bringing in
speakers and hosting events to expand awarendsgedity and global awareness.
These include the annual Global Education Weekkgyeathe campuswide Ethics
Conference in spring 2006, Student Government-azgdrCivil Liberties Conferences
in spring 2007 and 2008, Native American Historynthoactivities, the annual powwow,
and other speakers.

Itasca supports our minority populations through @ifice for Multi-Cultural Student
Affairs and has extended outreach with a newlychAssistant Director for Multi-
Cultural Student Affairs. Native Americans currgniéépresent the largest minority on
campus, and in recent years we have noted incredisgatiance and activity in the O
Gitch | Dah Club and in the Anishinaabe Resourcet€rea lounge and computer room
dedicated to Native American students. There 13 alsascent Minority Club. The
Minority Club provides students of color a forunt tbhscussion, peer support, and
cultural sharing. The TRIO Grants provide additiagport for underrepresented
students by encouraging them to participate in aengmd cultural activities on and off
campus.

Student survey results and the 2003 Campus Diyetdimate Survey suggest that the
college is successful in creating a safe and inausnvironment. Over 94 percent of the
students who participated in our Foundations ofdignce Student Survey responded
that their instructor treats all students fairlgaedless of gender, race, or ethnicity. More
than 70 percent of our students in the same sudelethey could express their beliefs
without concern about how others would react, aistifewer than 70 percent felt they
belonged. And finally, over 82 percent of the studesurveyed felt they were respected
by others.

Physical and Psychological Safety

The Safety Committee identifies areas of need mibsh related to the physical
plant/building safety although they are carefulvtark closely with the Crisis Team on
campus to identify and respond to issues of mémalth and drug and alcohol abuse.
The Crisis Team has patrticipated in training spetif college students and their unique
challenges. This team is interested in focusingrewvention rather than reaction.
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Annual training is provided to faculty and staf§aeding discrimination and harassment.
Student registration sessions and orientation declnformation on the policies and
procedures prohibiting discrimination and harasgmBme Civility Policy, which is now
posted in every classroom, states expectations abgpectful and civil behavior.

Itasca now utilizes a security system, which ineludecurity cameras placed in strategic
locations across campus, regular drive-throughs $gcurity company, and a team of
student workers who provide a presence on campileiavening and on weekends.
These students are not considered “security stadit they are trained and encouraged to
report potential situations on campus.

The Applied Psychology program and Psychology ®lake formed a relationship with
Itasca Alliance Against Sexual Assault to providgimn-advocacy and education
services on campus because national research tiesliteat victims are more likely to
access services if they are close by. A spaceéas teedicated for the Alliance office on
campus, which is aptly called Support within Reach.

Itasca has historically been a very safe campusoring to statistics from 2001 to 2005
in the 2006 Iltasca Community College Campus SecRefport, there was not a single
violent crime reported on campus in that perioce ©hly crimes of any type in the report
were a handful of burglaries and two motor vehibkfts. Students feel safe at Itasca. In
the Foundations of Excellence Student Survey, 9deme reported feeling physically
safe on campus to a high/very high degree, and sotgle student reported not feeling
safe at all. Nevertheless, to be proactive abauies, the All Students Dimension
Committee suggested that some attention be platédkatifying the safety and security
needs that are broadly shared across the studdwt lbassues are found, they should be
resolved, at which point data can be collectedaralyzed to address needs of unique
groups on campus.

Areas of Concern

Concerns were identified in the 2003 Campus DiweGlimate Survey about the
treatment of Itasca’s minority students in the sunding communities. In the past there
were issues of racial profiling, and the campugsssfully intervened with local police
departments and community leaders. Even though thare90 percent of our students
feel physically safe on campus and 82.4 perceantiobtudents responded that they feel
respected on campus, we do not believe thesetstase similarly reflected in minority
students’ experiences in the community.

Sources of Evidence

The All Students Dimension Committee had represemdrom both new and
experienced faculty and staff. We had valuable tifigum our faculty counselor and
developmental and college-level faculty members; gtaff members from residential
life and student activities as well as membersurfathletic coaching staff were
instrumental in our committee work. Each of thesemittee members provided
extensive and varied experiences from their wotk wiudents at ltasca Community
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College. We also included comments and suggesfionsfirst-year students through
informal interviews.

The Foundations of Excellence Student and Facu#iff/Surveys were an essential
springboard to many of our conversations regardargices and support for new
students. The Evidence Library includes many foofmdocumentation we considered
through our biweekly meetings. Survey results, doeot analysis, and the experience of
committee members were all utilized as we consttleeeh of the four areas of the Al
Students Dimension. Specific sources are listeovinel

2006 Itasca Community College Campus Security Repor

2003 Campus Diversity Climate Survey

Accuplacer Placement Results 1999-2007

ICC Fact Book 2008

Student Support Services Annual Performance Report

PSEO Registration materials

ICC Website

ICC Catalog

ICC New Student Survey

MnSCU Policy 3.3 and Procedure 3.3.1 Assessmer@dorse Placement

Recommended Action Items:

* Faculty and Staff Mentor List for studerftsigh priority)
A voluntary mentor program will create more infotraad formal opportunities for
faculty and staff to work with Student Life/Studédtivities in transitioning and guiding
new students. Students may be more willing to métbtor seek out assistance from
faculty and staff if they know more about us, anthd so will help them identify
additional resources and support on campus. Weestiggveloping a Mentor List with
information about faculty and staff who are willitgparticipate. This list could be
included in orientation packages, on our websité, ia program brochures.

* Undecided student#ligh priority)
Many of our Associate in Arts Degree-seeking stislane undecided about a major or
career. They also tend to be the population leasected on campus. We should define
a specific plan for advising and degree exploratomrundeclared students. Resources
and efforts need to be placed on this priority. Méed to identify a model that will
provide additional support to these students eitime@ugh identified section/s of
Freshman Year Experience or some other similarseour

» Offer additional online coursé€bligh priority)
Itasca should set a timeline for offering a speaifimber of courses online each year,
with a goal of offering online sections in each Mar@a.

» Local address informatiofiHigh priority)
It is essential that we obtain local contact infation (address and phone numbers) for
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all students by the end of the first week of sch@alrrently this information is collected
in a number of different ways, but the updatedrimiation is not always forwarded to the
Records Office, so the internal student directagdiby counselors and advisors lacks
updated addresses and phone numbers necessagylfok\Earnings or other essential
functions.

» Student Contact System-Instant Alert Sys{éhgh priority)
Itasca Community College should investigate thé aban Instant Alert System. This
system could be used for a number of differentsibums, including emergency
announcements or weather cancellations.

* Freshman Year Experien@&edium priority)
Explore, through the Counseling/Advising staff d@he Office for Institutional Research
and/or a taskforce, the need for requiring spegpifipulations (for example, undecided
students) to enroll in Freshman Year Experience.

» Collecting student comments, suggestions, conddtadium priority)
Itasca Community College continually collects imh@tion through the use of surveys
and questionnaires at the beginning and end oéstugkperiences on campus. We
believe that additional forms of communication dddae explored. Posting questions on
a timely basis (for example, “Do you need assistamith FAFSA?” in February)
through D2L or our website could be an option.

* Increase Academic Resource Center suppdedium priority)
There is a need to increase the academic suppstidents through our Academic
Resource Center (ARC). At least a 50 percent mrsghould be dedicated to the ARC.
This individual could facilitate Supplemental Insttion, Tutor Training, and
Professional Tutoring.
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Chapter 7
Learning

Foundations Institutions deliver curricular and cosricular learning experiences that
engage new students in order to develop knowleskiiés, attitudes, and behaviors
consistent with the institutional mission, studeatademic and career goals, and
workplace expectations. Both in and out of thestla@m, these learning experiences
promote critical thinking, ethical decision makirand the lifelong pursuit of knowledge.

Committee Leaders:
Brenda Fairchild, Freshman Year Experience and iRgddstructor
Barbara McDonald, Dean of Academic Affairs

Committee Members:

Timothy Fox, Geography Instructor

Susan Hutchins, Biology Instructor

Mary Moberg, Natural Resources/Biology Instructor
Darla Nelson, Administrative Assistant

Jerry Pipp, Maintenance

John Sarich, Speech Instructor

Gordy Savela, Chemistry Instructor

Craig Stertz, Math Instructor

In keeping with its mission to provide high-qualégcess to both liberal arts and career-
related education, Itasca Community College hagldped specific and comprehensive
learning goals for its students in its transfericutum and degree, diploma, and
certificate programs. The college has systemsaogyand has developed a culture to
ensure that graduates and transfer students ar¢catvleet these learning goals. First, all
courses have learning goals aligned with the instit’s learning goals. Second, students
are placed appropriately for success based ongkidis and level of preparation. Third,
faculty use pedagogies of engagement to facilgatdent learning and encourage out-of-
class learning opportunities. The foundation facteng and learning is strong at Itasca,;
however, the college’s assessment program to measuatent learning outcomes in
General Education courses and the Associate ind&gsee is not yet fully developed.

Learning Goals
ICC does not have specific learning goals for “reémdents”; rather the college has
learning goals linked to the Minnesota TransferrCutum (MTC), a 40-credit
articulation agreement within the Minnesota Stabdeges and Universities (MNSCU)
system, and the college’s General Education Piplogowvhich expresses a “commitment
to a broad and coherent foundation of general @auciundamental to educational
opportunity, individual enrichment and citizenshipo achieve this foundation,
graduates acquire skills and knowledge in six Fatiodal Goal areas:

1. Communication

2. Critical Thinking

64



3. Information Technology

4. Mathematical/Scientific Reasoning

5. Citizenship and Ethics

6. Diversity
Students earning A.A., A.S. or A.A.S. degrees,aiis, or certificates will acquire
additional skills, abilities and knowledge appraypeito their program or degree.

Every ICC course meets one or more of ICC’s sixrfdational Goal areas. These goal
areas are specific to all programs at ICC, inclgdine-year certificates and diplomas.
ICC’s MTC courses also identify common learningentations through ten student
competency areas:

1. Communication

2. Critical Thinking

3. Natural Sciences

4. Mathematical/Logical Reasoning

5. History and the Social and Behavioral Sciences

6. The Humanities and Fine Arts

7. Human Diversity

8. Global Perspective

9. Ethical and Civic Responsibility

10. People and the Environment

Every course that meets the MTC must documeng¢asiing outcomes and link them to
the MTC as well as to the ICC Foundational Goadsr€ritical thinking is embedded in
all courses. The MTC and ICC Goals and Outcomeasrdeats are in the Evidence
Library.

According to the Foundations of Excellence Fac8ligff surveys, faculty and staff
report that they understand the institution’s etiocal goals for new students (73
percent high/very high), develop learning goalsrfew students (86 percent high/very
high), and communicate their expectations to nemlesits (over 95 percent high/very
high).

ICC Mission and Learning Goals

Itasca’s learning goals are consistent with théegels mission. ICC’s mission statement
and Strategic Plan undergird the college’s leareixgectations. The mission of the
college reads:

Itasca Community College provides accessible acadand career-related education
which contributes to the social and economic heaftthe region, empowers learners to
meet or exceed their expectations, and fostergarithinking and civic and global
engagement.

This mission speaks both to the practical benefiesducation to the individual student

and society and to the broader goals of criticaling, civic and global awareness and
engagement, and personal intellectual growth.
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In alignment with the college’s educational missi2C’s Strategic Plan has established
directions for the college, one of which has thalgof fostering engaged learners and
promoting innovative teaching:

Strategic Direction: Learning Opportunities

Goal 1. Engaged Learners

Itasca Community College will inspire learners teaigine and think critically about
themselves, their communities, and the larger wadhdreby enhancing awareness of
multicultural perspectives and providing opportugstfor civic and global engagement.

Goal 2. Innovative Teaching

Itasca Community College will build on its succakpfograms and develop learning
opportunities that are innovative and responsivéhmevolving needs of learners and
their communities.

Career and Workplace Expectations and Learning &oal

Program advisory boards in the specific acadenagnams provide regular feedback
from working professionals that program offeringsl anstruction are aligned with
current workplace practices and expectations. Toader learning goals stated in the
ICC Foundational Goals and the MTC Goals are in&miiny workplace needs for
employees with skills in critical thinking, commugation, and mathematical reasoning,
and awareness of global and civic issues and diiyers

Expectations of Transfer Institutions and Learnidgals

MnSCU Board Procedure 3.36.1 defines certificag@dpcha, and A.A., A.S., and A.A.S.
degrees within the system as well as stipulatimgguure for articulation agreements. As
discussed above, the 40-credit MTC is a MnSCU-widgculum facilitating seamless
transfer for students. All MTC courses meet stéadning goals and the MTC serves as
a General Education articulation agreement withengystem. In addition, Itasca has
dozens of articulation agreements with private ulolic senior institutions in

Minnesota, North Dakota, Wisconsin, and MichigarmgPam guides for these
agreements are reviewed and updated annually andade available to students on our
website and through the Counseling Offices. Thiewddtion agreements are available
online through Mntransfer.org and iSeek.org.

Opportunities and Challenges for Learning Goals:

In the Foundations of Excellence Student Surveghsy less than 55 percent of new
students stated they understood the college’sdetkirearning goals for the first year of
college to a high or very degree. A significant2Zlercent said they understood them
only slightly or not at all. We have the opportyrtid better inform students of the ICC
Foundational Goals and the MTC Goals, perhapsthglahg course outlines to course
syllabi or by keying the learning goals in syllabilCC Foundational Goals and MTC
Goals.
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Related to the above concern about student undedistpof learning goals is students’
lack of understanding of the value of a broad Lalbérts education. We have the
opportunity to better educate students about tide degree in particular and other
programs in general at the front of the first year.

Although faculty use learning goals to shape ttezsiching to new students and state that
they communicate their expectations, fewer (almd@spercent) report documenting
student achievement of learning goals to a higheoy high degree (Foundations of
Excellence Faculty/Staff Survey). We have an oppuoty to improve the documentation
and assessment of student learning in the firgt yea

Open-ended survey results in the Foundations oéllerce Student and Faculty/Staff
Surveys suggest that students and staff have @iff@pinions around the topics of
readiness, success, motivation, future goals amtdakance of work and school. ICC
works with a broad spectrum of students, and hoWtive disconnect can be repaired is
dependent on the population we serve. Howevesynamodel is needed to demonstrate
expectations, and there is a need to reiterateugtgins and expectations on an ongoing
basis, with a special emphasis on critical thinkengative thought.

Sources of Evidence:

ICC Mission

ICC Strategic Plan

Foundations of Excellence Survey data
MTC and ICC Foundational Goals

MnSCU website

Advising practices for incoming and first-year stats
Critical thinking assessment study
Communication assessment study
Mathematical skills assessment study
Course outlines for high-enroliment courses

Documentation of Instructional Methods and EngagingStudents in Learning
Itasca documents instructional methods and thésc#¥eness at engaging students in
learning through:

» Course outlines

» Syllabi

* Master Academic Planning process

* Faculty Evaluation process

» Center for Teaching and Learning and Center foovation activities

Course outlines

ICC has an inventory of course outlines for allrs@s; the outlines are consistent across
every section of a given course and are permandsiicpdocuments. Course outlines
document student learning outcomes and assessnegmbais, which include by proxy
teaching methods such as groupwork, class diseusmnl the like. The institution has
not formally documented instructional methods useddividual classes; however, each
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course outline includes:
* College mission
» Discipline mission
* ICC Foundational Goals and Outcomes specific tacthese
« MTC Goals and Outcomes (if relevant)
» Course-specific learning outcomes linked to ICC BIIC learning outcomes
* Possible assessment strategies

Syllabi

Faculty are requested to submit course syllabi saatester, and these documents add
detail to the course outlines. Syllabi may inclimfermation regarding instructional
methods such as testing, active learning, collalvar#earning, as well as the instructor’s
preferred teaching methods. As instructional doaus)esyllabi are owned by individual
instructors, and their content is a matter of acadéreedom.

Master Academic Plan

Each year faculty by program area create Mastedé&wéc Plans, which are available in
the Evidence Library and uploaded annually ontoMin&CU website for reporting
purposes (i.e. not available to the public). In sarases these document instructional
methods and projects to increase engagement adrasid-or example, Engineering
faculty have a reading group and discussed Ken'8¥gihat the Best College Teachers
Do, Applied Psychology faculty developed undergraduasearch projects, and
Associate in Arts faculty have participated in slthtext projects and developed paired
classes, such as Expository Writing/Ethics and Bixpoy Writing/Mythology. It should
be noted that this process works better to fostibalmorative teaching projects in specific
academic programs than it does in the broader As®oa Arts program.

Faculty Evaluations

Faculty appraisals are conducted on a rotatiorsbl@and document faculty instructional
methods employed in classrooms. Evaluation incladesching observation by the
Dean of Academic Affairs, student evaluations, armptofessional development plan. The
Dean meets individually with faculty with this aaetted documentation to discuss and
reflect on results. Both the teaching observatiwh the student evaluations include
discussion and evaluation of teaching methods lagid ¢ffectiveness in engaging
students in learning. As part of the evaluatiorcpes, administration encourages
participation in activities that focus on improvisdent engagement through teaching
and learning workshops, discussions, and courssisidy.

Sabbatical Plans
Faculty are encouraged to develop sabbatical platsneet specified instructional
priorities, several of which address instructiom&thods or engaging students in
learning, including the following:

* Learning Communities

» Serving Diverse Learners

* Technology

* Global Education
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* Innovative Teaching/Engaged Learning
» Student Academic Achievement (Assessment)
* Student Retention

Faculty-Driven Innovation

Faculty are largely responsible for excellencesaching and engaging students in
learning, and they take the responsibility seripuslost faculty foster engagement in
learning by assigning a significant portion of ad&nt’'s grade to homework,
participation, attendance, and/or group projecigaddition, to improve their teaching
practices and ability to engage students, facwdtyi@pate in professional development
through the Center for Teaching and Learning aedénter for Innovation as well as
regional, state, and national workshops and coné&®and membership in professional
organizations. On our campus, faculty leaders conloitown bags on innovative
teaching and learning topics through the Centemé&aching and Learning and the
Center for Innovation and bring professional spesaka campus to speak on these topics.

Several faculty and programs have been awardedsgaad or have conducted
assessment projects focused on improving teaciddearning. For example, an
Engineering grant to improve teaching within STEMas has made it possible to
develop lab-centered instruction to engage studardsencourage them to think critically
about concepts and apply them to the real world.

In the hiring process, the college makes everyreftoattract and hire faculty who are
committed to engaging students in learning throngbvative teaching. Each posting
includes the desired faculty attributes and prefitmethods of instruction (such as active
learning, engagement, student-centered teachinigoai&t attention to community college
students, use of technology in instruction), aratcd® committees make these qualities a
high priority in their recommendations.

Because the Minnesota State College Faculty (M@G#iract clearly allows for

academic freedom in terms of employing instructionathods, there is little official
institutional documentation or evaluation of insttanal methods per course. Instead, the
college embraces a culture of innovation and eragms active learning, engagement,
lab-centered instruction, and other methods.

Itasca has developed learning communities to engtagients in learning in a number of
our academic programs and emphasis areas, incléstigmeering, Class Act (pre-
education), Applied Psychology, Natural Resourca®$§try, Nursing, American Indian
Studies, and Business and Accounting. Some prognanes identified program-level
learning expectations. With the exceptions of CRsisand American Indian Studies, the
Associate in Arts program has not been as sucdessieveloping learning
communities. The Athletic Learning Community, whighs started in Fall 2007 for both
underprepared and college-ready student athlstesie new initiative within the A.A.
program to establish learning communities to fostedent engagement and success.
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Examples of Instructional Methods and Student Eageent in High-Enrollment Courses
Expository Writing portfolio/written assignments, pair-and-sharevaats, groupwork,
group evaluation, class discussion, group assigtsneonferences; several sections have
a content focus on teaching and learning.

Fundamentals of Written Englis&roupwork, conferences, pair-and-share actiyities
portfolio/written assignments, class discussion

General PsychologyApplication/Reaction cards, hands-on psychophggiresearch
activities, community-based research projects

Elementary AlgebraA MnSCU-wide assessment study, Collaborative sssent of
Mathematics Project (CAMP), evaluated effectiversdggaching methodology through
implementing specific instructional constructs @giventions, such as “just-in-time”
teaching of concepts.

Introduction to ComputersStudent presentations, group research projetis;éntered
instruction, project-based learning with test-owdra based on modules

Itasca’s success in engaging students in learsingflected in CCSSE results. Based on
CCSSE results and graduation rat®sshington Monthlyanked ICC the thirteenth best
community college in the country.

Opportunities and Challenges in Documenting Instrutonal Methods and Student
Engagement

Although the CCSSE indicates ICC has a high le¥student engagement, and although
our Foundations of Excellence Student and Facul§f/Surveys rank ICC high in the
area of learning, success at engaging studengsinihg is not captured or formalized in
terms of campus assessment processes and docuorentat

Opportunities:

» Continue to share what is working/not working, tigh the Center for Innovation
and Center of Teaching and Learning activities.

* Increase opportunity for professional developmeatiad best practices

* Use Professional Development Days to work intemtligron a documentation
and evaluation process to capture more of whatavéadr example, we can share
impressive CCSSE data showing that our studentstezpfar more active and
collaborative learning at Itasca than did studetntSCSSE cohort institutions
(59.2 percent and 50 percent respectively) to oeoaf our strengths.

» Consider intentional gathering of anecdotal evigerqualitative input from
faculty regarding their systems of engaging stuslentearning.

Challenges
» Faculty schedules and locations do not supporaloohative time to discuss best
practices

* There is a high level of opportunity for studemt$e engaged, which is supported
by faculty; how to document this engagement isalehge.
* Time and finances to support a broad-based assespnogram are limited.
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Sources of Evidence:

Course outlines

Faculty appraisals

Sabbatical Leave Application packet

MSCF Contract

Syllabi

Grant Research outcomes reports

CTL and CFI Annual Reports

Foundations of Excellence Student Survey - Questi®) 54, 59, 57and 60 show 70-90
percent feel effective teaching methods are umed that they are encouraged to ask
guestions and seek faculty assistance.

Foundations of Excellence Faculty/Staff Survey -eQions 61, 62, 64, 67, 68 indicate
90-100 percent high/very high ratings around engeaye of students in learning.
Graduation survey

New Student Survey

CCSSE Survey

Exit survey

Documentation of Student Learning Outcomes
ICC documents its student learning outcomes a@ibssurse sections through these
common tools:

» Course outlines

» Syllabi

e MTC

* ICC Foundational Goals

As discussed above, every course at Itasca hastemeaurse outline, which states the
learning outcomes of the course as well as sugljestessments. These learning
outcomes are aligned with the MTC and ICC Foundali®Goals to ensure that all
students meet designated learning outcomes whgrctimplete the MTC or a degree,
diploma, or certificate program. Course syllabiagdandividual faculty members’ more
specific learning outcomes and assessments.

These learning outcomes have been determined th@dgcumentation process that is
overseen by the Academic Affairs and Standards Cib(/ASC). The Dean of
Academic Affairs, the Registrar, a faculty counseémd several faculty serve on AASC,
which is charged with documenting and evaluatisgrieng outcomes for courses and
ensuring their alignment with MTC and ICC FoundasibGoals. Any new course or
curriculum proposal goes through a standard prosg¢hsAASC that includes
documentation of learning outcomes and assessmactiqes.

Assessment of learning outcomes is not consistgnsa all sections because of
academic freedom. However, Itasca’s small sizecatidgial relationships foster
cooperation and communication among faculty abssgessment of learning outcomes.
Faculty teaching different sections of the same<tand to use similar assessments. In
addition, faculty have engaged in a number of @ssest and classroom research
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projects to measure student achievement of the BIICICC Foundational Goals of
Communication (writing, specifically), Ethical Reasng, Critical Thinking, and
Mathematical Reasoning, and Information Technolddpe following are examples of
consistency across sections of high-enrolimentselsts

General Psychologylests, assignments, hands-on active learningiéesi
Elementary AlgebraMany of the sections use a common math portfdigessment; all
do pre/post testing, tests of skills; year-long NH&ide CAMP project included
common weekly quizzes to identify student compeatsnc
Expository Writing and Fundamentals of Written Esigl
* Inthe English discipline, a “C” or better is nedde matriculate to the next level
of writing.
» All sections revalidate placement and use revabdatssay as a pre-test. All
sections of Fundamentals of Written English usessay test as an exit exam.
» All sections of Expository Writing use essays aspghmary assessment measure.
» All sections of Fundamentals of Written English pseagraphs and then essays
as the primary assessment measure.
Introduction to ComputersShared curriculum, test-out exam based on modules

Learning community programs implement a varietgtodtegies to evaluate student
learning outcomes at the program level. This iar@a of emphasis and growth at ICC.
Examples include:

» The Applied Psychology program has a pre/postaredta portfolio-based
assessment based on the American Psychologicatidtisa recommended
student learning outcomes.

* The Engineering program has a comprehensive exatelswon the national
four-year engineering exam and a portfolio profeated on ABET national
engineering standards that all students participate

» The Wildland Firefighting program uses a set ofl skieck-offs that are part of
the national certification to become a wildlanefighter.

* The Nursing program has a state licensure exam.

» The pre-education cohort program, Class Act, Hastiadients produce a portfolio
keyed to the five National Board of Professionahdleng Standards.

In addition to these program-level assessment;dthas documented and evaluated
student learning outcomes through pilot assessprejects, self-reporting in the General
Education and Graduate Surveys, and approximatehntal College Assessment of
Academic Proficiency (CAAP) testing

Opportunities and Challenges for Documenting Learnig Outcomes

Although course outlines document student learoutgomes, the college does not have
an assessment program in place to standardizesassasacross sections of courses or to
measure student learning of MTC and ICC FoundatiGoals consistently across the
institution. On the program level, however, Itabaa strong assessment programs in
place that are aligned with state and nationalgzsibnal standards.

72



Opportunities:

» Academic freedom allows for creative solutions.Ufgccan react to deficiencies
quickly and adjust to specific scenarios.

» Itasca could develop a mechanism for more infolomatharing about the
assessment strategies in place within high-enroitroeurses and other courses.

» There is/has been ample opportunity to be expasaddessment ideas by
consultants like Walvoord on assessment; we haweneeed efforts towards
assessment through CTL and book group readinghbwpproach seems
scattered and piecemeal sometimes and is challgigidocument.

» Starting Fall 2008, a faculty member has been asdigelease time to coordinate
the Associate in Arts program to facilitate theqass of developing program-
level assessment and General Education (MTC) ansess

Challenges:

* Academic freedom prevents mandating assessmentinesay standards across
the curriculum, making it difficult to develop aristent broad-based assessment
of student learning.

* Because faculty teach in different ways, assignmyessessments, and grading
have inherent inconsistencies.

* Itis difficult for faculty to find the time to ctdborate on assessment issues.

Sources of Evidence:

Course outlines

Syllabi

Pre/post testing projects

Portfolios

Program-level tests and licensure tests

National standards

Faculty evaluations and appraisals

MTC review

AASC minutes

Course-level assessments

Classroom research projects (Expository Writingroduction to Computers, Class Act)
CAAP Tests

Pilot assessment projects in Writing, Ethical Reasy Critical Thinking, Mathematical
Reasoning, Information Technology

Graduate Survey

General Education Survey

Addressing the Causes of High DFWI Rates
Based on suspension appeals documentation, ankediokance, and observation, the
committee identified the main causes of DFWI addta

* lack of academic preparation

* unstable families

* long time lapse from last educational experiences

» working full time or close to full time
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» childcare issues

* motivation

» first time away from home (difficulty setting prites)
* medical problems

* unrealistic expectations

» failure to adjust to academic environment

In addition, ICC’s Office of Institutional Resear@R) has conducted studies on how
college readiness (or lack thereof) contributegtention and success. A student who is
required to take two or more remedial classes islhmmuore likely to fail or not persist
than students who test college-ready or who tegtldpmental in only one subject. The
more developmental courses students test intdotier the rates of success, suggesting
that underpreparation is a major cause. Developahetnidents’ GPAs also consistently
lag a point behind those of their non-developmecritssmates. IR has further found that
students who earn a C-range grade in developmeniiasées are much less likely to
persist and succeed than developmental studentgarica B or higher in developmental
courses.

This research and observational data points to sdrtiee causes of high DFWI rates in
Fundamentals of Written English (30 percent) arehtéintary Algebra (50 percent). At-
risk students also are often advised to take Inirtdn to Computers (37 percent DFWI).
It is surprising that Expository Writing has a heglDFWI rate (37 percent) than
Fundamentals of Written English, and it is not clehy General Psychology has a 35
percent DFWI rate. This data is documented in thedht Practices Inventory

Having said that, the college has addressed thapgsyms” with a number of policies,
resources, and planning to both decrease the nushisardents who receive DFWI and
to intervene and provide support for those who datwo are at the highest risk for
getting DFWI. The sections below first discuss Htagca addresses DFWI rates in all
courses and then specific interventions for thatified high-enrollment courses.

Prevention and Support College-wide

» Students are assigned counselors upon enterirgpliege. These counselors
track student progress.

* The TRIO-supported Student Support Services (S&#y@m works with at-risk,
first-generation, low-income students. Classes sischransition to College are
offered free of charge to students enrolled in SSS.

» Freshman Year Experience course (3 credits, coleags) is encouraged for all
at-risk and undecided students. This course ireglgarning how to be a
successful student.

» There are college lab assistants available to stelgents in Natural Resources,
Nursing, and Engineering classes.

* Placement testing places students in appropriatelalemental or college-level
courses; students whose scores suggest that thayt éave the ability to benefit
are counseled to take Adult Basic Education (ABB3ses or tutoring instead of
enrolling. ABE services are offered on campus.

74



Peer tutoring in most classes is available in thbade&mic Resource Center as well
as professional tutoring for students with digabg or those requesting services.
The Testing Center provides a quiet place to tekestand also provides a space
and proctoring for make-up tests.

Coaches track student progress in classes andéawieed study tables.

To improve retention of student-athletes, the pAttletic Learning Community
created a cohort of student-athletes taking devedopal classes together as well
as a seminar class on athletic issues.

The Engineering program piloted intervention sgege through an academic
coaching model.

The college has instigated the learning communitg@hin some programs to
provide cohesion and accountability.

D2L—online learning platform used by most facultyelys students gauge
success with online grade book.

A screening tool for students registering for oalolasses identifies students who
may not be prepared for online learning.

A parent newsletter was established in 2000 to keeents more informed and
involved.

Parents are encouraged to ask their studentsri@siguiver to give parents
access to information on how students are doing.

Classes are scheduled at night, in block format,amther times convenient for
students.

All instructors are available to students duringted office hours.

Additional Prevention and Support in High-Enroliment Courses

ICC faculty in Math and English meet with area hggihool faculty to discuss
student learning expectations and what will heljglehts be more prepared for
college.

The Academic Resource Center Director meets weh hrgh school students and
offers early testing with the placement tests tooamage students to take
preparation courses for college-level rigor, patady in the area of Math.
Developmental faculty in English, Math, and Readimget annually with the
Academic Resource Center Director to discuss adcead student needs.

The Academic Resource Center offers free peerihgi@t almost any hour of the
day for the named high-enrollment classes, andepsidnal tutoring and support
for students with disabilities and other studeptguesting services. Math
instructors invite Academic Resource Center stafflass to discuss tutoring
services.

Revalidation of placement in Fundamentals of WhiEnglish and Expository
Writing identifies students in need of assistancthose who may not be placed
appropriately.

All writing classes provide one-on-one conferenaangdrafts, and many offer
perpetual revision options or portfolio gradingathich students receive the grade
on their last version that they turn in.

Developmental English and college-level Englisharailable in a back-to-back
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half-semester block format so that students canatdrack for completing
programs and degrees on time.

Developmental English instructors have studentstipeathe exit exam or offer
several opportunities to pass with feedback onpassing exams.
Lab-centered instruction in Introduction to Compsitallows students ready
access to faculty help as they apply their learning

Intervention College-wide

Faculty and counselors intervene on case-by-case theough the Early
Warning System, which asks faculty to report tons®lors students who are not
passing in the sixth week of classes.

Recently a new probation/suspension program hasibggdemented to warn
students earlier who are at risk of failure.

Students returning after a suspension developuntarly contract with their
counselor, which includes midsemester grade reppend biweekly meetings.
ICC has a suspension appeal process in placesud@ension appeal is approved,
a student must follow a success contract that reguegular biweekly meetings
with counselor, a C or better in all classes, niheaws or incompletes, and
grade check at midsemester. The result of thisgaots that the majority
succeed.

Students returning after suspension or on suspeagipeal are encouraged (and
in some cases required) to take Freshman Year experif they have not
already done so. This practice has replaced tmeeiofEdge of Success” class,
which is not viable now that suspensions are img@seh semester.

Students returning after suspension or on suspeagipeal are usually limited to
12 credits.

For students receiving “I's, a contract for comjgetis an option.

For students who are failing a course due to ldcleoessary skills for success, a
“bail-out” option is available that allows studemtsbail out and earn 1-2 credits
in learning skills.

Post-Secondary Enrollment Option (PSEQO) students maintain a 2.0
cumulative GPA to maintain eligibility.

Opportunities and Challenges for Addressing DFWI
Opportunities

Have workshops with high school and college factdtgddress student needs.
More visits to area high schools and pretestingigh school students with
placement tests to lead to discussions with stgdemut what classes they
should take to test college ready and be preparecbflege.

Work with faculty to promote making classes rela@warstudents through case
studies, examples, assignments.

Send waiver information directly to parents in didadi to promoting it at parents’
orientation, which many parents do not attend.

Examine if we can be more intrusive at an institodil level (there is a great deal
of intervention by counselors and individual instars).
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» Develop approach with borderline students (jusiratbove a 2.0).

* Educate students about financial ramificationsadfwithdraw on federal
financial aid.

* Encourage students to think about how future engrkoynay evaluate their
transcript.

* Address on the first day of classes what it meareta college student.

Challenges

* Motivation is a primary issue in student lack ofsess.

* Financial issues are a factor for “about 10 pefceinstudents (IR).

* Accuplacer does not place students well at the leigbls of math. Concurrent
enrollment calculus students tested at intermeadilgiebra even with ACT test
scores of 28 and 30. The paper and pencil teseéplsiudents well.

* B, AP, and CLEP tests with appropriate scoresdaasbf equivalent course.
Reliance on these credits can be risky becaussférainstitution may not accept
them.

» Concurrent enrollment may lead to issues relatgalacement because students
will have completed college credits in those amaas$ thus won't take placement
tests. If students remain underprepared, the alhag no mandatory remedy.

Sources of Evidence:

Testing data

Research projects tracking persistence with devedopal math: Pre-algebra,
Elementary Algebra, Intermediate Algebra

Research projects tracking student success in a@wental English and college-level
English courses

MnSCU “Get Ready Report” (developmental educatiatad

MnSCU DFWI report

Institutional Research on cut scores and successisfence and success for
developmental and non-developmental studentsispamnse and success for
developmental students by grade earned.

Suspension appeals data about causes of DFWIs

Placement

All new students at ICC take the Accuplacer placgnegam for placement in Writing,
Reading and Math. The only exceptions are studsraisng 24+ on ACT in English or
Math, who do not need to take placement test,uatestts who have taken placement tests
or the relevant coursework elsewhere. MnSCU hadatany cut scores, which are now
consistent across the system, and mandatory platemstructors revalidate placement
tests in developmental reading, developmental afidge-level writing, and
developmental math. Engineering tracks incoming ACadres as a predictor of academic
success.

PSEO students must test college ready and meeta@BAlass rank requirements to be

eligible to enroll. Itasca’s PSEO GPA and clasknaguirements (3.2 for juniors and
seventieth percentile class ranking, 3.0 for senamd fiftieth percentile class ranking)
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are higher than Minnesota minimum requirementstferprogram. However, as
discussed above, students are now registeringomitburrent enrollment credits.

All new students must register their first semestigh an advisor or faculty counselor.
At these sessions, the advisor or counselor reviacement test scores, high school
transcripts, ACT scores, and any IB or AP coursé&vemid discusses a student’s goals
and then registers him or her into appropriate s®work, including more advanced
courses. Itasca does not have an honors progréwnors courses specifically for
advanced students but does have a nascent PhiRéapa (PTK) Society chapter. The
college has offered honors options in the pastéotain classes in which students
completed additional reading or research essatfsedike and earned honors credit.

ICC publishes program guide sheets that help stadehect appropriate course work
according to their level of readiness. Counselarsehan informal developmental guide
sheet to help students get on track for timely gatidn or program completion. While
students are required to register with an advis@oanselor their first semester and are
reminded to meet with a counselor prior to registgfor their second semester, it is
possible for them to re-register once they havi theh IDs. There have been occasional
issues of students registering for classes thabaradvanced for them.

In the upper-level math courses such as Pre-cal@rid Calculus 1, and in both
Fundamentals of Written English and Expository Wgt a grade of C or higher is
needed to move on. Those who do not pass theisesare contacted by the Director of
Academic Support Services to withdraw from clageatsrequire these prerequisites.

Opportunities and Challenges in Placement
Opportunities:

» Develop a program guide sheet for underpreparatksta that intentionally maps
out a three-year plan for the two-year degree.

» Consider a spring entrance in selected programia$tryear students who test
into developmental classes so they can get on wbkpre-requisites.

» Consider creative summer prep/bridge program fores8SS students.

* Institute closer tracking of first-year studentsusyng technology to force
placement—particularly to fix the issue of new i re-registering online once
they are issued their tech IDs.

» Evaluate the placement of students who enter I8 edgncurrent
enrollment/PSEO credits from other institutions.

» Consider a study to improve the tracking of stuslezimpletion of prerequisites.

» Consider options, either through PTK or other aesnto provide more academic
challenges for honors students.

Challenges:
» There are not enough opportunities for gifted stislen entry to ICC.

Sources of Evidence:

Accuplacer data collection
Placement rates
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Retention and success rates
Time to graduation

PSEO registration materials
Program guide sheets

Documentation of Learning Outcomes of Out-of-Clas&vents and Activities

The institution has no formal documentation of reéuwdent learning outcomes of out-of-
class events and activities. However, it is an etgimn that students will engage in
civic/educational activities, and some programeluding Engineering and Nursing,
encourage a certain number of hours of communityic® In addition, many instructors
require attendance at certain performances or sppakents or offer extra credit
opportunities for attendance.

That said, only 53 percent of faculty and staftia Foundations of Excellence
Faculty/Staff Survey felt that the college assuted all new students experienced out-
of-class learning activities to a high or very hagrgree. A higher percentage take
responsibility themselves to encourage studenpaticipate in course-related out-of-
class events (71.4 percent high/very high).

Assignments for out-of-class events and activaieessdocumented in a number of places:

» Portfolios in Engineering

e Extra credit in some classes for volunteering atGommunity Café (free meals),
food bank, GRACE house homeless shelter, etc.

» Extra credit in some classes (such as Expositonyirfrand Ethics) for attending
speaking events on campus or at the Grand Rapis Public Library.

* Some classes require attendance at events. Fopexavtusic Appreciation
requires students to attend a certain number efderformances (of the students’
choice) during the semester.

* Documented campus academic club activities: PspgydClub, Philosophy
Club, Class Act trips, campus activities, Fore®uyking shared projects, Chess
Club, Engineering civic engagement activities, Mat&Resources planting and
pond projects

* Intentional on-campus events, which include theuahshared curriculum project
(Ethics Conference in 200®6he Inconvenient Trutim 2007, The Color Red
Project in 2008), the annual Global Education Weekl, two annual student-
directed Civil Liberties Conferences (2007 and 2008ese are scheduled during
class times, and instructors are encouraged tg ligir classes. Classes were
canceled campuswide to participate in the Ethiasf€ence.

» Shared text projects requiring out-of-class mesting

» Service learning and volunteerism are either foiredl or encouraged by some
faculty and in many programs. The Engineering Rrogissues a certificate upon
graduation (transcripted) for 50 or 100 hours ofise.

* The Master Academic Planning (MAP) process in acad@rograms captures
some of these events as well.

* Some programs, such as Business and Engineeriogp@ge or require
internships or cooperative education.
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Opportunities and Challenges for Out-of-Class Learing
Opportunities:

* We have many identified opportunities for out-cgd events and activities, but
we need to develop a system for documenting stateatticipation and learning
outcomes.

» Attach credit (not just extra credit) to servicarl@ng or volunteer experiences.

* Include discussion of relationship between outdaés to in-class learning.

Challenges:

» ltis difficult to ensure adequate funding to sustuccessful initiatives and to
encourage new ones. For example, many of the E@gimgeprogram’s activities
have been grant funded. What happens when gradéeflimitiatives are no
longer funded?

* Students who commute and leave campus right déss eniss out on many of
these opportunities. In addition, the fact thatremy students have tight
schedules makes it difficult to require out-of-clastivities.

» Efforts are often localized without central leadgpsor dissemination of
information.

» Itis difficult to fit in extra activities or canterecious class time to allow
students to attend.

Sources of Evidence:

Student Life minutes

Shared curriculum projects agendas, schedulesenitev

Ethics Conference report

Global Education Week schedules

Civil Liberties conferences schedules

Course syllabi

Foundations of Excellence Faculty/Staff Survey

Out-of-class learning opportunities documentat@epartmental calendars, Meeting
agendas, formalized student feedback

Volunteer hours for many students are documentddapproved by faculty members
(such as Engineering certification).

Applied Psychology and Engineering portfolios

Service learning and club activities in prograrke lEngineering, Class Act, Nursing,
Natural Resources

Extra credit assignment samples

Recommended Action Items:
1. Create and institutionalize common learning gdad new studentgHigh priority)
1) review ICC Foundational Goals; 2) create newlati goals for learning,

engagement, behavior, attitude, success, 3) esftalshy of informing and "testing”
new students to make sure they "get it.”
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2. Integrate new student learning goals into fyoddétvelopment(High priority)

3. Modify internal measures (surveys) to includeasuges of student engagement.
(Medium priority)

4. Increase opportunity for faculty teaching fiysiar high-enrollment courses to meet.
(High priority)

Share ideas, best practices, engagement, commuoos;uvaluations, common
processes, potentially common capstone expectations

5. Continue CCSSE and pilot SENSE (Survey of Enge8tudent Engagemengiigh
priority)

6. Improve faculty orientation and mentoring praagtigh priority)
Educate new faculty on institutional documents disduss student engagement
methodology.

7. Develop systematic approach across all prograasdor assessment of student
learning.(High priority)

Identify assessment coordinator for college. Woitkhywrogram coordinators and
establish assessment committee that meets regubmixelop timeline approach for
assessing overall student outcomes and feedbapkdoamprovement at
discipline/program level.

8. Provide dedicated time/support for outcomesudison.(Medium priority)
Develop a process for more intentional time to wkscoutcomes, and how others that
teach that same course are meeting and assessgsgydhtcomes.

9. Assess if there is enough support for how taudwnt learning outcome@edium
priority)

10. Develop program guides for underprepared stadgfigh priority)
Work with programs to ensure that underpreparedesiis have a clear path for program
completion. Reconsider systems in place to guitepitocess.

11. Study the way the college monitors prerequesaied improve the process if possible.
(Medium priority)

Is there a systematic way we can do this bettdrimvihe constraints of the MNnSCU
system?

12. Increase opportunities to educate new stuadrast DFWI impacts during
orientation.(High priority)
Cover expectations; give definitions of expectagiocgxamples, etc., expected behaviors.

13. Opportunity to create institutional guidelifesstudent behavior and academic
expectationgHigh priority)
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Gather faculty and staff to discuss common gui@slifor attendance, behavior,
expectations, final exams.

14. Examine Early Warning Syste(righ priority)
Work with faculty and staff to determine a bettexywof identifying at-risk students and
possible intervening earlier.

15. Examine causes that prevent “deep thinkiidigh priority)

16. Develop a more systematic approach for studyaiterns of evidence we gather
about DFWI.(High priority)

Look at persistence rate and examining data sdtedafurvey results in new ways.
An example from the program level: Forestry traickBvidual students and their
academic persistence within the program.

17. Clarify expectations for out-of-class learnfognew studentgMedium priority)
Some classes and some departments do this. Si@Q|dé a college, have out-of-class
learning experiences that are tied into institaidearning outcomes?

18. Look at athletes’ success/retention/attendgivedium priority)

Explore ways to address loss of class time forestuidthletes. Address instructional
technology that could be employed to address i®sueok at correlation between
faculty engagement with athletes and improved perémce. Have athletes sign waivers
of privacy and have a mechanism for faculty to kivalwch students have waivers.
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Chapter 8
Diversity

Foundations Institutions ensure that new studexpereence ongoing exploration of
diverse ideas, worldviews, and cultures as a meaeshancing their learning and
participation in pluralistic communities. Institahs cultivate an open and civil
community in which students interact with peopberfivaried backgrounds and cultures.
These institutions guide students to reflect oasdend values different from those they
currently hold, and explore their own cultures a&hd cultures of others.

Committee Leaders:
John Rothstein, Steering Committee member, Busigmeddconomics instructor
Theresa Troumbly, Administrative Assistant

Committee Members:

Harold Annette, Director of Multicultural Studentfairs
Maria Annoni, Music Instructor

Darlene Freeman, Upward Bound and Talent Searacioir
Lori Kent, Blandin Training

Bill McBride, Physical Education and Wellness lnstor
Sylvia Olney, Ethics and Anthropology Instructor

Sally Velzen, Sociology and Minority Studies Ingtior

Current Situation:

To examine the degree to which Itasca Communitye@elfulfills the aspirations of the
Diversity Dimension, the committee examined thdegm's mission and strategic plan
and recruitment and retention initiatives in adufitto the given performance indicators.
The college has dedicated itself to developingsumporting a diverse student body and
staff, and acts on a commitment to exploring digeverldviews and supporting free and
civil expression of ideas but is hampered in somasof exposing students to diversity
by its remote rural location.

Mission and Strategic Plan

Itasca Community College expresses its commitneediversity through its mission
statement and strategic plan. The college missairraent includes fostering “civic and
global engagement,” and the college has pledgées$pect the strengths and
experiences of learners and community members &lbmalks of life” in its current
Strategic Plan. In addition, Strategic Directiona@al and 3 specifically address learning
about diversity and attracting and supporting stisl&om diverse backgrounds:

Goal 1.Engaged Learners

Itasca Community College will inspire learnersrtagine and think critically about
themselves, their communities, and the larger wahlereby enhancing awareness of
multicultural perspectives and providing opportigstfor civic and global engagement.
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Goal 3.Serve Diverse Learners

Itasca Community College will reach out to peoptan diverse backgrounds and
provide them with learning opportunities and segsithat respect and draw upon the
strengths of their cultural backgrounds and empdiemn to achieve their educational
goals.

These documents and commitment are aligned witiMiihaesota State Colleges and
Universities’ (MNSCU’s) Systemwide Strategic Divigrglan 2006-2010.

Recruitment and Retention Initiatives

Itasca’s 2008 Diversity Plan summarizes its accahpients in the areas of recruitment
and retention. Since 2000, ICC has made conceffedseto attract and retain
underrepresented students, with a focus on thehnikraabe peoples. Specific efforts to
reach out to and support Native Americans in tiggoreinclude:

ICC houses the Upward Bound and Talent Search @nogjmore below).

ICC established significant outreach to area hajiosls by providing Ojibwe

language instruction through distance opportundies providing support and

partnering with area high schools for the develapnoeé Ojibwe Quiz Bowl
competitive teams.

* ICC has been granted $500,000 from the ShakopeevBiagmton Dakota
community for Dakota language and culture presematnd revitalization. The
grant allows the college to provide outreach arpstt to K-12 schools
statewide to develop Dakota Quiz Bowl teams.

* ICC is the only MnSCU institution with an endowmé&md, funded by the
Blandin Foundation, supporting an American India&umd&s faculty position. The
endowment currently has $250,000 in funds and tgsbof $3 million.

» ICC offers four levels of Ojibwe language eachdisgear regardless of
enrollment, a commitment made possible througtetidtowment fund.

» |ICC offers an A.A. degree with American Indian SasdEmphasis and
articulation agreements with University of Minnes®@uluth and the College of
St. Scholastica.

* ICC has established a marketing campaign, proddsied®VDs marketing the
ICC American Indian Studies program.

* ICC has an American Indian Advisory Board that adsilCC administration on
policy.

» ICC Foundation issues five Leadership in Diversitiiolarships each fiscal year
to students who take on leadership roles on camgmasding diversity.

* ICC has partnered with Red Lake Reservation toideowildland fire training
and establish scholarships.

» ICC provides substantial staff support, dedicateshye and computers, and
leadership development for Native American studémsugh the O Gitch | Dah
(American Indian student) club.

* ICC hosts the annual American Indian Student Acadéwards Dinner,

recognizing those students who are making outstgraitademic progress.
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The Diversity Plan includes specific initiatives to
» improve data collection and analysis of the collegéforts to recruit and retain
underrepresented students;
* increase enrollment of underrepresented studespecelly American Indians;
» and improve the success of underrepresented sgjcepiecially American
Indians.

Outreach specifically to African American studemisudes two major new
commitments:

1. The hiring of an Assistant Director of Multiautal Student Affairs, who is charged
with revitalizing the Minority Club and providingene outreach and support to African
American students to improve retention and success.

2. The Engineering program has secured a Blandimdration grant to recruit and retain
African American students and to hire an unlimifigitttime African American
Engineering faculty member.

Through programs like TRIO-supported Student SupPpervices (SSS), Talent Search,
and Upward Bound, the college has reached outderoepresented students in the
region’s middle schools and high schools and wotkeglipport their success at the
college level (not just ICC).

Student Support Services

SSS has a long history of success with incomirgg-§eneration, low-income, and
disabled students. Serving approximately 215 stisdaer year, SSS provides counseling,
tutoring services, free classes (such as Tranditi@pllege and Job Readiness), and
community-building social activities. In compariserth the other regional SSS
programs, ltasca’s SSS students have a higheofrgersistence and academic success,
and graduate or transfer at higher rates; thees eat also consistently between 10 and
15 percent higher than the target objectives séhéyederal TRIO program. ltasca’s
SSS program was the only such program in the raggnant to meet or exceed all
program objectives in the last year.

Talent Search and Upward Bound

Itasca has fostered success of disadvantaged séufdem the region’s high schools,
many of whom are Native American, through Upwardibsince 1991 and in 2007
received a grant to expand its educational outreadhsupport for disadvantaged youth
in our region through Talent Search. Both progratestify and assist individuals from
disadvantaged backgrounds with the potential toeseat in higher education. Upward
Bound serves high school students; students cdicipate in Talent Search from grade 6
through graduation. Talent Search also reache@dults through offering services to
students re-entering high school and college \gg®27and toveterans of any age.

Upward Bound has partnerships with nine regionabstdistricts, Talent Search with
twelve. Students in Upward Bound and Talent Searehadvised to enroll in the post-
secondary institution of their choice. All go onhigher education, and about 50 percent
choose Itasca.
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Services include:

«  Study Skills Information

« Interest Assessment

« Career Exploration

« College Information

« College Visits

« Assistance in Applying to Colleges

« Financial Aid and Scholarship Information
« College Exam Preparation

+ Cultural Events

In addition to the study skills, college preparatiand career exploration services
available in both programs, students in Upward Botatke part in leadership-building
programs and have the opportunity to live and td&sses on the Itasca campus in
special summer residential sessions.

Athletic Program

The Athletic program has developed several initetiaimed at increasing retention of
first-year athletes, who include the highest rdtenmorities of any of Itasca’s programs.
It inaugurated the Athletic Advisory Council in 208s a way to plan proactively for the
success of our student athletes and the Athletigram. Members include coaches,
faculty, administration, and community members.imiprove retention, the Athletic
program also piloted in fall 2007 an Athletic LeiaagnCommunity, a cohort of first-year
student athletes who tested into developmentatetas hese students took Analytical
College Reading, Fundamentals of Written Englisia, laterpersonal Communication as
a cohort group. In addition, they enrolled withaggler group of athletes in a seminar
focusing on issues in athletics and developingadtar as a student athletes.

The Athletic program has long supported and moeddhe success of student athletes
through:
* required study tables (for several of the sponm®) wight or more per week, some
of which are supervised by tutors
» required midsemester fall grade reporting for wisigorts eligibility
* NCAA eligibility requirements for spring sports afat second-year fall sports
* regular communication with faculty about studentfgrenance, issues, and
intervention with athletes as necessary
» scheduling to minimize missed classes due to athdeents

Itasca’s overall retention rates fall to fall hdnevered at approximately 54 percent for
almost a decade. While this is the highest retantite of all northeast Minnesota
colleges, there is much room for improvement. Stdita suggest that minority students
at Itasca are persisting and succeeding at fajuyvalent rates to those of white students.
A study of three-year retention and success ratethé& Fall 2003 and Fall 2004 entering
student cohorts shows that American Indian anckldtiedents—the largest minority
groups at Itasca—were retained and succeedeckatgiatilar to the white population
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through their second fall (Fact Book 2008, TablésBd 32). It should be acknowledged
that the numbers of American Indians (13 in 20@3in12004) and blacks (3 in 2003, 10
in 2004) in the cohorts may be too small to dralildsmnclusions.

Challenges
* Inconclusive data on minority enrollment and ret@mbecause based on such
small numbers
 Difficulty of attracting minority students to a tely white community and
college

Opportunities

* The Diversity Plan has developed baseline stugdantion data that can be used
to measure change in the demographic make-up déstsiwho are retained at
ICC.

* The Diversity Plan includes specific initiativesitoprove recruitment through
leveraging existing Upward Bound and Talent Searograms, Career Days,
Financial Aid Super Sundays, and outreach to satligtiicts and communities
with large American Indian populations.

» The Diversity Plan includes specific initiativesitoprove the retention and
success of underrepresented students through sicgetheir involvement on
campus and their use of the tutoring center, araugh working with faculty on
strategies to improve student success.

Exposure to Diverse Ideas through the Curriculum

General Education

Itasca Community College offers a wide range o$s#s open to first-year students that
address issues of diversity and expose studewdiffeéoent cultures and worldviews. The
Minnesota Transfer Curriculum (MTC) requires onearse that falls under the Human
Diversity category and one course that falls uriderGlobal Perspectives category.
Itasca’s Associate in Arts degree has the samaresgent. There are 40 classes that
meet the Human Diversity (15) or Global Perspesti{#5) outcomes in their curricula
(MTC). Between 500 and 600 first-year students kgatan these courses (Note:
enrollment, not head count) in the 2007-2008 acadgear. In addition, several new or
reinstated courses—World Religions, Women Writerd\domen, and Introduction to
Women'’s Studies--have been offered in the last leoygars that focus on issues of
diversity and global awareness. Faculty and stdthaca believe that “appropriate
attention to diverse ideas and worldviews” is ia turriculum (Foundations of
Excellence Faculty/Staff Survey, Question 30: 7&&@et high/very high).

American Indian Studies Program

To attract and serve American Indian students amkpose the college as a whole to the
culture and history of northern Minnesota’s largestority population, the college
inaugurated an American Indian Studies progran0b22 The degree program promotes
Indian awareness by examining ways in which traddl tribal culture has been
maintained, altered and expressed in present-ahgridife and affairs. Ojibwe, the
language of the Anishinaabe people, is taughtwatddferent levels. Study also includes
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American Indian history, philosophy, law, cultut@ditions and customs, art, and
current events. Students may choose from a twogaase of study or a one-year
certificate. ICC has articulation agreements in Apa Indian Studies with the
University of Minnesota-Duluth and the College of Scholastica.

An endowment for a permanent faculty chair of Arcani Indian Studies has given the
program stability, and successful Grotto grant fagdhas allowed the program to expand
and provide leadership in Minnesota indigenousuage revitalization. Participation in
the Ojibwe language courses has increased frono@en40 participants since 2000, and
a record five enrolled tribal members are gradggitinspring 2008, four of whom will
receive an A.A. degree with an American Indian &siEmphasis. ICC successfully
obtained a recent NEH grant in partnership with ¢é&/Rarth Tribal College, Fond du Lac
Tribal and Community College, the University of Masota, Duluth, and the University
of Pennsylvania Museum to develop a digital arcloif/Bative American artifacts for
teaching and learning purposes. Further grantaradter development.

Global Education

To expose students to different cultures and irsregobal awareness, the college offers
two study-abroad opportunities annually, the Derkniaxchange program and the Spring
Trip through Education First (EF) educational todiise Denmark Exchange program is
a cultural exchange between Itasca and SvendbdltggépDenmark. During fall
semester, a cohort of Danish students attend Ifas¢ao months, and in spring
semester, between 16 and 20 ICC students—escoria instructor—study in
Svendborg for two months and travel to other Euaopaties during a 10-day class trip.
As part of this exchange, Danish and American stigdéve with host families for a
portion of their stays, and both institutions spmrectivities to encourage social
interactions between Danish and American studerddamilies. The curriculum for the
Denmark Exchange includes 15 credits of Generat&iitn courses that promote global
awareness, including International Study ExperieMasterpieces of World Literature,
European History and Culture, Introduction to ArtldDesign, and Danish Language and
Culture.

The Spring Trip is a 10-13 day trip to a foreiguotyy after graduation ceremonies each
May. In spring 2008, students will spend 10 day€lhina. Previous global destinations
have included 1) Ireland; 2) Greece and Turkeyta3y and France; 4) Germany,
Austria, Czech Republic and Hungary; 5) Spain amdddco. Students may receive
academic credit for this experience if they tale ltiternational Study Experience class
in conjunction with the trip. The excursion is atggen to students and the community as
a co-curricular educational opportunity.

In addition to these established programs, ltasexploring partnerships with other

Northeast Higher Education District institutionsofifer an Ireland study abroad program
focusing on international business and entrepresgur
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Areas of Concern

Although students must complete the Global Perspeand Human Diversity
requirements to graduate or complete the MTC anallerent figures suggest that most
of our first-year students do enroll in these cesyshere is no concerted effort to ensure
thatall first-year students enroll in classes that foausliversity and global perspectives.
In addition, enrollment in the American Indian Saslprogram and courses is low, and
participation in the established study-abroad opymities is open to fewer than 50
students a year. Furthermore, besides the Amehchan culture-based courses, the
curriculum offers only one other specifically mirtgirelated class, Minority Studies.

New students attest to the relative paucity of expe to diverse ideas and worldviews in
the curriculum and co-curriculum. When asked aleogiosure to poverty and class
issues, different world cultures, different poligerspectives, and different world
religions, few students gave the college high oy ¥egh ratings. In fact, the mean score
for diversity was the lowest in the Foundationg&®€ellence institutional comparison.
Another concern is student interest in studyingudloloversity. According to the 2003
Campus Diversity Climate Survey, students reparitéd interest or feel little need for
diversity education. In addition, the disparityweén the Foundations of Excellence
Student Survey results and Faculty/Staff Surveyltess noteworthy.

It is possible that new students, who took the syianly two months into their college
experience, are unaware of the curricular and coectar attention to issues of diversity
and diverse worldviews. In the General Educatiard&nt Survey Spring 2007, 69
percent of graduating students agree or strongkeatipat their education at ltasca
“increased my understanding of the issues and coad¢acing my community, country
and world” (Table 3). This suggests that by theetstudents graduate, their General
Education requirements and electives have addreéssaels of global perspectives.
Nevertheless, a focus on first-year exposure terdity and global perspectives is
warranted.

Challenges

e ltasca’s Associate in Arts and Associate in Scigarograms, currently 64-credit
programs, are facing a state-mandated cut to @btsrd his reduces the college’s
ability to institute new curricular requirementsesnphases.

* As asmall institution, it is challenging for Itasto offer a wide a range of classes
within disciplines.

* There is limited student interest in study-abroemjpams, and the cost of them is
high for a small college and its student population

Opportunities

» The Diversity Plan recommends an effort to incrgaeaticipation of non-Indian
students in American Indian Studies classes.
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* Faculty can be encouraged to include diverse aslobgperspectives in all of
their classes.

Co-curriculum:

Co-curricular activities at Itasca provide studenith access to diverse groups,
educational programs and events, and activitigsetkigose students to diverse cultures
and worldviews. Active student groups include Ccit Dah (Native American student
group), Gay Straight Alliance, and the PhilosoplytCThese groups frequently sponsor
events open to the general student body. In addiéeery spring Itasca presents a series
of events in Global Education Week. In spring 2066, college held a campus-wide
Ethics Conference featuring 50 sessions, includiagy sessions that addressed diverse
ethical viewpoints, and Student Government in gpB007 and 2008 organized Civil
Liberties Conferences with a focus on issues asnacgay rights, Native American
rights, and free speech. All of these events aem@p students (and the public), and
faculty are encouraged to bring their classes far @xtra credit to their students for
attendance. Almost two thirds of faculty and stadee the college a high/very high rating
for out-of-class activities that expose new stusiéntdiverse ideas and worldviews
(Faculty/Staff Survey, Question 31).

Some student groups and classes do co-curricutbexma-curricular activities that
expose them to diverse issues. The Psychology @lukexample, has conducted studies
of attitudes toward mental illness and sexual dgsand participants have undergone
training to volunteer for Itasca Alliance Againgb®al Assault. Panorama, a Christian
student organization, has engaged in “24-hour fasiito raise awareness of hunger
issues and has sent groups to help rebuild Newa@slever spring breaks. Students in
some classes, like Social Issues, are requiredltmteer at the homeless shelter, the
food bank, or the Community Café (free kitchenhédp them understand poverty issues.

Two student organizations, Gay Straight Allianc&£3 and O Gitch | Dah, have been
particularly engaged in activities that promote samass about diversity among the
general student body. GSA activities include:

» Speaking in classes for World AIDS Day
» Day of Silence participation and education to commokate young victims of
violence against gays, lesbians, bisexuals, amdgender individuals.

» Coming Out Day events
O Gitch | Dah activities include:

» Activities that honor and recognize November aswg¢ahmerican Heritage
Month featuring nationally known speakers and penfog artists

* Indian Fry Bread Taco Day (free tacos for all sthudeand staff)

« Annual ICC powwow, featuring drummers and dancesifthe Bug O Nay Ge
Shig “Silver Eagle” Drum and Dance group as wellresnbers from the local
community. Over 700 people attended the powwowpimg 2008.
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Interactions:

Itasca is a small rural community college in a prathantly white region with high
poverty rates (10 percent in 2004 Census datapugecthe college is remote from large
metropolitan areas, it is difficult to attract dige faculty, staff, and students. The largest
minority group in the region is Native Americandahe college does a commendable
job recruiting and supporting Native American studeand the American Indian Studies
Program. The chairmanship of the program is anwed@osition, guaranteeing the
program’s permanence while it is building enrollmeéinSCU has earmarked resources
for diversity efforts, and through that ICC hasaiged funds and has hired an Assistant
Director for Multicultural Affairs. ICC Multicultual Student Affairs office supports
activities to improve the retention of studentgalor and sustain a campus environment
that promotes racial tolerance.

The faculty and staff at Itasca are 95 percenteMfiitict Book 2008). Four percent, or six
individuals, are American Indian (Fact Book 200)ere are no other minority faculty
or staff. Given that, it is no surprise that ordyty percent of new students rate the
college high/very high for the opportunity to irdet with faculty and staff from differing
backgrounds and cultures (Foundations of Excell&tadent Survey). Faculty and staff
were slightly more optimistic than the new studewish 53.5 percent giving the college
a high/very high rating for this question (Foundas of Excellence Faculty/Staff
Survey). Larry Aitken, who holds the endowed clodiNative American Studies and is
an enrolled member of the Leech Lake Band of Ojispeaks to all new students at
orientation about respect. The staff positions @oeof Multicultural Student Affairs
and the newly created Assistant Director of Multieral Student Affairs are currently
held by enrolled members of regional bands of OgibiAss mentioned above, the
Engineering program has secured a grant to hireeanunlimited full-time African
American Engineering instructor.

Itasca’s student body comes primarily from regis@iools. The Athletic program has
been successful at recruiting black students frahobthe area, and Native American
students from northern Minnesota enroll at Itasctirly high numbers. Two percent of
new students in Fall 2007 were black, four perddattve American (Fact Book 2008). In
addition, one percent of incoming students weraAsir Hispanic. Although these are
low numbers, they are higher than U.S. Censusfdattasca County (0.2 percent black,
4 percent Native American, 0.8 percent Hispanig,pg&rcent Asian). The Engineering
program’s new grant will fund concerted effortsattract and retain African American
students into the Engineering program. Even wighrélatively small number of minority
students, slightly over 47 percent of new studeaits the college high/very high for the
opportunity to interact with other students frorffeting backgrounds and cultures.
Faculty and staff were in agreement with the newlestts, with 50 percent giving the
college a high/very high rating for this question.

Only 26.7 percent of new students rate the collegk/very high for the opportunity to
interact with people outside the institution whaneofrom differing backgrounds and
cultures. In fact, 35.5 percent said they had shght opportunities to do so or none at
all. Faculty and staff were in agreement with teevrstudents, with 30.4 percent giving
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the college a high/very high rating for this questiAgain, the low number of minorities
in our community hampers efforts to create theg@wdpnities. Part of the funds in the
new Engineering grant will allow the program tongrin African American engineers to
work with and present to students. In additiongtigh the co-curricular activities
discussed above, speakers from countries as digersaq and former Soviet Georgia
and from organizations ranging from OutFront Mirotaga gay rights organization) to
the food shelf provide at least some exposure oplpdrom differing backgrounds and
cultures.

Areas of Concern

The disconnect in perceptions about exposing staderdiversity Foundations of
Excellence Faculty/Staff and Student Surveys sugbasItasca may be too sanguine
about how well we introduce students to issueswdrdity and global awareness.

Opportunities
* As the Diversity Plan also recommends, we havepgotunity to build on our
co-curricular offerings and expose students torgitaein the first year by
working with staff and students of color and reaghbut to community members
of color.

Behaviors

Itasca Community College makes a concerted effocbhvey to new students the
standards of behavior it expects for participantan open and civil campus community.
It does so through:

» Written statements of expectations, which are pdni the Student Handbook,
posted on each classroom wall (Civility Statemeany included in many course
syllabi as statements about the importance of ctspel tolerance.

» Publication and enforcement of Racial, Sexual, Risability Harassment Code

» Speaker (endowed chair of American Indian Studiesespect at freshman
orientation

» Governance of student organizations through Stuliairs leadership that
focuses on respect, equal treatment, and freed@peaich

» Co-curricular activities that promote freedom opeession and diverse
viewpoints, most significantly in the spring 200thies Conference and spring
2007 and 2008 Civil Liberties Conferences

Students’ and faculty and staff responses on thudérations of Excellence Student and
Faculty/Staff Surveys reflect the success of tmesasures. Over 74 percent of students
in the survey believe (high/very high rating) tledl@ge communicates the importance of
respecting others with differing opinions, whildy#f percent rated the college’s efforts
in that regard slight/not at all. Similarly, 75.@rpent of faculty and staff give the college
high/very ratings for communicating to new studeh&simportance of standards of
behavior in an academic community (Foundationsxaleltence Faculty/Staff Survey).
Itasca’s results in this area were impressive mgarison with the Foundations of
Excellence cohort, with higher mean scores (4.0&2) any comparison group.
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Students also feel respected and safe on our carAfheartening 94.4 percent felt their
previous class’s instructor treated all studenttyfeegardless of gender/race/ethnicity.
It's worth noting that most of those answers welvays” and that only one respondent
out of 300 said “not at all” in response to thiggtion (Foundations of Excellence
Student Survey). Students also feel physically safthe campus (91 percent high/very
high), feel respected by others (82.4 percent kaglg/high), and feel they can express
their beliefs without concern about how others vahct (72.3 percent high/very high)
(Foundations of Excellence Student Survey).

Areas of Concern

The 2003 Campus Diversity Climate Survey resultsrat slightly less rosy picture.

While students, including minority student respamdefelt that staff was “welcoming to
people of color,” minority respondents did not féedt students were as welcoming as
staff. Minority students also gave lower positiesponses than did white students to
several other survey questions. This survey wasekier, conducted four years ago, and
the campus has seen improvement in other indicatasositive climate for diversity in
that time, as reflected in the Foundations of Heoeke survey results and some growth in
enrollment of minority students.

The Campus Diversity Climate Survey also revealpdraeption among minority
students that the local community was not welcomiige college needs to investigate
and develop a coherent strategy to improve the aamitynclimate for minority students.

Opportunities
* Diversity Plan recommends reaching out to Americaiian communities
through events like the annual pow-wow.
» Diversity Plan recommends working with the Chamife€ommerce and other
area organizations to ensure a welcoming envirohimehe community for
underrepresented students.

Recommendations

1. Encourage faculty to include a civility staterhm their course syllabi, such as “Since
all students taking this course come from diffefgaxtkgrounds and cultures, it is
mandatory that everyone is treated with respébtédium priority)

2. Address diversity within the set of courses witienA.A. degree is revisited in 2008-
2009 academic year with special attention towasligng that students are exposed to
diversity and global perspectives in their firsag€High priority)

3. Encourage faculty to include diverse and glgaabpectives in their course content
whenever possibléHigh priority)

4. Work with faculty to promote practices that wiitrease success of underrepresented
students(High priority)

5. Make a concerted effort to recruit faculty ataffsof color.(High priority)

6. Build on current co-curricular offerings to draw the experience, perspective, and
expertise of staff, students, and community membgcslor.(Medium priority)
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7. Work with community leaders and agencies to niakecommunity more welcoming
to minority studentgMedium priority)

Sources of Evidence

Itasca Community College Diversity Plan 2008

Campus Diversity Climate Survey (2003)

Minnesota Transfer Curriculum

Associate in Arts Degree Program Guide Sheet

Student Support Services data and staff interview

Talent Search and Upward Bound web pages

American Indian Studies Program web pages

Global Education web pages

Fact Book 2008

Office of Institutional Research (enrollment data dreshman enroliment in courses
meeting Human Diversity and Global Perspective ireguents)
Foundations of Excellence Student Survey

Foundations of Excellence Faculty/Staff Survey

General Education Student Survey 2007

2004 U.S. Census

94



Chapter 9
Roles and Purposes

Foundations Institutions promote student undersitagaf the various roles and
purposes of higher education and those unique tey®ar institutions, both for the
individual and society. These roles and purposekide learning for personal growth,
career enhancement, workplace preparation and reing, transfer for additional
education, engaged citizenship, and serving thdigpgbod. Institutions encourage new
students to examine their motivation and goals vatiard to higher education in
general and to their own college. Students are sgddo the value of both a general
education and focused study in an academic or cdreld.

Committee Leaders:
Annie Erickson, English Instructor/Steering Comeett
Trika Smith, Computer Instructor/Steering Committee

Committee Members:

Suzanne Aldrich, Nursing Instructor
Marilyn Clark, History Instructor

Jackie Gallop, Faculty Secretary

Robert Gephart, Psychology Instructor
Susan Hawkinson, English Instructor
Duane Helmer, Student

Bobbi Johnson, Public Information Director
Steve Kohorst, Accounting Instructor

Mick Reasor, Art Instructor

Bill Sackett, Business/Economics Instructor
Brian Vroman, Philosophy/History Instructor

Itasca Community College is clearly committed te #alue of higher education to
develop a well-rounded individual who is preparedviork, citizenship, and lifelong
learning, and its mission, vision, and values amdt&gic Plan, as well as its published
material and website, reflect this commitment. Most-year students understand the
college’s role in workplace preparation, careeragi@ement, and transfer, but have little
appreciation for the other purposes of higher etimeaThe college has not developed
sufficient written rationale for General Educatiobéral Arts courses or the Associate in
Arts degree. Both students and faculty would bériefin more intentional discussion
and communication of the value of a Liberal Artsi@tion and the college’s General
Education requirements for personal growth, emplkaymnand engaged citizenship.

Communication of the Purposes of Higher Education

Personal Growth

The Dimension Committee struggled with the defamtof “personal growth” and
devised its own definition, integrating elementseveral interpretations provided by
committee members. This consensus definition fatow
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Personal growth occurs through academic inquiryeedl as collegiate and other
learning experiences. It results in an ability teigh what one has learned against one’s
previous knowledge and beliefs. A student themuake thoughtful adaptations to his or
her life, behavior, mindset, and/or beliefs.

Many of Itasca Community College’s planning docutsesuch as the Mission, Vision,
and Goals, contain statements that affirm the gellecommitment to knowledge
acquisition for personal growth. However, theseuthoents are not broadly disseminated.
The topic of personal growth is touched on in nawdent orientation and in counseling
sessions, although minimally. In some courses, aschransition to College,

Introduction to Philosophy, Wellness, some sectmiisxpository Writing, and several
art and music courses, faculty address ways intwdiwademic pursuits result in personal
growth. Anecdotal evidence suggests that studadiedte an interest in knowledge
acquisition for personal growth in classroom disomss, homework assignments, and in
their participation in such college-sponsored dtdis as the Philosophy Club, the Ethics
Conference, and question-and-answer sessions ugist gpeakers. It is interesting to
note that despite faculty and staff concerns abonveying the value of knowledge
acquisition for personal growth, in the Foundatioh&xcellence Student Survey, 71
percent of the students surveyed believed thegmike effective in doing so. This
observation is reinforced by the college’s gradstate 2007, 92.6 percent of
respondents indicated some or substantial progressquiring knowledge for personal
development” while at ICC (ICC 2007 Graduate Sujvey

Areas of Concern

Although the college has an implicit vision visia knowledge acquisition for personal
growth, it is addressed in a haphazard manner., Atgoplanning documents that state
the college’s vision in this area are not effediivdisseminated or discussed. Finally, due
to time constraints, neither the counselors ndf standucting orientation adequately
address this topic. Counselors report in interviearsducted by the committee that they
have very little time to address knowledge for paed growth in individual counseling
sessions. Although they sense that students wallet\such discussion, counselors find
themselves spending a disproportionate amountref with a small number of students
in crisis and are not able to give all studentsithéepth individual academic counseling
they need. In response to an open-ended surveli@udsaving “more counselors/better
counseling” came in third when students suggestgswn which the institution “could
have improved your transition to college” (Foundas of Excellence Student Survey).
The student member on the committee further coraibd the frustration students feel
about not having the opportunity to explore the@rgonal reasons for pursuing higher
education.

Learning to Prepare for Future Employment

The college generally is effective in this areath@ Foundations of Excellence Student
Survey, 76 percent of the students surveyed regabpdsitively to the question: “To
what degree does this college help you understanddttending college increases
knowledge for your future employment?” Additionalromotional materials include
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information on the outlook for employment. Studexploration of potential careers is
encouraged via internships as well as career-@tecwurses and programs, such as
Freshman Year Experience, Nursing, Education, Bssinwildland Firefighting, and
Engineering. Career exploration is also encouragetubs that correspond to a
discipline, e.g. the Psychology and Engineeringo€lu

Areas of Concern

Although the college hosts a Career Day for argh Bchool juniors, it does not do so for
its own first-year students, a number of whom ardegided as to a major (8 percent of
new students were A.A./Undecided in Fall 2007, adiog to the Office of Institutional
Research). An additional 36 percent declared Arar$fer, and many of these students
are undecided about their major and career choices.

Learning for Engaged Citizenship and Serving thblieuGood

The college speaks of its commitment to engagézeaship and the public good often in
its planning documents. A number of programs andsas encourage service-learning
activities, such as the Engineering program, whédognizes levels of community
volunteerism on student transcripts; the Principlielslarketing course, which involves
students in sales of Rotary Roses and market-idspanjects that benefit ICC students;
the Nursing program, which conducts blood drivesyall as volunteer efforts in

Applied Psychology and Sociology. Student orgamragtalso contribute to the
community, for example by volunteering and/or magsiunds for the Community Cafe
and the homeless shelter. Individual instructosthe Library staff encourage students
to vote during election years. The Library hasumiye area with a television set that is
continuously tuned in to CNN, so interested stusleah be informed of news and public
affairs. Furthermore, 61 percent of the student® gahigh rating to the survey question:
“To what degree does this college help you undedstew attending college prepares
you to be an involved member of your community?’;p@rcent gave a high rating to the
survey question: “To what degree does this collegp you understand how attending
college prepares you to contribute to the bettetragsociety?” (Foundations of
Excellence Student Survey).

Areas of Concern

The college needs to decide if it wants to sevallef expectation for service learning
and other activities that encourage engaged cg&laprand an appreciation for serving
the public good. It also needs to analyze on a rfayreal basis how much is currently
being done in these areas.

Motivation for Pursuing Higher Education

During new student orientation and registratiossgmns are held to encourage students
to consider their motivation for pursuing higheuedtion. In a survey of the ICC
counselors and advisors, the Director of Studepp8u Services observed that “the
majority of our students examine their motivatiorgoals in regard to higher education. |
believe many of them come through our doors undedstg that they must attend
college and achieve a degree in which they can raakagh money to sustain their
expected lifestyles (the idea of K-16). Today we @ducating more and more individuals
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who 30 to 40 years ago would not have had the dppity to attend or even considered
attending college. Students used to look at attendollege as a privilege and only
attending when they knew what their goals wereliebe it is important that we
recognize the increased opportunities we have geohi The counselors concur: “We
often see a fairly encouraging increase in motira&ind goal setting the second year,”
wrote one. “We have surveys that tell us why theeremg freshmen chose Itasca. The
answers are usually quite practical. Our exit sys\vell us more about their outcomes in
these academic topics. In general, students agregement that going to college is a
good thing and Itasca is seen as a good placartd’ §tCC Foundations of Excellence
Counselors/Advisors Survey, February 2008).

Areas of Concern

That motivation should be addressed more intenfipisaclear. The college does
provide some opportunities for students to exarthieeg motivation for pursuing higher
education, but these tend to be more haphazardrtentional. Of the six Foundations
of Excellence Student Survey questions relatetlisodimension, student responses were
least favorable in this area, with only 52 peraessponding positively to the question:
“To what degree have faculty/staff helped you exwmjiour personal reasons for getting
a college education?” In addition, the opportusifer students to consider their
motivation for pursuing higher education tend towdn group settings during
orientation, rather than in individual discussiofilse group environment does not lend
itself to students’ personal reflection. Lastlywngtudent orientation only takes place in
the autumn, yet more than 100 registered as nedestsi Spring 2008. Therefore, they
could not participate in orientation.

The question of student motivation has also bestudsed among faculty, who see their
primary job as teaching the content and skillshefrtdiscipline in order to stimulate and
challenge students academically. Faculty incre&giiegl as if they must be
“entertainers” as well in an attempt to motivatedents.

Student motivation affects even the assessmentdést academic achievement. The
Director of Institutional Research has raised aceamthat the lack of student motivation
affects the accuracy of assessments of studenéawadchievement, stating in an
interview, “Due to the lack of test-taking motivati it is difficult to measure the level at
which students have mastered a particular areth¢oiCC Foundational Goals and
Outcomes].”

Rationale for Requirements

Required Courses

The rationale for required courses is touched dhercollege’s catalog and registration
booklet, in reference to the A.A., A.S., and MinosTransfer Curriculum (MTC). The
MTC guidelines spell out areas of General Educafsoich as logical reasoning, human
diversity, global perspective, and ethical andaigsponsibility) and lists courses
meeting these outcomes, but students are not mdwiith an explanation of why these
goals are valued by the college and transfer uigiits, nor a rationale as to how a
particular course might meet the specific MTC garala. Some faculty choose to provide
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information in their syllabi on the rationale faanticular required courses that they
teach. Students enrolled in diploma, certificateA@®.S. degree programs, such as
Nursing and Forestry, may perceive why particutarrses are required within the
curriculum due to the more technical, practical Aighly structured nature of those
curricula.

Areas of Concern

The MTC guidelines, as discussed above, do nafyckar students the rationale of
required courses. Also, the college does littladdress this issue. This lack of
understanding (which students confirmed and idiedtifs a source of frustration in
informal interviews) translates into a very comnpanception by students that they
“need to get through their ‘generals,” with litthe no understanding of or appreciation
for the value and practical benefits of a libeid@ation. This issue impacts a significant
number of the college’s students, as a large pagerof ICC’s graduates earn the A.A.
or A.S. degree (71 percent in 2007) (ICC 2007 GatelGurvey).

Required Competencies

While every course has a course outline delinedhiaggoals and outcomes, including
competencies and the ways in which they will besssd, the institution does little to
communicate its rationale for these competenciesiescourse syllabi list the ICC
Foundational General Education Outcomes expectedvemen appropriate, the MTC
Outcomes, and some faculty use the outcomes diststiate a discussion with students
about the rationales. In some cases, the percepiyrbe that the rationale for a
particular competency, such as writing or compuytsiguld be self-evident. Despite
these concerns, according to the 2006 General Edocaurvey completed by ICC
graduates, students generally report that thelitiabiand skills in 19 different areas of
competency have been improved markedly as a rekthie courses they took at ICC.
Highly-rated competencies include library skillepgputing, and writing.

Areas of Concern

Although 95 percent of faculty responding to theikaations of Excellence Faculty/Staff
Survey indicated that they communicate their acaclexpectations to students, it is not
clear whether or not they are linking those expeata to the required competencies for
their courses. This practice should be encouraged.

As noted above, students in specific academic progrhave a clearer understanding of
the rationale for courses and competencies thahak® pursuing an A.A./Transfer.
Program coordinators are responsible for establistiie program curricula and learning
goals and for developing written materials aboetrtprograms, so there is a clear line of
responsibility for ensuring that students and thielip understand why some courses and
skills are being taught and not others. The collbggs not have a similar structure for
the Associate in Arts program, its largest acadearagram, or for the General
Education/Liberal Arts curriculum that all studetransferring within MNSCU take. The
Associate in Arts degree and General Educationauuam are centerpieces of the
college’s academic offerings and integral to ICRission as a community college. In
addition, the Associate in Arts degree will be eswed next year as part of a state-
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mandated process to reduce the credits from 60.tdl&e Associate in Arts program
needs a coordinator to coordinate Associate in fadslty responses to the degree
review as well as to facilitate the writing and eommication of rationale for courses and
competencies. Finally, a coordinator would alsgHteim the learning communities that
help students feel a sense of belonging and dewai@rademic identity in other
programs on campus, such as Applied PsychologyCéams Act.

Requirements for Entry into Programs/Majors

ICC is an “open door” institution. Students whorai have a GED or high school
diploma may qualify for admission under the AbilityBenefit policy, based on the
results of an assessment test. (They must contpleiteGED or earn a high school
diploma to graduate.) Students who test belowestiold indicating Ability to Benefit

are directed to Adult Basic Education. The onlygoaon at Itasca that currently has entry
requirements is Class Act, which requires studentsst college ready in reading and
writing in order to enroll in the program. Some tmg and math classes require a “C” in
prerequisite courses.

Areas of Concern

Frequently, students are underprepared for collegen though students take placement
tests in math, reading, and writing, and placenreatdevelopmental course is
mandatory if a need is identified, they may stit be college ready after completing the
developmental coursework. In addition, students0@0-level courses frequently are not
college ready in terms of comportment, study habitsl learning skills. This causes a
“disconnect” between the faculty and their studémterms of academic expectations.

Sources of Evidence:
In considering this dimension, the Roles and Pep@imension Committee examined:
Mission, Vision, Values, and Goals / Strategic F2a03-2008
Orientation agenda
Counselor interviews - ICC Foundations of Excelee@ounselor/Advisor Survey
Foundations of Excellence Faculty/Staff Survey
Foundations of Excellence Student Survey
ICC program promotional materials (includes “Oulldor employment”)
Registration Session PowerPoint presentation
ICC Foundational Goals and Outcomes
ICC 2005-2007 Catalog
Registration/Information Booklet
MTC Goals and Outcomes
ICC General Education Student Survey 2006
ICC General Education Student Survey 2007
ICC 2006 Graduate Survey
ICC 2007 Graduate Survey
Circle K Mission
Jen Guyer Leadership Program Objectives and Outsome
Course outlines for:
Lskl 1111, Transition to College
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Phil 1101, Introduction to Philosophy
PE 1201, Wellness
Genl 1101, Freshman Year Experience
Syllabus for PRNU 1211 - Clinical |
Nursing program blood drive announcements
Class Act classroom experiential contracts
Business classes - records of participation in iRd@se sales
Engineering program certificates/documentationen¥ise-learning projects
Newspaper articles documenting service-learningepte in Sociology and Psychology
classes

Recommended Action Items:

Broaden ICC’s Career Day to include current stusi@tigh priority)

In order to assist undecided students in choosimgjar, to promote future
employment as a purpose for higher education, aedrmmunicate rationale for
required courses, ICC should investigate the pogibf broadening ICC’s
Career Day to include current students.

Review counseling servic€sligh priority)
The college should review counseling services teure that counselors have
adequate time to meet the academic needs of diists.

Develop and communicate a statement regarding &lidets educatiorfHigh
priority)

The college should develop and communicate a stateragarding Liberal Arts
education, such as:

Liberal Arts is the study of courses in the HumasjtNatural Sciences, and
Social Sciences. These are intended to providergekieowledge and intellectual
skills rather than specific occupational competesciA Liberal Arts education
promotes democratic citizenship, global awarenasd, personal growth. At
Itasca Community College, the Associate in Arté&\(Adegree is designed to
prepare students to succeed as they continue gih ¢ducation and become
lifelong learners.

Assign personnel who will coordinate, promote, assgess the Liberal Arts
curriculum(High priority)

The college should develop a method for assignerggnnel who will

coordinate, promote, and assess the Liberal Artscalum and ensure that these
foundational courses remain integral to the edanatf all students at ltasca
Community College.

Develop and communicate rationale for required ses(High priority)

The college needs to develop and communicate tlumade for required courses
via media such as the website, catalog, postesshhres, and course syllabi.
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Create learning communities within A.A. deg(etgh priority)
ICC should investigate possible methods of credgaghing communities within
the A.A. degree.

Review A.A. degre€High priority)
ICC should conduct a review of the A.A. degree gV¥eur years beginning Fall
2008.

Determine expectations for activities that encoaraggaged citizenship and
serving the public gooMedium priority)

An examination of current approaches should be ected, including those
provided by courses, programs, student organizgticampus events, and the
general campus culture. This assessment may thdridea more formal plan for
providing students with opportunities for engagédenship and serving the
public good.
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Chapter 10
Improvement

Foundations Institutions conduct assessment andtaiaiassociations with other
institutions and relevant professional organization order to effect improvement.
Assessment provides feedback to new studentsde thdir learning, to faculty to
guide their teaching, and to the institution todpiplanning, resource allocation,
decision making, and improvement of programs anitipe. As a way to facilitate
improvement, these institutions are knowledgeabtaiticurrent practices at other
institutions as well as relevant research and satsilip.

Committee Leaders:

Ron Ulseth, Chair and Steering Committee/Engingdmistructor

Tracey Roy, Co-chair, Liaison and Steering Comreittestitutional Research
Assistant

Committee Members:

Jon Byrne, English Instructor

Carol Church, Director of Nursing/Nursing Instructo
Drew Davis, Math/Earth Science Instructor

Jackie MacPherson, Psychology Instructor

Noel Olander, Engineering CLA/Technician

Peggy Pitts, Faculty Secretary

Theresa Stertz, Math Instructor

Current Situation

Itasca Community College is an innovative instdativith dedicated, creative, and
forward-thinking administration, faculty, and starhere is a culture of improvement
at the college, and we have developed strong assessystems in some of the
academic programs and in some business and stselertes divisions. Assessment
feedback from students also tends to be quiteipesithese assessment efforts,
however, are piecemeal, not shared widely, andosistently used for
improvement. In addition, some areas are lackirsgesyatic assessment. Institution-
wide there is a lack of assessment tools or knaydexd what may be in place. An
organized, comprehensive approach to assessmehdbexist.

Assessment of Initiatives Serving Large Percentafdew Students
The committee identified the following five initigés from Table B of the Current
Practices Inventory based on the highest percemfagew students affected:

Counseling Services - 100%
New Student Registration - 75%
Placement for Success - 100%
Program Guide Sheets - 100%
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Traditional Student Orientation - 75%

Counseling Services

Students meet with counselors two or more timess tingt semester. Once a student
is accepted, he or she is required to make an afppent to attend a new student
registration session. At these sessions, whichirared to 25, students are divided
by major into smaller groups of 3 to 5 students&®et with an advisor or counselor
and then register for classes. All new studentasseggned to an ICC counselor by
major or other factors (all Postsecondary Enrolln@ption students see one
counselor and all students who are eligible and sgfor Student Support Services
see a single counselor). Undecided students aigedivamong the three

counselors. A postcard is sent to each studentdéie middle of first semester
listing the counselor's name, office location, draad phone number. New students
are told to make an individual appointment withitlteunselor before they register
for spring semester.

There is some assessment of counseling servicembahough to make informed
decisions based on the data. Both the ICC New &tusiervey and the ICC Graduate
Survey ask students to rate their satisfaction watlnseling services, but the
guestions are broad and few, so they are of limitdde for making improvements.
New students are asked to rate the quality of médion received from counselors,
and they are also asked to rate the quality ofébestration process and orientation
process, but not counselors’ specific roles withimse (ICC New Student Survey).
Graduates are asked to rate their satisfactionlwath academic advising, which is
primarily done by counselors, and personal coung€liCC Graduate Survey).

Students report fairly high levels of satisfactinrthese areas, with 75 percent of new
students rating the quality of information from oselors as good or excellent, the
balance being either fair or no opinion (ICC Newd&nt Survey 2007). In the most
recent survey, graduates’ satisfaction with acadevising was a mean of 3.87 on a
5-point Likert scale, their satisfaction with coatisg a mean of 3.85. Nearly 71
percent of the graduate respondents were satisfiedry satisfied with the academic
advising services, and 67 percent were satisfiagor satisfied with the counseling
services they received (ICC Graduate Survey 20g.Foundations of Excellence
New Student Survey questions are more useful anldl e a model for future
assessment questions:

To what degree have faculty/staff advisors explhithe requirements for specific
programs and majors?

Not at all Slightly Moderately High Very high
1% 11.1% 25.8% 42.3% 19.8%

To what degree have faculty/staff advisors helpmad select courses?
Not at all Slightly Moderately High Very high
3.3% 8.4% 22.1% 35.8% 30.4%
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To what degree have faculty/staff advisors disadisdeat it takes for you to be
academically successful?

Not at all Slightly Moderately High Very high

2.3% 7.7% 24.7% 37.7% 27.7%

To what degree have faculty/staff advisors disaigeeir future enrollment plans?
Not at all Slightly Moderately High Very high
8.2% 15% 27.3% 27% 22.5%

The three counselors work closely together andudsaeeds for improvement based
on anecdotal evidence. In terms of a formal assessprocess, counselors meet
annually to discuss processes and means for imprevethrough a plan called
Strategic Comprehensive Program Enhancement (SCORE)SCOPE process,
however, has not received as much attention ip&sé couple years as before, and
submission of documentation of SCOPE plans ancoougs is tardy. In addition,
data for assessing services and making improvengrds noted, sparse and not
systematically collected and analyzed.

New Student Registration

As discussed above, all new students must registiera counselor or advisor, and
70 to 75 percent of them do so through the smallygmew student registration
process discussed above. There is some assesdment student registration, but
the questions are vague. Two surveys currentlyngare the ICC New Student
Registration Evaluation and the ICC New Student/&urThese surveys indicate
high satisfaction. In the 2007 New Student Surv@ypercent rated the registration
process good or excellent quality. In the 2007 Ntuwdent Registration Evaluation,
which is collected during registration, 96 percehmew students agreed that working
in small groups with an advisor helped or was \rexlpful, 97 percent said the
registration booklet helped or was very helpfull & percent found the Records
Office staff to be helpful or very helpful. Whilkdre is no formal, institutional
process, the counselors, registrar, advisors, aralleent director meet annually to
discuss the registration process, anecdotal testeapand the New Student
Registration Evaluation results as they plan the pear’s registration session. This
area does, however, lack a planning instrumerdentify specific improvements or
track the quality of changes.

Placement for Success

New students are required to take Accuplacer placeétests to assess reading,
writing and math skills before they can registardiasses. The tests result in
mandatory placement. There are two groups of stedeimo cannot be required to
take placement tests at Itasca, and the collegedmae concerns about these students
and is collecting data on their success. Thesggtowops are transfer students, who
have taken placement tests or classes to satpiyrenents elsewhere, and students
who took “College in the Schools,” a program allogrhigh school students to earn
college credit for classes taught at the collegellen high schools. The latter is a
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fairly new program, especially in our region, ahdre are questions about the rigor
of the classes and how they prepare students fiitvefiucollege-level work.

There is some confusion about the math tests ticpkar. Students are unsure of
which math test to take, and Testing Center stafftrmake that call on the basis of
information given to them by students. Accuplacathrtests are generally given on
computers, in a program that makes adjustmentsilmaseorrect and incorrect
responses. The computerized math placement tast@¢bthe paper-and-pencil
version) has led to inappropriate placement in math

Cut scores for placement have been analyzed agr(oalinore frequently) by the
Academic Resource Center (ARC) Director in meetinigs teaching faculty. The
ARC Director tracks students’ progress to help ywehnd evaluate placement; as of
Fall 2008, however, cut scores are mandated by NMh&nglish faculty have met
with the ARC Director to discuss the potential iropaf the new cut scores, which
will place students in developmental or collegeelewnriting on the basis of reading
test scores. The ARC Director applied the new cates to the Fall 2007 cohort of
entering students to display how they would havenljgaced and shared the student
placement information with English faculty. For tigaoup of students, the new cut
scores and placement system would have madedittexence in placement.

In the first week of classes, math, reading andingriinstructors generally give
students a revalidation test or assignment. Whegvalopmental student tests college
ready in the writing revalidation, instructors mdgpending on other indicators (e.g.
high school grades, placement test score, otrsnfieek writing) invite the student
to move into Expository Writing. Instructors dissusncerns about readiness with
Expository Writing students who test developmeimtahe revalidation but cannot
require students to move into developmental Engli$ie same practices are used in
reading and in developmental math, and math hakigirest numbers of students
who move into a lower-level class. All developméirtatructors revalidate in math,
reading, and writing, and most instructors do s&md of revalidation in college-
level math and writing classes, but there neithergractice nor the resulting
intervention is universal.

Program Guide Sheets

Program guide sheets are one- to two-page docurtteitkst sequentially the classes
a student needs to complete a specific major agrpro at ICC. The guide sheets,
which are part of articulation agreements with $faninstitutions, ensure that
transfer students have completed not only an Itdegeee, but also prerequisite
courses for a given major at the transfer insbtutiCounselors review guide sheets
regularly while meeting with students. Changesnaaele on an as-needed basis, and
counseling reviews the guide sheets annually.

Traditional-Student Orientation
Traditional-student orientation is a half-day prmrto ease the transition into
college for new students under the age of 24. @aiem feedback cards collect
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evaluation information from students. This assesgns systematic, collected
annually, and used by the Enrollment Services @©fficshape future orientation
programs. The 2006 Orientation/Registration Evabmatesults showed that 97
percent of new students agreed that working in lsgnalips with an advisor was
helpful or very helpful, and 95 percent said thgisation booklet helped or was
very helpful. The evaluation was not administere@007 because the orientation
format is changing in the Fall 2008 to better akgth the shared calendar and
accomplish a goal of involving faculty in new-statlerientation.

Sources of Evidence

Counselor interviews

Interview with the Director of Enrollment Services

SCOPE documentation

ICC Graduate Survey

ICC New Student Survey

ICC New Student Registration

ICC Orientation/Registration Evaluation

Placement Testing Coordinator interview regardheglacement processes
Director of Institutional Research interview regagithe ACES data dissemination
and usage

Program Guide Sheets

Using Assessment to Improve Institutional Undeditagn of Student Success
The committee examined how the college collectares) and uses assessment data
on the following factors influencing student succes

Student allocation of their time
Student/faculty connections
Student use of campus services
Student class attendance patterns

Student allocation of their time

Information on student allocation of time does gxsit is not being shared and
regularly used on an institutional level. ltascaipgpates in the Community College
Survey of Student Engagement (CCSSE), which askiests how many hours a
week they spend doing class preparation, workiagjgipating in college-sponsored
activities, providing care for dependents, and caitmmg.
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Spring 2007 Community College Survey of Student Eragement Results

About how many hours do you spend in a typical yisdaek doing each of the

following?
More
None 1-5 6-10 11-20 21-30 than
hours hours hours hours 30
hours
Class 1.0% 36.00 33.6% 17.6%  7.7% 4.2%
preparation
Working 22.5% 6.3% 16.1% 19.7% 14.2% 21.2%
Participation
in college- 62.6%| 25.0%| 3.5% 5.0% 1.9% 1.9%
sponsored
activities
Providing
care for 52.4% 18.3% 7.8% 1.9% 1.0% 18.7%
dependents
Commuting 10.2% 69.6% 14.9% 4.4% 1.0%

Fall 2007 Foundations of Excellence New Student Stey

Average number of hours per week you spend in deitsie classroom course prep
(e.g. homework, studying, research) during theenirterm:

More
None 1-5 6-10 11-15 16-20 21-25 than
hours hours hours hours hours 25
hours
1.4% 28.6% 32.0% 18.7% 10.9% 6.1% 2.4%

Do you have a paying job?

33.7% No
13.6% Yes — primarily on campus
52.7% Yes — Primarily off campus
Average number of hours spent per week during tineent term working for pay?
11- 26- More
None 1-5 6-10 16-20 21-25 than
15 30 o5
29.8% 5.4% 18.1% 7.0% 13.0% 10.0% 5.4% 11.4%

ICC’s New Student Survey asks students questioostdiow much time they intend
to work and study per week and how they would tia¢g time management skills,
amount of study time, and quality of study time2007, between 87 and 94 percent
of incoming students gave themselves a C or hifgire@mount of study time, quality
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of study time, and time management skills, so wesese that new students believe
they will be able to satisfactorily study and mam#eir time in college (2007 New
Student Survey). When we look at what that mearnisem, however, the responses
are alarming: A small majority (56 percent) of stnts declared their intent to study 6
to 10 hours a week; significant minorities plant@gtudy only 1 to 5 hours a week
(23 percent) or 11 to 15 hours per week (15 pejyc@mly six percent planned to
study more than 16 hours per week. Some of thiydime will be spent working:

32 percent reported they plan to work 16 to 30 si@anveek, and five percent plan to
work more than 30 hours weekly (2007 New Studemté&y). Since 94 percent of the
respondents were registering as full-time studehést planned study time is clearly
inadequate and not in keeping with college expiectat

This data has been shared in the past in a faBuityyn Bag session through the
Center for Teaching and Learning, and it is beisgduby Orientation planners,
Academic Resource Center staff, the Freshman Yxgaerience instructor, and
counselors as they work with students to help th&m for the realities of successful
time management in college. These staff and fatwitye students map out all of
their hours in a week in a planner and discuss thig¢m the rule-of-thumb formula of
studying two hours for every hour in class.

Student/Faculty Connections

Data on the quality of student/faculty connectiansollected and available, but is not
being used by the institution. The Foundationsxafelence New Student Survey
asked questions about how much individual atterdiomstructor gave, how he/she
made him/herself available outside of class, holsheeencouraged questions, and
how he/she provided prompt feedback and clearlynsonicated academic
expectations. Student responses for these queséinged from a low of just under
70 percent high/very high for individual attentimna high of 86 percent high/very
high for encouraging questions in class. This sstggiat students find faculty
helpful and approachable. However, only 40.6 pdrgame the college high/very

high rankings (and 28.5 percent gave a slightlyatatll ranking) for connecting with
faculty outside of class. Faculty and staff respogdo the Foundations of
Excellence Faculty/Staff Survey gave slightly higresults, with almost 80 percent
(high/very high) stating that new students getvttilialized attention from faculty
and staff, 100 percent high/very high that theyoemage students to ask questions in
class, 95.3 percent high/very high that they maketselves available to students
outside of class.

CCSSE provides patrticipating colleges with an tosbnal Report of Benchmarks of
Effective Educational Practice. In student-facuttigraction, Itasca (53.8) rated
slightly lower than a consortium of similar collegé&4.7) but higher than the 2007
CCSSE cohort (50.0). The comparison shows thaestsdt Itasca indicated that
they experience more interaction with the facutignt do students at other colleges in
the nation. The student-faculty interaction benctkmeas a composite of six survey
guestions. One question—*“Worked with instructorsaotivities other than
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coursework”™—had a mean significantly higher thas @CSSE National Cohort
(2007 Institutional Report Benchmarks of Effecti@ucational Practice).

We have been remiss in disseminating the dataxtbditave about student/faculty
connections, but that may be in part because thexgch a strong culture on campus
promoting student/faculty interactions and so miaitiatives aimed at improving

and fostering student/faculty connections. We dhdubwever, be using this data to
more intentionally celebrate our successes andifgevhat is working and how we
can improve.

Student Use of Campus Services
Data is not being collected to evaluate usage mwipcs services such as bookstore,
library, counseling, or technology. No assessnetdking place.

Student Class Attendance Patterns

Although anecdotal evidence abounds, no systerassiessment exists for student
class attendance patterns. Most faculty emphaseertportance of attendance, and
the Freshman Year Experience instructor sharesnmatiesearch students showing
the correlation between class attendance and siotesllege. However, we have
not had campus-wide discussions about attendawneks @atterns, or strategies to
improve attendance.

For each of these factors influencing student ss;a@n organized data collection and
use system is not in place; it can be and should@'he data that is collected should
be used systematically, and further data on cameeusces should be collected.

Strategies to Improve the Experiences of New Stsden
The committee examined the degree to which thewviatig strategies to improve the
experiences of new students have been used ah:ltasc

» Attendance at higher education meetings

» Participation in multi-institutional initiatives émsed on new students

* Institution-wide exposure to external experts

» Broad exposure to institution-based knowledge apertise about the new
student experience

Attendance at Higher-Education Meetings

In the Foundations of Excellence Survey, facultgt ataff reported their participation
in workshops at Itasca (almost 42 percent high/\gi) and national and regional
conferences (almost 32 percent moderate and 26cérehigh/very high) that focus
on the first year. There was some confusion abdmutjiestions that may have
resulted in underreporting, as faculty attend tegbriented conferences that are not
specifically focused on the first year but certaiapply what they've learned to the
first-year students they teach. Faculty routinaketpart in higher-education

meetings as part of their professional developmniardddition, all faculty attend
professional-development day presentations, and/ marticipate in Center for
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Teaching and Learning activities offered by our pamleader and by the statewide
MnSCU Center for Teaching and Learning, which affieee weekend workshops,
discipline workshops, and annual statewide confaren

Participation in Multi-Institutional Initiatives

Itasca is part of two multi-institution groups: TNertheast Higher Education District
(NHED), which includes five community or communéwgd technical colleges; and
the Minnesota State College and University SysteimSCU), which includes all of
the state’s public community and technical colleged its public state universities.
Through NHED, Itasca has access to the Office siitlitional Research, which is
housed on our campus and provides a wealth ofatettaesearch reports about
students and learning. The district structure alsables the college to collaborate in
larger initiatives, including a shared professiah@elopment day once or twice a
year, a regional conference, and the Applied Learistitute. MnSCU offers
systemwide research and planning, the Center facflieg and Learning, and other
support. For the benefit of students, especially stidents, MNSCU has
standardized cut scores for placement, createdra umaform academic calendar,
and established and provided support for the omdiaming platform (D2L) for all of
its member institutions.

Institution-wide Exposure to External Experts

Prior to the Foundations of Excellence experiettoere has been little institution-
wide focus on bringing external experts in to inyarohe first year experience. The
following are some examples. On NHED shared prajess development days,
MnSCU Office of the Chancellor staff have addredgsedes related to new students
(developmental education, disabilities, mental theigsues, online education, data
privacy), and, three years ago, national first-yeqrert Mark Taylor gave the
keynote address about who our students are nowm@madve can best reach and teach
them. The college’s Center for Innovation and CefateTeaching and Learning
have on occasion brought in outside experts taidstssues like active learning and
assessment (Barbara Walvoord).

Institution-based Exposure, Knowledge and Expertise

Since our institution is focused on the initial edtional experience of students, our

accumulated knowledge, experience, and experteshigh. The following are some

of our resources and means of sharing knowledge:

» Office of Institutional Research (annual Fact Baokthe college, annual surveys
of new students, other data collection and anglysis

* Enroliment Services (annual Student Profile)

* Individual academic programs (assessment projectseports)

» Student Support Services annual report

» Center for Teaching and Learning (faculty book ggisharing best practices,
other discussions)

» Center for Innovation (multidisciplinary initiatigg

* Engineering program faculty book group and wee&fching discussions
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The faculty and staff at ICC have a tremendousdarua high quality experience for
all students. More participation in multi-institoial initiatives and more on-campus
workshops by external experts would be real opparas for incremental
improvement in the experiences we deliver for nawents.

Recommended Action Items:
The committee recommends a single action itemdhaitild be seen as an umbrella
for all of the following action items:

* Immediately establish an organized, institutionevassessment program run by
an assessment coordinator. The program shoulddediath student learning and
student servicesHigh priority)

The rest of the action items would be part of #sponsibility of this assessment
coordinator.

* Improve evaluation of counseling services and atécladvising.(High priority)
Institute a more formal and directed evaluationeadrat improving specific
aspects of advising, making sure that there igdldack mechanism and way to
track improvements.

* Increase exposure to external experiisiégh priority)

Bring in more experts to the campus for new stueé&periences and sharing of
best practices.

* Make Admitted Class Evaluation Service (ACES) rissaVailable to the
appropriate academic departmeiitigh priority)

The results can help assess the revalidation omldrack student performance in
subsequent courses.

* Institute systematic re-validation for developménatad college-level courses.
(High priority)

* Make better use of student/faculty interaction infation.(High priority)

The institution can use information on the quatitystudent/faculty connections
to improve existing and develop new campus initei

» Collect and share usage of campus services @aéalium priority)

We believe there is existing “stovepipe” information student usage of various
campus services. This data should be gathereddttutional use.

* Ensure orientation evaluation continugdedium priority)

With new orientation format starting fall 2008ijgtimportant not to lose sight of
the value of student feedback about the orientgdroness.

* Improve evaluation of new student registratiMedium priority)

Use more specific and directed questions aimeahpitaving all aspects of new
student registration.
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Acronyms

AA.
AAS.
AASC
ABE
ACES
ALl
ARC
A.S.
CAAP
CAMP
CCSSE
CFl
CISS
CTL
DARS
FYE
IASC
ICC

IR
ISRS
IT

TV
MAP
MnSCU
MSCF
MTC
NHED
PAI
PTK
RAI
SCOPE
SENSE
SSS
STEM
VITAL

Associate in Arts

Associate in Applied Science

Academic Affairs and Standards Council
Adult Basic Education

Admitted Class Evaluation System
Applied Learning Institute

Academic Resource Center

Associate in Science

College Assessment of Academic Proficiency
Collaborative Assessment of Mathematics Rtoje

Community College Survey of Student Engagémen
Center for Innovation

Campbell Interest and Skill Survey

Center for Teaching and Learning

Degree Audit Review System

Freshman Year Experience

Itasca Area Schools Collaborative

Itasca Community College

Institutional Research

Integrated Statewide Records System
Information Technology

Instructional Television

Master Academic Plan

Minnesota State Colleges and Universities
Minnesota State College Faculty

Minnesota Transfer Curriculum

Northeast Higher Education District

Priority Action Iltems

Phi Theta Kappa

Recommended Action Items

Strategic Comprehensive Program Enhancement

Survey of Entering Student Engagement

Student Support Services

Science, Technology, Engineering, and Math
Virtual Itasca Area Academy of Learning
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